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Executive Summanry

The Guidelines for English Language Leamers (ELL) have been revised lo refiect
changes required by the U.S. Deparimenl of Educabion as s resuit of a
monitoring visit report. The ELL Committee of Practitioners provided input fo
MDE staff on the revisions to the guidelines as follows:

a) providing criteria for exiting students from English language learner programs
{pages 14, 18, and 19)

b) clarfying the exciusion of test scores of first-year English language leamer
students from Adeguate Yearly Progress (AYP), Achievement Model, and
Growth Model calculations which applies only to newly armvad students living
one yaar or less in the Linited States (page 23)

Based upon comments received during the APA process, the following changes
were made!

= LUinder the Home Language Survey - changed the wording to reflect that home
language information must be obtained at the time of school registration,
rather than recommending that it be done. This will ensure compliance with
standards established by Lau v. Nichols 1974 and the Office of Civil Rights
guidelines {page 10),

» Under Components of the Mississippl Stalewide Assessment System -
deleted reference to the TerraMova tests and changed the grades tested
under the Mississippi Curriculum Test from 2 - 810 3 - B (page 21),

« Under Participation of English Language Leamers - revised the definition of
“newly arrived students” from students living one year or less in the U5 to
students who have attended schools in the U.S. for less than twelve months,
as defined in the federal regulations (page 23).

All proposed revisions will be effective upon final approval by the State Board
which is anticipated to occur in August 2007



Recommendalion: Approval

Back-up matenal attached
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FROPOSED ENGLISH LANGUAGE LEARNERS EXIT CRITERIA
CommentResponse Summary

Leave as 1s/mo changes necessary (K)
Suppested Revisions;

Pape 23 — Participation of English Language Learners — Instead of “newly arrived students living
one vear or less in the United States™, it could say “newly amived students gnroll school one
vear or less in the Urited States™

Page 21 - Please remove the relerence to the NRT-Terra Nova tesung, | believe that this testing
has been terminated

Page 23 — FLE - are we doing away with the FLE?

Page 71 - The working MCT for grades 2-8 should be changed 1o state MCT2 3-8, In the 07-08
school vear, this is what the state will be using.

Pages 57-58 - The pre-referral section should use the 3-tier process (RTT) and Teacher Support
Team Terminoelogy

My maun concem 15 1o determine 1l a student can exit the program having obtained a high-
mtermediate proficiency level in the MELPA. We've been told in the MDE meetings that
students need 1o score transitional in ALL skalls before exiting the program

Regarding the critena for exating ELL (page 19) students, | have concems about the requirement
that the ELL student score at the Proficient or Advanced level | realize that several surrounding
states may have this requirement; however, Mississipp has 8 "Basic” category that many states
do not, While Proficient and Advanced 1s the ultimate goal for "all" our students, 11 appears tha
this guideline is placing a higher standard of performance on the ELL students than the other
English-speaking students.

Basic or at least a "Basic" level cul score should be the minimum exit requirement

regarding MCT2 critenia in step two. As students exil the program, even il exited at the Basic
level, the TST / Tier process will still be available to students once they have completed the two
Vear moniiorng.



Scores of proficient and advanced on MCT are more than we require of English speaking
students. Requirng an exited student 1o not “stall, falter, or regress™ is more than is required of
English speaking students.

General Commenis:

The proposed changes do seem 1o clanfy whether or not to exit a stedent as well as the process
for exiting and monitering and/or re-entering ELL afler monitoning.

The exclusion of test scores was clarified on page 23 and was helpful 1o my own understanding
al tregtment of ELL student test scores.

What is the definition of “newly amved™ Newly armved in school districl, MS or US?

Page 21 — Tests are changing MCT will be MCTZ, No longer use Terra Novae, No wriling
assessment next vear

Dioes the change in the exiting critena mean that a High Intermediate studeni may exit the
program’? We have been told in the trainings that studenis need 1o reach Transitional in ALL the
skills bafore exiting the program

Then, how about the statement on page 10, second 1o the last paragraph where it says tha
studenis who are identified as ELL in one of the domains of listeming. reading, writing or
comprehension are considered ELLT

Whaut would the crileria Tor exiting the K-2 ELL students be? They do not take MCT and K & st
grade students do not get & composile score in the Mississippi English Language Proficiency
Aszseszment since they do not take the complete test.

On page 107 Step | - Home Language Survey

When refernng to administening the HLS Lo new studenis at the ime of registration, the phrase
“stromgly recommends " should be changed to "musr " as stated i the Reminders on the
Aszessment of ELL stodents 2006-2007 published on the web site

I would like to have more specific wnitten rules when considenng retention or referming a student
1o the TST process of ELL students, For example: How many vears of previous imstruction the
student should have had in the US

Finally. when vou modify the wording of Fear | FU students” definition, did you consider the
chaldren who are born in thes country, but who stll do not speek enough English because only
Spanish or other foreign language is spoken al home” Are they sull considered Fear | ELL
stcdeniy in kinderganien? )

I think school administrators could use trainimg in this area (Principals), Teachers and central
office staff are usually those who are tramed.



There should be a clear way 10 address the needs/exiting students who are clearly SPED whose
acadermic and adaptive problems are not related to English proficiency but other problems. An
EMR student, for instance, may never score Intermediate or Transitional on a test and thai is
related (o disability not English proficiency. Teacher input, and student and parent interviews
ghould be given credence.
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Mississippi Guidelines for
English Language Learners:
Policies, Procedures and Assessments
(2007)

Mississippi Department of Education

This document, Mississippl Guidelines for English Language Leamers, was prepared with funds provided
under Title |l of the No Child Left Behind Act of 2001, grant number T3654030024, U.S. Department of
Education, The websites included in the rescurces section of this document da not necessarily reflact the
palicy or viewpoint of the Mizsissippi Department of Education, nor does the mention of a particular
arganzalion, product, of senice mply endossement




Foreword

The purpose of this document, Mississippl Guidelings for Engleh Lanouace Leamears, is to support schaool
districts in thelr effors 1o serve the special needs of English language learners (ELLs) in reaching high

academic standards as well 85 In attainng English language proficiency. The materials within should provide
educalors wilth information on appropriate and effective sarvices for ELL siudents,
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Introduction

The Mississippi Handbook of Educational Services for English Language Learmers proved lo be an excellent
resourca for assisting school districts with the appropraie ideniificzlion and instruction of English language
learness. Oiften referred 1o a3 limited English proficient (LEP) students, the Mississippi Department of
Education (MOE) uses the preferred 1erm, English language leamer {ELL}. Thiz newly revised document, the
Mississippl Guidelines for English Lanquage Learners (2005), retains the original focus of the Handbook by
providing school districts with a clear undersianding of their responsibililies towards Engheh language learners
and by providing educators with suggestions and strategies for assisting these students. Also, the appendices
mclude usalul resources and risfarences for educalors hat should be considered while developing and
implemanting ways o mael the diverse needs of ELL studentz and thelr families.

In addition to the original focis of the Handbook, this document, the Guidelines, is dasigned o

resview faceral and stale laws regarding the rights of ELL students and their famiies,

address the appropneie procedures for welcoming and registering ELL students,

provide procedures for ihe identification, assessment, and placement of ELL students,

provide guidance as il relales 1o Esues in assessing ELL students, parlicularly assesemant issues related

o stale-wide assessments,

= @assisteducators with the appropriate identificetion and instruction of gifted ELL students or ELL siudenis
with a disability,

« address ssues that are particularly relevant to the needs of migrant students who are limited in English
praficiensy,
provide an overvew of anguage development and second language scquisiticn,
provide educators with examples of elfective progrems and teaching practices for helping ELL students
achieve academicaily,

*  provide an overview of ihe imporiance of ongoing professsonal developrnent,
provide parent nolificaiion requiremenis 2s they relate to the Idenbification and placement of ELL students,
ard

s provaels definitions of educationg! terms to ensure a common undersiznding of the information presentad,

This document presents a ‘step-hy-step” plan for developing and implementing an ELL program, and aims 1o
provide schoot distict personnel with resources for understanding federal and siate requirements o
educating English language leamers and to address the linguistic and educational needs of ELL studanis by
focusing on ways fo facililate leaming that cepitalizes on iheir varied ethnic, cultural, social, and educational
backgrounds and experences. Further, It aims (o provide school districts with guidance o

design and establiish local policies and procedures,
design, implement, and sustain sound Enguage msiruction educational programs,
support the professional development of teachers and odher school personnel, and
evaluate their own efforis lo educate ELL studenis.

Educators who have specific questions aboul paricular program companenis ar services should arrange to
discuss them with persennel st the MDE by celling (501) 359-3778

Educators are reminded hat linguisticelly diverse sivdenis can echieve socially and academically at e samdae
level g 8l students and confribute successfully to U5, culture, Positive @nd non-biased guldance and
assistance from ELL teachers and &l other schoaol personnel will ensure that ELL students develop and
achieve success linguisticelly, academically, socially, and emoticnally



Section 1: The Rights of English Language Learners and Their Families

Federal and state govermments have enacled laws and regulstions, including Titte Vi of the Civil Rights Act of
1964 and the Equal Education Opportunities Act of 1974, fo protect the rights of English language learners
and their families. Every public school in the Uniled States s required to provide a free and equitable
educalon 1o all schoal age children who live within the bounderies of the schoo! district, Some federal laws
ane supporied by funding o which ali gligible schaols districts are entitted (Le., Title | and Title 10 of the Mo
Child Left Bahind Acl of 2001), However, regardiess of funding, public schoal districls must comply with the
laws and regulations to the best of their abilities

The No Child Lefi Behind Act of 2001 (NCLB) reauthorizes & variety of federal educabon programs found in
the Elementary and Secondary Education Act (ESEA), replacing the Improving America's Schools Act of 1994
{IA8A). The federal Bilingual Education Act (Title VII) was resuthorized as Title 11l of NCLB. Written fo aid
stale education agencies [(SEAs) and local education agencies (LEAS) to respond to the naeds of their English
language leamers, NCLB in no way undermines or amends the federal and state statules and reguiations that
establish the rights of ELL students; howewver, it outlines the responsibidities of school distriots serving English
languege leamers

The following federal iaws and Mississippi statutory regulstions clerily the obligation of every school not only lo
enrall students from diverse language beckgrounds, but also to provide the foundalion for guidance in
establishing en eqguiable, guality education for Mississippi studenis, including Engleh nguage learmars:

1964 - Title VI of the Civil Rights Act

The federal requirement under Title VW1 of the Civil Rights Act of 1964 states:
No person in the United Stales shall, on the ground of race, color, or national origin. .. be denied the
benafits of, or be subjected to any discrimination under any program or activity receiving federal
fmancial assistance.

Furtner guidance was aoffered by the Depardment of Health, Education, and Welfare in its

May 25, 1870, memarandum in order 1o clarify the requirements specified in Tite V|
Wnere inabllity lo speak and understand the English language excludes national odgin minomly group
chitdren from effectve participation in the education program offered by 8 school district, the district
miusl lake atfrmative steps 1o rectity the anguage deficiency in order to open its Instructional program
to ihese sludanls.

1874 — Lau v. Nichols

This importan! memorandum paved the way for the iBndmark case, Law v Michals (1974). The Suprems

Court hald (1) that discriminalion on the basis of language proficiency & dscrimination of the basis of national

arigin under Title W1 of tha Chll Rights Act of 1964 and (2) (hat freating pecpie with different needs in the same

way Is-notagual trestiment, Ina unammous decision, the Court ruled, inpart;

there is no eguality of treatment merely by providing students with the same facilities. textbooks .

teachers, and curriculum; for sludents who do nol understand English are effectvely foreckosad from
any meaningful education. Bas:c English skills are at the vary core of what these public schools
teach. Imposition of & requiremarnt that, befora & child can effectvety paricipate in the education
program, he must already have acquired ihose basc skifis s 1o meke a mockery of public education.
We know that those who do nol understand Englesh are certain to find their classroom experience
whiclly incomprabensibhe and in no way meaninglul.

The Office of Civil Rights (OCR) 5 responsible for enfarcing compliznca with Title VI a8 it applies fo programs
funded by the United States Depaniment of Education (USDOE) OCR's principal enforcemant activity under
Title VI & the investigation and resalution of complaints filed by individuals alieging discrimination an the basis
of race, color, of ralional orygin, The fallure of school districts to provide an equal educational opportunity far
ELL students i investigated by OCR staff who work with schoo! end disfrict officials fo resolve compliance
msues. Thes s accomplished through guidance on program and services planning, resource support, Bchnical
assistenca, and if necessary, through the admimistration of proceedings or a referral to the Linted Stales
Degariment of Justice for lifigation.



1874 - Equal Educstion Opportunities Act

The Eguai Education Opporiunities Act of 1574 sistes:
Mo state shall deny equal educational opporiunity to an individual based on his or her race, color, sex,
or national arigin, by the failure of an educationzl agency o iake appropriale action fo overcome
language barriers thal mpede equeal participation by its students in its instructional programs

Tne standard for complying with this legislation has evolved as a resull of federal court cases such as
Cazlenada v. Pickard (1981}, The Courl of Appeals ruling requires that instructiconal programs be based an
sound eduecaticnal theory; the achool must effectively implemient the instruciional program:; and the
Instructional program resulls must demonstrate the program's effectiveness.

1982 — Plyler v. Doe

The Supeeme Court ruled in Pipler v, Doe (1982) that undocumented immegrant children and young adults
have the same right lo attend public primary and secondary schools as do LS. citizens and permaneant
régidents, regardless of their immigrant slatus. Like other children, undocumented sfudenis are obliged under
slale law (o attend school unill they reach a mandated aga.

According (o the MNational Coalilion of Advecates for Students, as a resull of the Plyler v, Doe ruling, public
schools may mol:

s deny admiss:on o2 sludent during initisl enrollment or any other time on the basls of undocumented
slatus,

treat a siudent disparately to determine residency,

engage inany practices to “chill” the rght of access 1o school,

recuire stutents or parenis to disciose or document their immigration status

make inguiries of students or parents (kal may expose thair undocumenied slatus.

require sacal secunly numbers from all students, as 1his may expose those with undocumenied status.

Btudants without socsal securily numbers should be assigned a number genarated by the school. Aduils
wilhoul social security numbers who are applying lor a free lunch and/or breakfast program on behalf of a
studen! need only mdicate on the application that they do nol heve a sociad Secunty number.

Tha Courl also siated thal school systems are not agernts for enforceng immigration taws, and it determned
that the linancial burden of educaling undocumented allens placed in a school system s ol an argument for
denying services o ELL studanis. Schools should nol reques? any information refaled o LS. residancy,
including, bul not limited Lo, Social Securily numbers, passports, and visas.

School districts may reguire only two kinds of infarmation for enrallmant: proof of residency in the district and
proof of required vaccmalions. As long as students can provide e information, ey mus! be allowed o
enroll in schoal,

Far additional mformation regarding school enfaliment and attendance as outlined by the Slate of Misskssipp,
please contact the MDE's Office of Compulsory Schools ot (601) 354-7760, Also, additional Informalicn
regarding schoal enraliment and aftendance 85 oullined by the Siate ol Miszissipp may be found in he
Mississippl Code of 1972, as amended, SEC. 310151 and SEC. 41-23-37, the Office of the Altamey General
of the Stale of klississippi, Memorandum No. 2003-0695, which references the Slate Board of Educalion
Residency Verification Palicy.

2001 = Title 1l of the Mo Child Lefi Behind Act of 2001

Title Il provides funds 10 SEAs (o distrnbute |0 LEAs to increase the language proficiency of ELL students, to
help ELL students achieve acadamically, and o provide high quality professional devalopment io school
districts and other school or community-based persannel. Upon approval by the USDOE of a SEA's plan for
‘assigling Engtish language leamers,; Title Il funding is awarded according o the SEA's number of ELL and
immigrant siudenis, Siales must agree to distnbule ninety-five percent (95%) of the funding recelvad to
gligible school districis, While Titde | does not mandate that sll school districts provide educational services
for English lzanquage learners, it effectively establishes nafiongl policy by acknowledging the needs of ELL
students and their families (P.L. 107-110, 2002



Section 2: Welcoming and Registering New ELL Students

The first contact between incoming ELL students and the school ks impartant in esizbiishing &n atmosphere of
trust for ELL students and their families. Making ELL studenls and their families feel welcome when they
armve is impartant. It is suggested that staff, who are assigned 10 registering new students, be aware of
registration requirements, procedures, and persons 1o contact if an mierpreter is needed, A sense of
eoceptance, given with facial expressions, body language, allitudes, and other nonverbal cues, is necessary
for & successiul beginning. Il would be helpful if the registration forms were in the first language of the
student. Providing a “school packet” of school information, sehool roles and poficies, COMMmLnilY resources,
and other related services would creale a sense of "welcome” and support, An audio or video cassette
providing the same information in the family's native language would be helpful for parents who are considered
non-native English speakers.

Students classified es ELL are enfitied to sarvices specifically designed to Improve their English lenguage
skills, Obviously, it is sometimes difficult to separale problems caused by lack of language skifls from olher
underiying causes, such as

= difficully in culleral adjiustrment;

# deficences in academic preparation; and

= physical, mental, or emotional problemsa thal might gualify the student lor special education services.
ELL students should not be placed in special education classes on the assumption that the materigis and
tesching metheds in those classes would be better for themn than sitting In classes where they could not
undersiand the instruchon. This viclates the students’ rghts to educational opponunities that take advantage
of their true capabilities, Additional informaticn regarding placement is provided in Section 3.
This section will address issues n welcoming and registering new ELL students.

Welcoming Mew ELL Students

A new student's first impressions of the school set the tone for the rest of the child's experience at the school,
fMany of fhe ELL students who register for school will have just arrived in the country, and they — and their
parents — may be scared and uncertain of what lies ahead. All school staff and faculty who will be mesting
new students should be prepared to put them at ease with welcorming smiles and appropriale cammumication
skifls

Communicating with Non-Mative English Speakers
Frequently you will find thal the parents, the student, or someons they brought with them 1o hedp regisier the
student will know some Englist and will understand you f you:
= speak siowly and clearly,
= are careful sbout using idiomatic expressions, substituting words and phrases that can be interpreted
literally (e.g., sayirg “sit down” instead of *have a seal’);
= pse body language to suppltement speech {e.q., pesturing toward the chalrs where hey should sit),
Remember that the parents are legally entitled to have information about their child’s schoofing delvered in a
formi they can understand.  To lacilfate this, you should:
= have access lofransislors and interpreters — facuity and staff members or members of the community
miay be used if they have good communication skills in both languages. When choosing a translator,
privacy and confidenfiality must he considersd.
= have slandard information fransteted and available in the major lenguages represented in YOur schoot
district.
have simplified versions of information available for parents with same Engiish skilts; and
have availebie videotapes in 1he major languages that give basic Information aboul your disirict.

Registering an ELL Student
When regestering an ELL student, you should:

1, welcome the family and pul them =t ease

2. provide the parents with written mformation, including:

® YOUT NEME,

the names of other staff members who will be involved with the registration process,
Ihe paime, sddress and phone number of the schaol,
schood day schedule; and
busfiransponation information



3. complete a8 student profile form with the student’s persanal deta, language background (see Home

Langusge Sumvey, Secfian 3], and educafional history, & well a5
= when the student first enmolted in LS, schools; and
= whether or not the student recebvsed ELL instruclion

work with parents o complete any registzation forms

make copies of any records. such as tha student's transcripts and birth certificate, if avallable,

it possibie, provide parents with Information in (heir native language on the following:
* |anguage program serices availatie in the schoal,

meals available at the school and their cost, including freefreduced lunch programs

altendance palicies,

Immiunization requirements,

Rohool yesr calendar,

pareni-teacher organization,

pareni-leacher conferences,

supplies needed for classes, including physical educetion classes and extracurnicidar activities

(i.e, bend or sports),

tutarial sarvices

COMmunity resources, and

adult English language classas amnd adult education ciasses (e, GED course) that ara

provided by the schoaol district or loca! community organizations

7. if you do not heve prepared informatsan in the parents’ language, find 8 way to conveay vital information
o them and arrange for 2 wrillan version as soon as possible

8. take tha family an & tour of the school and introduce them to the peaple who will be impaortant in thair
child's experience, Incleding the guidance counsator and the ELL teachsrn or fulor

8. assign a language buddy” to help the student adjust during the first few weeks. The buddy can coma
from the languege prograrm ar sludent arganizations and should be prepared to gude the newcomer
o classrooms, the lunchroom, locker facities, restrooms, and olber locations in the school and 1o
makea Irtroductions to other sludenls

10 if the distrct has student handobooks which canvey information about the districl's grading and
dincipline policy, make surs the parent and student understand this information in & language they
wnderstand.

oo
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Additional Assistance for High School Students
1. Provide mmformation or raquiremants for graduation, reguired cowrses, elective courses, vocalional
educalion courses, end extracurricular activilies.
2. Explain the schedule of standardized tests and how they impact the student’s prograss,
3. Explain the grading system based on language proficiency, the awarding of credils, how transfer
credits will be evaluated, and the schedule for grade reports,

Every effort should be made 1o review praviods school records and franscripls to evaluate and award transfer
credits, Two halpful reésources are The Counliry Index and The Glosssmy of Foreign Educational Terms
These resources are available from Frank Severy Publighing, 3851 Kulcher Drive, Anchorape, Alaska, 98616,
(907} 345-5217.

Talking to Parents about Home Language Use

Administrators and feachers often . ask whether they should prohibit ELL siucents from using their first
language at school, Likewise, parenis of ELL siudenis ofien ask sdministrators and teachers if their entire
family shouwld use only English gt home, While administrators and teachers may encoursge ELL parents io
use English al heme, research hes shown thal studenis who are bifingusl learn and retain information o a
grealer extent, Also students who are bilingual 2nd fluent in two or more Iznguages are more markeiable n
the fasl-paced, lechnolegical, professional and vocationa! world of 1oday

It is impartant 1o remamber that the primany responsioilily of parents is to halg thelr chddren develop a full and
sophisticaled linguistc systern of speaking and understanding. This develepment 5 cruciad for children's
cognitive growth. Parents can best provide this Imguiste stimutation in a language that they speak flusnily.
The fiald of lingustics refars 1o thizas building 2 "comimon urderlying proficiency.” In other words, languages
share many common propertios, and ELL studenls who have a good, sirong command of their nalive
languege 2ra more likely to develep a comparable strong command of English. Thus, it is mporant for
adminisiraiors and leachers 1o oxplain this concepl o parents of ELL studenis that raading 1o thes child



their first lsnguage k= halpful in butding English language skills. In cases where parents are nol abie 1o do
this, the school, community, and olher support agencies must assume responsibilily 1o tesch parents or assist
ELL studenis in acquiring English.

Egually Importani, parents may discuss impartant topics lke religion, cullural adjustment, and avoiding illegal
drug use with fheir children. Parents who are limited in their English proficiency cannot easily discuss these
topics In Engllsh with their children. Il ELL parenis attempl to use only English with thieir children, they may
inadvertently create a home envirarment that is harmiul to their children’s Intellectual and social development.
ELL chitdren may find themsalves uriable 1o talk with thesr parents about their feelings, values, and ideas aboul
Iife in the United States. Similarly, the ELL parents may be unable to teach their chitdren about their own
cullural tradHions, religious bellefs, and hopes for ihe future if they restrict thelr communication to English
Therefore, it is imperative that schools and eommunities join together to guide and encourage the educalion of
their ELL parents so that they may be able lo assist with their children's learming.

Literacy skills in the native languegse transler easily 1o the second language. Teaschess who have sludents
whose parents are literate in the native language should encourage the parents lo read thelr children and to
wach thelr children to read and wrile In their native lnguage. Parents can write notes 1o their children
praising them for thelr school accomplishments, giving them permission to do something thay reguestad, or
detailing how to prepare a fevorite after-schoal snack. Children can write letlers home 1o relatives; they can
lmach thelr classmaies how to write and say words in their native language; and they can read books from the
library that are written in the native language. In addition to providing good examples of linguistic proficiency
In thelr native lenguage, parents should siso provide good examples of English acquisition. Schools, colleces,
univessities, civic groups, and other community-based organizations can provide English classes for ELL
parents who are non-native English speakers.

ELL parents and students may also provide a wealth of "real” knowledge of thesr native countries to ther
community or studenis in thelr clagses. ELL families can provide “first-hand” knowiedge of understanding how
b live in @ true multicutbucal giobal envircnmenit.



Section 3: Procedures for the Identification, Assessment, and Placement of ELL Students

Educational decision making for English language leamers requires procedures for identification, assessment.
and proper program placement. Collaborative planning among feachers, adminisirators, counselors, and
parents o delermine the processes and timelines for identification and assessment, placement, program
impfementation and evalustion, and the reclassification and/or exit status ts essential for the success of
English language leamers

While the State of Mississippi does not have stalutes in place regulating specific language instruction
educational programs and services for English language leamers, the MDE in conjunction with federal
guidelines regarding students limited In English proficiency provide the guidance school districts nead 1o
identify, assess, place, and review program effectiveness,

This section outlines a five-step process for identifying and placing ELL students in an appropriate languape
program that assures them of an equitable, guakily education.

Sfep 7= Home Language Sunvey

Sfep 2 - Assessment of Language Proficiency
=tep 3 = Program Placement

Sfep 4 — Student Evaluation

Sfep 5= Program Evaluation

Because consideration of the students' first {L1) and second (L2) lenguage proficiency is crucial for decision
making, special altention is given fo the processes for conducting language proficiency assessments.

Step 1 - Home Language Survey (HLS)
Becausa district parsonnel are often unaware ELL students are in their schools, the MoE REFINH Y
FeenmmeRGE-that districts must oblai home language information be obisined al the time of school
regisiration. This information should be obtained from all students, including Mative American students who
may need language development services. The MDE suggests thal the HLS contaln, a1 & minimum, the
following yuestions:

1. Does your child speak any language other than English? YES MO

If yes, piease answer the following guastions:

2. Whal was the first language your child leamed to speak?

4. Whal language does your child spesk mast ofien?

4. \What language is most often spoken in vour home?
The HLS shouli! mius! be completed to determing easch student's premary or home lgnguage. In addition o this |
survey, the student may be identified as having a primary or home language other than English by any other
documentation or observation from a teacher or other school personnel that indicates that a student:
= speaks a language other than Engiish,
= understands a language other than English, or
= has afanguage olher ihan English spoken al home.

Step 2 - Assessment of Langusge Proficiency

If any response on the HLS indicstes the use of a primary language other than Engtlish, by the student or an
Individual in the home, fuiher assessment mus! be conducted to determine the student’s English language
proficiency level. However, the presence of a langusge other than English does not aulomatically signify that
the student is not a competent and proficient spesker of English.

NCLE requires that all ELL students be tested annually for English language proficiency. The MDE’s State
Board of Education adopled Harcourt's Stanford English Language Profigiency Test (Stanford ELFT) to be
administered annually. School districts that enroll ELL studenis generally test their English language
proficiency within the first fow weeks of the school year. The resulls of the lest are used 1o help place the
students in the appropriate level of English instruction

Students who are idenlified as ELL in any one of the domains of listening, speaking, reading, wiriling, or
comprehension ang cansidersd ELL
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There are many school districls in Mississippi that enroll small numbers of ELL studenis from year to year
Some years thare may be no new or continuing students at all. In these districls, the cost of maintaining a
standardized Instrument may nol be justified. However, (hese districts are under the same obligations to
assess ELL students as any other district. For sugh districle, there are other oplions, One is to seak
assistance from a qualified test administrator from & nelghboring district who cen administer the language
proficiency test Another option is o contact the MDE's ELL Coordinator, Assessmenis are available from the
ELL Resource Library located in Jackson, M5,

For additional information regarding the assessment of ELL students, please contact the MOE's Office of
Studen! Assessment af (801) 358-3052. Also, additional information regarding the guidelings for assessing
English language leamers may be found in Section 4 of lhis document,

Step 3 - Program Placement

Students wentified as English language learmess from the language proficiency assessment must be placed in
a sound language instruction educatonal program. Few teachers in Mississippi are prepared to provide
bilingual insiruction, and many schools have students from several language backgrounds, English language
leamers must leam the same scademic content thal their peers in regular classrooms are learning, excepl that
ELL students must do so at the same time as (hey are acquiting & new tanguage. During classroom
instruction, teachers are beginning to focus on the cognitive end academic development of students, as well
as English acquisition.

Educators must always remember that the first rute for placing ELL students in an educational program s that
they should be placed al the age-appropriate grade level. The most Important reason for age-appropriate
ptacement s socio-cullural  Sludents progress faster and work harder when they are with their peers.  Also,
classroom leachers are organized o leach studenis of a certain age and will have educational expectations for
shudents af thal age group,

Educators must always remember that the first rule for placing ELL students in
an educational program Is that they should be placed at the age-appropriate
grade level.

Thers ame some siluallons thal allow for exceptions to the general rule. If a student is nel much older than six
and has not been in a school belore, i is often best 1o place the student in Kindergarien. If an ELL student is
developmenially delayed or has suffered serious deprivation, then the ELL student may need o be placed at a
lower grade level. Inany event, ELL students should never be more than & yesr behind their age-appropriate

oradi.

Priar 10 placing & student in & anguage nstruction educational program, the schoal disirict or sehoal must
nafify the student’s parents of guardians. FParents @re not requined 10 respond 1o the notificatson in order far
the student to panlicipate in the school district’s language instruction educational program; however, parents
da have the right to have thelr child removed immediately from a progeam upon their request. The parents
may refuse 1o enroll Ihelr child In & parlicutar program or may choose another program or method of
instruction, i availzbie. Nevertheless, under Clvil Rights policy, the district is still abligated o provide
appropriate means to ensurg that the student's English language and academic neads gre mel

Placing ELL Students in Mainstream Classes

Initial placement of ELL sludents may be crucial to their success in the educational program. Some guidelines
for piacement vary by grade level The schoal's guidance counselor should be trained in assessing non-U.S
school transcripts for appropriale awarding of credits. Grading systems, course tities, and the grade level st
which some courses are taught all vary widely from place lo place. Students should not be required to repeat
content clagses they had in their native languegs just because of their lack of English skills_ If there are
problams in evaluating the transcript, the principal may award credits besed on competencies.

Every effort should be made lo review previous school records and franscripls o evaluate and sward fransfer
credits. Two helpful resources are The Country Index and The Glassary of Foreign Educational Terms.
These resources are available fram Frank Severy Publishing, 3851 Kutcher Drive, Anchorage, Alaska, 89516,
H07). 345-5247,
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Placement in Grades K-3

The key 1o success i grades K-3 s to place the sludent with eachers who understand cross-culiural
difficulties and who are trained in dealing with language and cultural problems in the mainstream class,
Teachers who use cooperative grouping will be particularly appropriale for ELL studenis,

Placement in Grades 4-8
Conssderation of educational background becomes mone impotant at this level. &ssessment of the student's
knowtedpe of course matarial must be designed so that the student can demonstrate masiery of the matersial,
regardless of English skills. Special considerations of cultural factors in course assignments should be given
o the following,
» nmany cullures, it s unacceptable for boys and girls to be engeged in physical education activities
fopelher al any age; and
» (hers may ba cullural, gender-based biases against cerlain courses (e,g.. home economics for boys ar
shop clas=s for girs),

Placement In Grades 9-12

At e high school evel, diferences in backgrourd knowledge may be as much of a hurdle for ELL stadenis as
lzck of language skifls. Keep in mind that topics students In the U.S_have heard about for years in school, a1
home, and on television (e.g., Columbus, the Civil War, the presidents) may be complately new o students
from other countries and cultures. In addition, courses al this level can be very language-inlense, requiring
advanced skils in regding and writing,

Academic ciasses that may be extremely difficult to ELL students include,
=  American, European, or Mississippl history classes — lack of background knowledge and High-leval
reading skils and reading requirermenis;
#  Clvies = same reasons &5 history, and
= Literature-based English clesses — especiaily i lllerature cholces are predominantly American and
British; these courses reguire high-level writing skills, as well
Advisable courses include:
#  Math —although students may need help with meth iermimology in English, if ther educalicnal
tackgrounds include prereguisite courses in math, they can usuaily make transition In math readily,
s Blusic
= Ar

Studenis who are allowed to complete graduation requirements in these advisable courses during their first
wvear of adjusiment o the new achool system and a new [anguage will generally da betler and will be more
prepared for history, science, gnd other claszes in (helr second year,

Language Instructional Education Programs

English as & Second Language (ESL) s, aimost withoul excaplion, 8 component of every program that serves
ELL sfudentsin the WS  Infact, ESL is often the only speciad program that ELL studenis receive. In school
districts where many languages are spoken, students iypically receive “pull out”® ELL classes for a few hours a
week. The rest of the time they are inregular cazses whore they may of may net understand the insiruction
Districts thet have very large enrollments of ELL studants often have seif-contained claeses (usually grades K-
2). These classes consis! entirefy of ELL students and are laught by a leacher who is cerfified in elementany
education and has been rained in ESL.

According 10 the National Clearinghouse for English Languapge Acquisition and Language instruction
Educational Programs (NCELA), ELL stedents need lenguage instruction educational programs that allow
them lo progress academically while they are acguiring English languege skills, There are sevesal different
progeam miodels; however, all nclude bolh academic contant gnd English language development componants.
The specific model a school digtric! implements will depend on the composition of the student population,
resources avellable, and the community's preferences

The following is & brief description of programs commaonly found in schoals that have ELL studenits:

Bilingual Education Program

An education program that teaches children two languages. Childdren are taught for some portion of the day in
orne-tanguage, snd the other poriion of the day in anather [anguage. One of the languages i= English,
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Typically, these programs develop inifial literacy in the native language and include an ESL component, When
possible, & certified teacher who is bilingual provides native tanguage Instruction, bul many programs utllize
bilingual leaching assistants,  Although these programs are referred Lo as bilingual, observers have noted that
Engtizh is the medium of instruction 75% to $0% of the time. In some Mssissippi school districis, volunteer
bilingual lutors have been used successhully to instruct students In math so that students will not fall behind
due to nguage proficiency.

Content-based English as a Second Language (CBESL) Program

This approach makes use of Instructional malterials, learning lasks, and classroom techniques from academic
content areas as the vehicle for developing langueage, conlent, cognitive, and study skills, English |5 used as
the: medium of instruction,

English as a Second Language (ESL) Program

This is & program of techniques, methodology and special curmiculum designed (o leach ELL students English
language skills, which may inciude listening, speakmg, reading, writing, study skills, content vocabulary, and
cultural orientation, ESL mstruction is usually in English with litfle use of native language.

Maintenance Biingual Education Program

Also referred to as lste-exit bilingual education, this pregram uses two languages, the stedent's primary
mnguage and English, as 3 means of instruction, The instruction builds upon the student's primary language
skilis and develops and expands the English language skills of each student to enable him or her to achieve
proficiency in both languaeges, while providing access o the conlent areas.

Mewcomer Program

Newcorner programs are separate, relafively self-contained educational intervantions designed to meel tha
academis and transiional needs of newly amved siudents. Usually found in large schoof districts or in districls
with unusually large numbers of ELL students, newcomer programs provide ELL students with intensive ESL
instruction and an infreduction to U.S. cultural and educational praclices. ELL students remain in the
MEWCOmer program one or hwo semesters before they enter more traditional mterventions {e.g,, English
language development programs ar mainsiream classrooms with supplemental ESL instruction)

One-way Bilingual Education

This is & billngual program in which students who are all speakers of the same primary language are schooled
in two languages. This model shares many of the features of the dual language or two-way bilmgual education
BRproach

Pull-Out Program

This & a program model n which a paraprofessional o tutor pulls studenis lrom their classes for small group
or individual work, Also, a paraprofessional or tulor may serve stedents in & small group within the regular
classroom selling. Children who nead remedial wark in leaming the English language may be served through
such a program

Sheltered English Immersion Program

Agheltered English immersion progeam is an instruchonal approach used 1o make academic instruction in
English uncesstandable to ELL sledents.  Studenis in these classes are "shellered” in that they do not attend
ciasses with their English speaking peers: therefore, they do not compete academically with students in the
mainstream. These sludents sludy the same curtigulum as their Englsh-sooaking peers, but the teacher
employs ESL mothods lo make instrusction comprehensibie. In the shellered classroom, feachers use physical
activities, wisual alds, and the enviranmeent fo teach vocebulary for concept development in mathematics,
science, social studies, and other subjects. Sheliered English principles and methodologies can be used guile
successiilly In regular classrooms as wall,

Structured English Immersion Program

The goal of this program is acguisition of English language skills so that the ELL stident can sueocesd in an
English-anly mamsiream cassroom, Instruction s entirely in English. Students may be thrown into the general
education classroom and therefore “immersed” in English_ or they may be placed in a shellered immersion
class where they are taught content through simplified English, Teachers have specialized training in meeting
the needs of ELL sludents, possessing either & bilingual education ar ESL teaching credential andior Iraining
and strong receplive skils in the students’ primany language
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Submersion Frogram

A submersion program places ELL sfudents in a regular English-only program with little or no suppor services
on the theory that they will pick up English naturally, This program should not be confused with a structured
English immarsion program.

Transitional Bilingual Education Program
This program, also known as eady-exit bllingual education, wlilzes a student’s primary language in instruction

The program maintains and develops skills in the pimary language and cullure while introducing, maintaining,
and developing skills in English. The primary purpase of this program s to faciltate the ELL student’s transition
to an all English instructional program while recelving academic subject instruction in the native language 1o
the extent necessary. Classes are made up of sludents who share the same nalive language.

Two-way Bilingual Education Program

Cften referred to as a dual langeage program, the goal of this model is for sludenis lo develop language
proficiency in two languages by recaiving instruction in English and anolher language. This program lgaches
native English speakers side-by-side with children who are leaming English, Teachers ususlly leam-teach,
with each one responsible for teaching in only one of the lenguages. This approach is somatimes called dual
immersion.

Siep 4 - Siudent Evaluation

On an annual basis, the school disiricd musl assess, evaluale, and document the progress of ELL sfudenis’

acruisition of English. Districts should not rely solely on the Stanford ELPT to propery evalueate ELL students'

progress,. School disiricds should establish a student evalualion team {SET) responsible for oversesing the

entire student evaluation process. The team may consist of mainstream or conlent-arez teachers, tes!

administrators, school building principals, and members-at-large (1., parenis, community members, district

administrators, and school counselors). The duties of the team are to:

= ensure considerstion and endersianding of the student’s culfural and educational backgrounds and
axporences befora they are placed in a ianguage program,

» ensure that sysiematic procedures and policies are in place related io the appropriate identification,
assessment, and placement of students in 8 language program,

s make recommendations to school decision makers on professional development for school personne! and
parents fo ensure the educalional success of students, and

= review the students’ progress in social and academic language and academic achieverment on an annual
of semi-annual basis.

The MDE has aet-esiablished exii cniera from [anguage instruction edecational programs for the stale’s
Engllsh Ianguage Ieamers as requrra-d hy NELE El'ld th-e LS, nepanmem of Edul:-.u-ﬂun #nﬂa&d—th&-hllﬂi

a:sﬂassad tu- delermlne H Ihey ha'u'l: atlah‘mds-uf‘l’r:mnl Englisn I'.nnguagn ﬂiﬂfﬂﬂﬂﬂf Inl Ianguage domains of

reading, writing, listening, speaking, and comprehension 0 be dassified as proficienl. Addiional-guidancs
Critena for exiting ELL students from a language instrucltion educationzl program is provided in Seclion 4.

Districts may design their programs to emphasize English over other conlent subyects (e.g., 8 newcomar
program) temporarily.  While schools with such programs may discontinue special instruction in English
langiage development once ELL siudents become English proficient, schools are obligaied to provide any
assisiance necessary o remedy academic defics that may have occurred in other subjects while the student
wias foousing on leaming English,

If a student who is entified as English proficient on lhe Stanford ELPT scores below grade level in academic
subjects, the disirict must assist the student in remediating the deficiencies, either before exiting the student
from the language program of iImmediately afier exiling the studend. The OCR requires that exil crilera ensure
that former ELL students nol be placed into an academic setting for which they are not prepared to funclion
successiully withoul remedial assislance or instruclional inlervention,
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When ELL siudents are exiied from the tanguage program, (he district must monitor he progress of ihose
studients for & period of two years fo determing 1heir Success in the regular schoaol program.  Stuedents whose
inadequate progress can be associated with a dechine in English proficiency should be provided academic
suppart through methods which may inclide fempaorary placement into a language instruction educationsd

PrOGFEM)

Grading ELL Students and Grade Retention

Educators have repesledly expressed Ihelr concars regarding how to grade their ELL studenis and how 1o
report what their ELL students have lgarmed. A grading system that assigns a single grade for a subject may
be imappropriste for ELL students and could create many problems in interpreting what that grade really
MEeans:

School destricts have common problems related o the greding of ELL stsdents:

Teachers require training in appropraie insiructional and sssessment techniques for ELL studenis.
There is &n inconsistency in grade assignments and & lack of grading options for ELL students within
sohnols and distrizts.

«  Dfen, high school ELL students do nol receive grades or Camegie unlis, and therefore, are unable to
meeal grada promotion and'os graduation requirements,

»  Freguently, ELL students are not racked from class o class, school o school, or district to district

* When ELL students transfer from district to district, school records may nol provide the languags
proficiency level of ELL students, information that s necessary for appropriate placement of ELL sludents,
aic.

Each district meay wish lo evaluate its unique siuation and adapt curment geading policies 10 moeet the needs of
its ELL stiedents. Proposed grading policies should be submitted for approval to local school boards prior to
implemeaniation in the school distrct,

In thie arficle titled, *Grading LEP Students: Developing Sound Practice’ (1995), Dr. Adela Solie argues (hat
“[s]trict adherence to a letter grade has been inappropriate for [ELL] students. [A letter grade] is inconsistent
and dows not account for whal [ELL students] are learning, Solls poses the following options for grading ELL
students;

1. [Schoal districts should note] on the report card that the student is not fully proficient in Enghsh by, .- adding
an asterisk (*) o the grade. This can be followed by & description of the student's English language
proficmncy level.

2. Assign a grade and follow il with explanatory comments,

3. Use "satisfactory” or "unsalistactory” instead of assigning a letter grade

4 Indicate whether the student i& “al,” "above” or “below” expectations with regard ta leaming objectives
Instead of assigning a letter grade,  Foliow this with a narretive thet explains the rating.

5. Describe progress in rarmative form.

G, Develop a plan similar 1o an individualized education plan (IEP) and assign 2 grade refevant 1o objectives
o [hal plarn.

¥, Issue an ['ELL"| grade if the student is enrolled in & language instruction educatonal program

8 lssue two report cards: one for progressin the [language instruction educational program] gnd another for

progress in the regular classroom...

In 1994, a committee made up of Mssissippi Department of Education personnel, Mississippl teachers of ELL
students, and experts in the Geld of limied English proficiency developed grading guidelines for ELL students.
The resulting recammandations ware disseminsted to all schoal districts in the fall of 1985,

1. A separale procedura for grading and reporting progress should be developed for ELL students which is
consistent with district policy, but which is glso approprigte for evalizating student progress (i both course
content and English languege proficiency.

2. This grading procedure should be used unfil the individual ELL student has atfained Intermediate
proficiency in English

3. ELL sludents should nol receive a tailing grade during the ime he or she s progressing from the Pre-
Froduction to Intermediale stages of language praficiency,

4. ELL students’ progress bath in academic content and English language proficiency should be recarded on
schoal cumulative records,
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& ELL stegents’ evaiuabons should be based on developmenial progress in English,
ti, The separate grading procedure adopted could include a dual or "mixed” system for reporting grades. In

such @ system, &n evaluation is made of the students’ knowladge of the academic course coptent, the
English language proficiency level, and the ELL students’ progress in achieving that proficiency should be
recorded, Examples of methods for recording these hree areas of achievement are givan on the following

page. Af least one indicator from each of the three areas shauld be chosen and recorded

| Academic Course Gantent
{Ex: reading, language aris,

English Lenguage
Proficiency Level

uuuuu

English Language

maltemalics, social studies, science, Proficlancy
_Eic.)
1. Conlent area grades 1. Level— 1. Progress ~
(Ex:A. B, C, Dor B0, 85, 80, sic.) Fre-Froduction Excedlant
Early Produchon Satisfactory
Achievement indicators: Emergent Unsatisfactory
Al grade evel ) Irdermediaie
Abova grade level High Intermediate
Balow grade ieval Transitional

Ferformance levals:
Ahove expeclations

Al oxpecialions

Below expectations 2.

(Refer o Appendix A for
fangiage descnpfors, )

Anecdolal narratives or
parffalio records

Anocdatal narratives or portlolio
records

It & dusl grading system s chosen, edditional informatien may need to be added o the existing disirict
repnt perd (L8, induding an inser),

The school district should maintain records of each ELL student's academic history, Examples of tems to
be ncluded in these records are: lenguage tests, individiatized instructional plans, testing
pooommodations, class work samples, and other documeniation. Mamtanance of records and penodic
revigw of these records will facililate appropriate classficalion or reclassification of a student as an English
lenguace iearner or exifing an ELL student from a language nstrection aducational program,

ELL studenls should be expecied to meet the same educabonal regueements as olher studants; however,
they may need more time to do so, Federsl requirementa mandate thal disfricis ake affirmatve sleps o open
thair educational programs to nationzl ongin minoly group studenis. This means nat while ELL studants
mist meet the seme educalional requirements as oiher students, these requirements musl be presentad in g
manner appropriate to ELL students' cultural and linguistic needs and in a time frame that lacililates their
le@ming

ELL students should not receive a failing grade during the time he or she |s progressing
from the Pre-Production to Intermediate stages of language proficiency.

While grade retenfion is widely practiced, it doés mol help children to “catch up®  Ratained children may
appear fo do betler in the shor term, but they are at greater risk for fulure failure than equally schieving, non-
retalned poers,

Resparch shows thal

» Retention has 8 negative effect on students’ later achievernent, Students whao are promoted despite
podr results in lhelr colrses do better in laler vears than students who are retaimerd,

= A significant reletionship between grade retenbon and drop-oul rates indicates thai sludents who drop-
out are five times more [ikely (o have bean retained than students who greduale. Students who repeat
Wi or more years have g drop-out rate close o one hundred percent (100%:), Receni ressarch
indicates that retention, nod poor achievement, & respansible for much of this effect.
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* Sludenls view retention as punishment for being "bad,” regardlzss of what the reasons are. Retainad
studenls tand to develop problems with social adjustment, attitudes joward school, behavior, and
altendance.

ELL students must not be retained in grade level because of their language skills.

ELL students should be carefully evaluated before retention & recommended 1o ensure that fack of English
sklilts is nol being mistaken for poor achievemenl, Considerations which reduce the need Lo retain ELL
sludenis include:

= remedial before- and afier-school programs,

= uldring,

» summer enfichment programs,

» inshructiona aids, and

= peer uboring,

English as a Second Language (ESL) is an approved subject for Mississippi secondary schools. The assigned
code number for the ESL course is 160121, Approved Cowses for the Secondary Schools of Mississinpl, ELL
students enrolled in this cowrse can earn one elective credil in grades 9, 10, 11, or 12. The ciass mus! ba
delvered during Ihe regular school day, aithough supplemental supperd may include tutorials or suMITer
enrichment programs, and must meet daily, five days per week, for a minimum of fifty (50) minutes per class.
These ESL classes must be taught by teachers that hold a sizndard leacher’s license in the core academic
subject of Englishilanguage arts (Code 119), in addition to kaving the ESL endoreement {Cade 177).

The primary aim of the ESL course is fo enable ELL students 1o develop communicative control of spoken and
written English so that they may successfully mest high school grade-promation and graduation requirements,
Instruction covers the areas of reading, wriling, listening, speaking, comprehension, grammar, and vocabutary.
Often, these skill areas can be addressed using material and assignments from other subjecl area classes,
thereby providing English language instruction and tutorial support for other subjecls simullanecusly.

One of tne process standards lor dislrict acoreditation allows for teacher-made tests in English andior the
nafive languege o be used in detarmining grade placement and in awarding Camegie units.  Under his
stendard. an ELL student can take as many lasis as needed and be awarded credit for all classes inowhich he
or she demonsirates mastery. When students arrive without scademic records or lranscripts (usually from war
zones), schoo! personnel often follow this procadure,

Step 5 — Program Evaluation

Annuelly or at the least bi-annuatly, the schoel distnct should evaluate the eflectiveness of its language
program, The school district should consider the mogress of ils ELL students in acquiring English and
maintaining academic progress.  Disiricts should also evalusle longiludingl data thal compares the academic
progress of former ELL students who are now fully English proficient with that of olher non-ELL studenis in
categones thet include grade point averages: national and state fest score averapes; and rates of retention,
drapping out, graduation, and receaipt of honors and awards. A district whose program s not dermonstrably
effective in meeting the needs of ELL studenls must madify its program in a timely manner.
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Section 4: Issues in Assessing ELL Students

Reclassifying and Exiting ELL Students

Ensuring ELL student success requires ongoing saleguards that are embodied in 8 continuous review of ELL
student performance and placement. The student evaluation team should be involved in collaborative decision
making about student identification, assessment, placemeant, and reclassification or exi

The process for the reclassification of ELL students from one educational program to another or from one
service to another should be handled carefully. It is important that multiple criteda are used for decision
making and, (o the exient possible, thet students are assessed in English and in their native language.
Instruments and procedures that are used should measure all five domalns of lisiening, speaking, reading,
writing, and comprehension, The student evaluation team may consider:

1, student observation which has been documented using anecdotal records, observation logs, or
joumals;
home largpuage surveys,
teacher judgment that is anchored 10 specific behavior or achievement indicalors;
student parformance porfolios;
developmental or achisvemnent checklists,
language samples, surveys, and language proficency tests;
parent, leacher, or studenl questionnaires, and
cumiculum-imbadded assessments, disgnosiic tests, and formal or informal contant-specific
achievement fesis,

08 =~ O IR R LD R

Cnce data has been collecied and evalusted, criteria should be established for the reclassifying ~esiting o
the ELL student. Regandless of the procedures that are used, team decision makers should

consist of thosa (ndividuals who are familiar with the ELL student and his or her performance, as well as

individuals who are famifliar with assessmeni, ESL techniques, and placement resources and services.

Krashen {1996) describes a model for gradual-exil-af moving ELL students from a language instruction
education program in-which-they-are-exited inlo the mainstream or general education program, subject by
subiect. #s they become increasingly ready 1o understand English. As ELL studenis reach what he terms the
“threshold” for a particuler subject area, they proceed 1o recelve instruction in English In that subject area,
beginning with sheltered instruclion while continuing support in the native language, if needed.

An exampée of 2 gradual-axit plan follows. This is one example eFa-modeHor-axiing-ard thal could be
modified by school districts as appropriate, 11 should be nolad thal Ihe model ghven (s a bilingual model that
develops the student's dominant ianguage first and uses it 8s a base for transferring to the s=cond language.
Exit-gGuidefines would need to be adjusted 1o the specific instructional model that the school districd or school
LISES,

ELL Students Mainsiream Classes | ESL and Content Areas | Content Area Classes
Language Proficiency that the ELL Suppored through end Language
Lavel Student Takes Sheltered English Developmant Support
Beginning Art, Music, PE ESL All Core Subjects
Intermediate Ar, Music, PE 'ESL, Math, Science Language Ars, Social
Studies
Advanced Arl, Music, PE, Math, ESL, Language Arls, Coninuing L1
Schence Social Sludies Developmen
Mainstream All Subjects N, Continuing L1
I Development

Adapied from Krashen (1996). A Gradual Exit, Variable Threshoid Model for LEP Children. NABE News.
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NCLB requires IHal the stale establish criteria for exiting ELL students  Mississmpi's critera for exiting ELL
students relies on standardizod assassment resulis a5 gﬂ! 85 Individuals wha are familiar g.;rr_h the ELL

student and hig or her performance. The sle exiting ELL studen he chart
bedow,
Steps and Criteria for Exiting ELL Students
Assessment of English Language Proficiency
» Review results from annual assessment Yo - S‘ttrgarr_lrre;mma
» Does the student score at High Intermediate or EE :::1 IEEE?F:;r
Transitional on the total composste scora? el
i
¥
Asggssment of Pedormance on Siglewide Assessment
*  Review resulls from statewide assessment of language
arts curriculum (Reading and Wriling) ) Sludent remains
v  Dipes the student score at Lhe Proeficient or Advanced — Mg clazsified an
berwgh'? English leamer
[Applseg oaly b Ihose sludents in grades 3-8 who have MET?
seores o aludents who have English || scores. Skip if not
spplicabie.}
":'I
Student Evaluation Team Review Student remiains
=  Review the sludent's academic performance on = 11 e classified an
Indicators othor than the state assessmeant, English leamer

& [oes the student mest the academic parformance
indicators' set by the school district?
1
v
Exil the Student from ELL Program
»  Motify perents or guardians of the reciassifcation,
» Update school and school district records,
= Monitor the student’s progress for twa vears

“Academic parformance indicators must be measurable evidence of the student's success in the classroom
Example academic performance indicaiors include report card grades, results of disirict-wide assessments,
and grade point averags.

Monhtoring ELL Students® Progress
The regular monitoring and reassessment of ELL students is best accomplished by a student evaluation team
thal mnciudes the guidance counselor, the ELL teacher or tutor, and grede-level classroom leachers, Facios
i be considered in deciding whather & sludent should be retained n ELL classes or axited from them include
the following:
¢ slandardized tesl scores;
academic achievemant as messured by classroom assignments and lests,
observation of classroom bahaviar;
interyiews with the student;
larigth of time in schoal; and
student's edutational background

Re-o “exited" students Into the ELL

f
i the performance of sludents who have exited the ELL program stalls, fallers, andfor regresses, the SET
shoyld re-examing the sludent's lkevel of Enalish proficiency to determine the need for possible re-antry into the
ELL prograrm,
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Assessing ELL Studenis for Special Needs
ELL students may, of couwrse, have special needs over and above their lack of English skills, When an ELL
sludent is referred lor special needs assessment, school personnet must ensure:
&  fthat the studeni has had an “opporiunity to learn,” whether inthe native country or in the Amencen
classroom,
that the stedent's difficulies ame nol caused by lack of English skifls alona; and
« that thase difficulties wilh English, including pronunciation, are not being mislakan for a speech or
languega disaorder.

The Civil Rights Act of 1964 prohibits studenis being placed in special education it their diffioulty in school is
primarily the result of cuttural gnd linguistic differences,

Mississippi Statewide Assessment System (MSAS): Testing English Language Learners

This document contans guidelines necessary o implement Stale Board of Education policy regarding the
Misszsippl Stetewide Assessment System (MSAS) for English language leamerss. It is to be ufilized by school
personnel, parents, snd students in making informed decisions regarding the MSAS.

The gusdelines in this document are m accordance with NCLE. A mejor focus of MCLB is the inclusion of ELL
students in siate and disincl-wide assessment programs,

These guidefines are provided to assist wilh the decision-making processes regarding

1, the participation of ELL students in the MSAS; end
2. destng eccommaodations.

It & important that scheal personnal, parents, and studenis be knowledgeabde of the requiremeants involved in
making decesions regarding 2 student's participatian in the MSAS and the accommodations for aach
companent of the assessment system. This knowledge is necessary to determine how to assess ELL

stidents appropriately
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Components of the Mississippl Statewide Assessment System [MSAS)
Currently, Ihe MSAS consisls of five three components that include the following:

1. Grade Level Testing Program (GTLP) which consists of four tijree components:

8. Mississippl Cumiculum Test (MCT) — criterion-referanced tesis (CRT) in Reading, Language Ans,
and Mathematics administered fo students in grades 2 2 -8

b Wiiing Assessments — CRT performance Wiiling Assessmenis administersd to students in grades
4 and 7.

E—epaevEs —Remm-EiRrRRcei-EEl MR He-Resdinfanguaas-ARs-and-Mathemalics
AR - SLE e g e

L Mississippi Science Test - CRT in Sclence administered o students in grades 5 and 8 The test
administered in grade 5 covers the Science curriculum framework for grades 3 - 5, and the test
administered in grade B covers the Science cumiculum framework for grades & — B,

Z. SBubject Area Testing Program (SATP} consists of four (4) criteron-referenced, end-of-course lests
administered for US. History from 1877, Algebra |, Biology |, and English || (with & writing component).
Students are required to pass the subject area tests in order to receive a regular high school diploma.
Graduation requirementis are determined by the year the studenis entered the ninth grade, (See
Appendix D for graduaiion reguirements, )

3. The Mississippi Career Planning and Assessment System (MS-CPAS) - a seres of occupation-
specific criterion-referenced tests required of all students who have completed a two (2) year vocational
program,

4. The Stanford English Language Proficiency Test (ELPT) - an assessment to evaluate the language
profickency level of ELL students in kindergarien through twelfth grades (K - 12).

Definitions of Terms
These definitions apply to lerms as they are used in this seciion:

1. Accommodations - Testing accommodations are considered changes in testing procedures that
provide ELL sludents &n equal opporiunily to participate in lesting situations and to demonstrate their
knowledpe and abiliies, Accommodations can change the method in which lest llems are presented
to & student and the method of the student's response 10 lest items,

2. Eligitde Student — This term is used to denole a student who must paricipate in MSAS: this includes
ali studenis in grades 2 — B, students enrolled in subjec! ares testing program courses, and students

compleling & vocational program.

3. Allewable Accommaodations — These are accommuodations thal can be ulilized by any student and ELL
students during classroom instruction and on stalewide tests.

4. NCLB - Congress passed the No Child Lefi Bahind Act of 2001 (NCLB) in December 2001, NCLB
addresses the Inciusion of all students in state and district assessment and accountability systems,

including special populations.

5, Mississippi Language Ars Curriculum - This curriculum contains the cumenl competencies and
objectives that serve as the framework of language ars instruction for students in the Mississippi
public schopls:

6. Mississippi Mathematics Cumiculum — This curriculum contains the current competencies and

abjectives that serve as the framework of mathematics instruction Tor students in the Mississippi public
schiools,

Thiz section applies fo students as defined below:
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7. English Language Leamers (ELL) - Studenls whoge primary language is other than English or those
for whom a language other than English has had signilicant impact on their level ol English language
proficiency 2= a resull of subslantial use of that other language for communication. ELL students are
also known as mided English proficient {(LEP) studeats n federal guidance,

Baszis of Policy and Guidelines

Mississippl Code 37-16-3 requires thal all eligible students enralled in public schino! participate in fhe
Mississippi Slalewide Assessmeni System and that the school district superintendent cedify annually that all
eligible students enmilled in the designated gradas/courses were tested. However, accommaodations may be
provided in accordance with Mississippi Coda 37-16-9. 1 is necessery that all guidelines contained hereln bo
adhered to as wrilien,

Mo Chiid Lefi Behind Act of 2001 (MCLB)

Congress passed the No Child | eft Behing Act of 2001 (MCLB) in Decembaer 2001, and President George W,
Bush signed it into lBw on January 8, 2002, Section 1001 of NCLB entifies the purpose of the Act, which =
te ensure that all children have a fair, equel, and significen! opportunily to obtair a high-qualily education and
reach, at & mnmum, proficiency on challenging stele academic achievement standards and slale academic
assessmenis. In orderfo sccomplish the objectives sel forth in NCLB, siates must (1) meet the educational
needs of low-achieving chiidren in our nation's highest-poverty schools, limited Engleh proficient children,
migratary childran, children with disabilities, Indian children, neglected or delinquent children, and young
chiidren in need of readmg assistance, (2) hold schoals, iocal educational agencies, and stales accountable
for improving the academic achiavermeant of all sludents and for identifving and tuming around low-pefarming
schioals fhat have falled to provide a high-guality education to their students, while providing allernatives o
Sludends in such schoals o anablo haern (o feceiva a high-gqualily education; and (3) improve and strengthen
eccountahility, teaching, and learning by using state assessmant sysiems designed o ensure that students
arng meetng challenging slale academic achiavement and content standards, thus incregsing achievement
overall, bul especially for (he disadvantaged.

Participation in the State-Adopted English Language Proficiency Assessment

Mississippi Stanford English Language Proficiency Test (Stanford ELPT)

In complignee with NCLB, the Missssippi Department of Education and the Engiish Language Acquisition
Practitioners Committes revised the standards for English language proficiency to bring them into better
alignment with tha Mississippl EnglishvLanguage Ars Cuwriculum Framewark, There are six performance
descriptars for standards and objectives for English language leamers (see Appendix A), An English language

proficiency lest, Harcourt's Stanford English Lanousge Proficiency Test (Stanford ELPT), has been selected
for its alignment with these standards and to meet NCLEB reporfing requirements

Mississippl requires ELL sludents lo @ake the Stanford ELPT, provided by Harcourt Assessments, Inc,, for the
purposa of providing district and school persanned with information about an ELL student's ievel of language
mead and for meeting NCLE requirements 1o report the sludent's progress in attaining English language
mroficiency. It was lirst mandated in the 2003-04 school year. To determine the English proficiency, a
[anpuage assessment must be completed ulilzing the state designated English language proficiency
assessment, the Stanford ELPT.

If upan entering a schoal district, a student is idenfified a5 an ELL student, heishe s asaessed within thiry (30)
days (at ihe beginning of the schood yeer) or within two {2 ) weeks (after the beginning of the =chool year) 1o
determine the student’s ievel of English proficiency. The-resulis of the ianguage assessment must be
oocumeniad and maniamed on file in the district. [(Consull the Mississippl English Languaqe Proficiency
Agsessmen] Hand Scoring Manusl for addifionzl information.) Each year in February, enralled ELL students
who hiave previously taken the assessment are reassessad with the Stanford ELPT 1o maintasn the sfudents’
progress in English language proficiency, A district may use-an additional assessment [La., the Language
Assessment Scales (LAS) or the Ideg Proficiency Test (IPT]] if the district finds it to be useful in meeting the
needs of ELL students. Howaver, for purposes of annually assessing and monitoring ELL stedenis” language
proficiency proaress and annuglly repoding to the MDE and he USDOE, the Stanford ELPT miust be usad.

The MDE reguires adminislering only the listening and speaking portions of the Stanford ELPT to kindergarten
and first grade siudents. Adminisiration of the roading and writing portions of the Stanford ELPT to first grade
Bludents shoukd be decided onan mdividual student bagis. For some (irst grade students, the reading and
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writing portions of the lesl may provide meaningful information aboul student progress towards literacy. |f only
the listening and spesking porfions of the Slanford ELPT are administered 1o a kindergarten or first grade
student, no total composite score or proficiency level is reporied.

MCLB requires that ELL students be monitored ai leasi lwo years after exiting a language instruction
educational program, ELL students musi be assessed during the two monitored years with the Stanford ELPT
[Sea Tile |, Pan A, Sec. 1111, {h)(1}e)(iv) and Title IIl, Sec. 3121, (a)(4).]

Participation in Componenis of the Missizzippi Statewlde Azssezsament System [MSAS)
Two reguirerments ane appicable o all studenis regarding the MSAS, Thess include:

1. Aldl elgibée studenis will pardicipate in The slale assessment program.

2. Any student whao exits high school with a regular high school dipioma musi pass the Functional
Literacy Examinalion and/or applicable subject area lesl{s) as required by MS code 37-16-7

Participation of English Language Learnors
ELL students are expected o paricipate in ail aspecis of the MSAS,

ELL students are not exempt from testing; however, the MDE excludes the test scores of ELL students
whose progress and proficiency reports indicate that they have been-receiving language-instruction
educational-services for are newly rrived students, lvicors yoar-orless l_{ﬁFIE Hnited-Siates.  MNpwly
grives] bmited English proficisnt studenis g studenis with imided Enalish preficiency who have siiended

ahasls in the Unite §n= Es for iess than twelve montns, These smdenh are still inciuded in the
cnll:uln'llun of the 95% participation rate, but their scores may be excluded from the Adequate Yearty
Progress (AYP), Achievement Model, and Growth Model calculations for the first year. If districts wish
to include the scores of frst-year newly arrived ELL students in AYP, Achievement, and Growth, they
have to request that scores be included.

ELL students who are working lowards a regular diploma and who are enrolled in Algebra |, Bislogy |, English
|| and/or L., History from 1877 musi take the applicable subject area lest{s) using only allowabile
accommodaiions and meet the standards that are required for graduation, ELL studenis who are working
toward & regular dipfoma and are required {o pass all or portions of the Functional Lieracy Examination must
lake and pass it using only allowable accommodations.

All ELL sludents who are considered vocational completers dug 1o completion of a two (2} year vocational
program must paticipate inthe MS-CPAS,

Decisions regarding the appropriate-accormmodations for each testing program or whether a sludent’s scores
will be excluded from the siafistical summary are sddressed under the following section, Testing
Accommodalions.

Testing Accommodations: Purpose of Testing Accommodations

Mississippi Code 37-16-8 ensures that appropriate testing accommuodations are provided for eligible students.
Tesling accommodations are considered changes in testing procedures that provide ELL students an equal
opportunity o participate in lesting stuations and to demonstrate their knowledge and abilifies
Accommodations can change the method in which test tems are presented to a student and the method of the
sudent’s response o lest dems.

Accommpdations fall under four general aress: 1) seffing conditions, 2) timing/scheduling conditions, 3)
presentalion conditions, and 4) response conditions, A student may need accommodations when testing in
one confent gred, bul may not need them when testing in another confent area.  Accommodations are not
intenided 1o be a substitute for knowledge and abilities that a siudent has nol achieved or to provide an unfair
advantage, but are meant (o address the specific needs of individual students due to [imited English
proficiency and thereby minkmize ils effect.

If the test resulls are 1o be considerad a valid measure of the studenl’s achievemen and knowledge, there are
limits regarding the accommodations thal may be made for a student, Accommodations that mest the
following criteria are considered appropriate and allowable when assessing & student's achievement and
knowledoe.



The accommodations must not affect the validity of the tesl

¢ The accommodations must function anly io allow the test to measure what it purpors io measure.

An sccommodalion that does nol meel the criteria above will not allow the test io measure what i1 = inlendaed
io measure and therefore is considered a non-sllowable testing accommadation. Use of non-aliowable
accommodations will result in test scores that are not an accurate measure of a student's achievemeant and
knowiedae, such results are iherefore considered invelid scores. These resulis will ol be included in
summary statistics, Any student wilh 2n invalid score 5 considered not iesied when accountzbility resulis are
catculated

Gulding Principles for Accommaodations
To ihe extent passible, and when approprate, ELL studenis should be adminisiered the Siate lesls under
slandard condifions.

1-

The accommodalions that are 10 be used duning regular classroom Insiruchion and assessments an o
be discussed, fmalized, and documented priar to use during & state-mandated test adminstration. 1§
should be noted that some accommodations thal may be used roulinely in the classroom may nof be
allowable for stalewide tests, Test resulls of students who use

nar-allowabie accommodations ame invalld and must be excleded from summary statistics.

Decrons about which accommodaions to use snould be made on an individual student basis. No
accommaodations should be provided unless necessary, and the fewest possible accommodations
should be given. Accommodations should be chosen by first reviewing the approved list of
accommodations (see followng pages). Remember that if 8 student s provided accommodations thal
are nob allowahie, the siudent mey be pul &t 2 disedvantage when the siudeni participaies in state
assessments.  Siudenis tested with non-gllowable accommodations will be considered not fesied for
aocountabilily purposes,

The following are guiding principies for eccommodations used during State-mandsated fest
sdministratons:

a. Do not assumne that every ELL student needs assessment accommodations. Accommodalions
used in assessments shoutd paralke! accommaodations used in ingiruction,

b Accommmodations should respond io the needs of the individual sludent and not be Dased on
ihe fact thal the student is &n English language learmer. White ELL students may tend 1o need
thie smme or similar kinds of accommadations, this is not a seund tasis for making indvidual
accommodaiion decisions,

c. Be respectiul of the studenl's cultural and ethnic background, When suggesting an
poocommodation, meke sure he student snd his or er family are comfortable with it. When
Working with & student who has limited English proficiency, consider whelher the assessmaent
should be expizined o the sludent in his or her native language or other mode of
communication uniess it is clearly not feasible 1o do 50

d.  Integrate sssessment acocommodations into clessroom instructicn, Mever infrodoce an
urifamilizs accommodation 10 8 studen! duning a siatewde assesament.  Preferably, the
student should use the accommodation 25 a par of regutar matruction. AL the very lkeast, the
student shouid have ample teme to learm and practice uvsing the accommcdation paar o the
assessment,

g, Know what accommodalions have been approved by the siate lor statewide assessments or
by the school district for district-wede assessmants. Generally, there are different
documentation procedures depending an whather the accommodation is or 5 nol found on the
state-approvedidisinct-approved hsl. Practifioners and families should consider (he state laws
end disirict poloies.
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Flan early for sccommoedations. Begin consideration of assessment accommodations long
before the student will use them So that he or she has sufficient opporiunity 1o learn and fes!
camforighle with the eccommodationis),

Include students in decislon-making. Whenever pessible, involve the sludent in determining an
eppropriste eccommaodation. Fnd oul whether the student percedves a need for the
eccommodation a&nd whedher he or she is willing to use it. If a student does not want to use an
accommodation (.g., It Is embarrassing or it i too cumbersome fo use), the student probably
will not use It

Understand the purposa of the sssessment, Select only those accommodations that do nol
interfere with (he intent of the test. For example, if he lest measures calcutations, a catculalor
wodlld provede the studant with an unfair advantage. However, if the math test measures
prablerm-salving ability, a celculator may be approprists. Similarty, regding & lest o a student
would not present an unfair advantage uniess the test measures reading ability,

Requesl anly those accommaodations that are iruly needed. Too many accommaodations may
owverload the sludent and prove detrimental. When suggesting more than one aocommodation,
make sure the accommodalions are compatible (i.e., do not interere with each other of cause
an undud burden on the student),

Determine if the selected accommodation requires anoiher accommodation, Some
accommodations—syuch as having a test read aloud—may prove disteasting for other
sludents, and therefore also may require a setling accommaodation.

Frovide practice opponunities lor the student, Many standardized lest formats are very
different from teacher-made tests. This may pose problema for studants. Most tests heve
sample tesis or practice versions. Whils it is inepproprigie (o review the actusl lest with the
student, practice tests are desigred for this purpose. Teach students lest-taking tips, such as
knowing how much time is aflolled and pacing oneself so 83 not 1o spend loo much time on
one dem. Orent students to tha test format or types of guestions. Far exampée, on multiple-
choice tests, encourage students to read esch choice carelully, elimmate the wrong choices,
end thien select their answer.

Remember thal accommodations in test taking will not necessarily eliminate frustration far the
student. Accommodations alfow a sludent fo demonstrate whal he or she knows and can do,
They are provided to meet a student's language-reiated needs, not to give anyone an unfair
advantage. Thus, accommodalions will not in themselves gugrantes a good score for 8
student or reduce test anxiety or other emotional reachons o the testing siuation
Accommedations are intended to "level the playng field *

4.  Questions to 25K about sccommaodations

Does the accommodation interfere with whal the last is designed to measure?

b. Does ihe accommopodation provide the answer 1o the student?

If the answer to either of the above guestions is "yes " then it is not 2n allowable accommedation

Determining the Need for Accommodations
The need for sccommaodstions must be based on the fallowing guidelines:

1

Slutents may take all tests with sccommaodations as necessary to participate in an applicabie
assessmen] program.  The necessary accammodations provided for each stedent must be
recommended by the student's teachor{s) and autharized by the school principal, ELL coordinator, and
the district fest coordingtor. It should be noted that some sccommodations ihal may be used routingly
in the classroom might not be allowable for statewide tests. The test resulls of studants who wse non-
allowebie accommodations ere invalid and mus! be excluded from summary stallstics. Any student
with an invalid score &5 considerad not tested when accounizbility resuls are calculated.

students who will exit with a regular high school diploma must pass the Functional Literacy
Examination (FLE} andlor applicable subject area fests) utilizing only allowable sccommogdations
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3. Eludents who are considered vocational completers must take the MS-CPAS, Allowsble
acoommaodabions may be provided for each of tha ME-CPAS tesis,

Documentation of Decislons
1. The studant's teacher must document the spacfic accommodations needed by the student on the ELL
Student Accommadation Form located in these Guidelines, The student’s teacher must sign and date
each form, A form should be completed for each teacher, This formis) is 1o be maintained an file in

the digirict.

£ The ELL Student Accommodation Form mus! be compieted for each applicable test, and it must be
maintained on file in the disfrict. The disirict ELL coordingtor must forward approgriate documentation
tothe district test coordinator, who misst assign responsibiity for and coding of student answer
documents.

Documeantation of Declsions by Disirict Personnal

Crocumentation to suppor all decisions regarding he need for accommodations and the types of
eccommadations needed by each siudent must be completed by he designated personnel and In eccordance
with these guikdelines.

Docurmentation must be meintained on file regarding the participation of ELL students In each applicable
assessment program and any necessary accommaodations. Each district shall have a process for
documanting the decisions regarding ELL studenis,

An organized plan for providing testing accommodations needed st each school s reguired. It s imperative
thal the district fesi conrdinator and the district ELL coprdinator work collabaratively to confinuously evaluale
and montar studant participation in the Mississippl Siatewide Aszesasment System,



ACCOMMODATIONS FOR ENGLISH LANGUAGE LEARNER STUDENTS

SETT CONDITIONS

Allowable Accommodations

01 Al the frontof the room

02 Fating the test administrator white directions &re given

03 In a small group

03 In a famillar room

06 With a familiar teacher

08 In a study carral

18 Other gllowable selting accommodation

TIMING/SCHEDULING CONDITIONS

Allowable Accommodations
20 Additional tene 10 complale test fwithin a reesonable time, nol o exceed ana school day)
21 With scheduled rest breaks

23 Unbl, In the test adminisirators judgment, the pupi can no longer continue the activity

MNOTE: Accommodations 24 and 25 are related to administering the test over several sessions
andfor days. Any extension in a planned test administration should be pre-arranged, and the
procedure should be documented and in the student’s file. If the student is testing over several
days, helshe is not allowed to change responses to questions from the previous administration(s)
or preview gquestions that will be administered in a future session,

24 Administer the lest in several sessions, specifying the duration of each session
25 Adrminster thie test over several days, specifying the durabion of each day's session
38 Other allowable imingscheduling accommadation

ESENTATION CONDITIONS
Allowable Accommodations
44 Transparent color overtays

NOTE: Accommodation 47 is related to cueing. Cueing is assisting the student in focusing hisiher
altention. Cueing strategies include but are not limited to arrows, lines, space, contrasting colors,
positien or focal point, underlining, labeling, size, and shading. Cues provided on answer forms
andlor secondithird grade test booklets must be crased before answer forms andlor secondiihird
grade test booklets are returned for scorlng. Cues provided for all other test books do not have to
be erased since all other test books sre non-scorable documents,

47 Provide cues (e.g., arows and slop signs) on enswer form in pencil = must be érased before answer
document s retumed Tor scoing

NOTE: Accommodation 48 relates to the use of momaory aids. A memory aid, fact chart, and/or
resource sheel is something that helps a student remember how to find the answer; it should nol
give himiher the answer. This accommodation cannot interfere with what the test purports to
measure. For example, if the test measures computation skills, a multiplication fact chart is a non-
allowable accommodation since it gives the answer or o portion of the answer to the item
assessing mulliplication skills.) PRIOR APPROVAL BY MDE IS REQUIRED FOR USE OF ALL
MEMORY AIDS, FACT CHARTS, AND/OR RESOURCE SHEETS,
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48 Use of memory aids, fact chars, andior resource shaeats
49 Cueg student to stay on task
50 Hightight key words ar phrasas in directions (8.g.. compleie sentences, show your work)

MOTE: Accommodations 51 - 56 are related to the presentation of test directions and test llems
{questions and answear cholces) to students, Test items CANNOT be read to students on the
Reading section of the Mississippl Curriculum Test (MCT), the Reading for Information section of
the Mississippl Career Planning and Assessment System (MS-CPAS]), the Reading Comprehension
section of the English Il Multiple - Choice Test, or the Reading section of the Functional Literacy
Exam (FLE). Therefore, accommaodations 54, 55, and 56 are NOT ALLOWED on the above-
mentioned reading sublests. Test items andior test directions may not be read in a language other
than English.

51 Read the test directions (butl nol the test items) o individual studenis ar the group — withoul repeating
or paraphrasing

22 Read the test direchons (but not the test items) o individeal stedenis or he group —repeating the
directions i needed, bul not paraphrasing.

53 Read the test directions (but not the test items) to individes students or the group = repeating andior
paraphrasing the directions i needed, Bridging technigue is one example

&4 Fead the test dreclions and (est ilems o individual slugents or the groups — withoul repeating or
paraphrasing,

55 Read the test direcfions gnd test ilems to individual siudenis or the group = repeating the
direcifipnsfiterns if needed, but not parephrasing.

B8 Read the fest directions and test lems o Individual siedents or the group - repeating andfor
paraphirasing the direchons/ilems If needed. Bridging techinigue s one exampie

B8 Oiher abowable presentation accommcdalion

RESPONSE CONDITIONS
Allowable Accommodations
70 Dictation of answers o lest administralod/proctor (scribe) {in English anly)
T2 Allow marking of answers in bookhat

MOTE: ELL students may use translating WORD-TO-WORD dictionaries, The use of a translating
word-to-word dictionary {without definitions in either language) includes the use of electronic
word-to-word dictionaries with avdio/speaker function turned off. The use of picture word-to-word
dictionaries is also permitted.

B1 Netive language dichonanes for ELL sludenis {i e, dichenaries that iranskate Enghish words mito the
nalive ianguege — no definitions are given in enher language)

B Other allowable response accommadation

FETITION FOR SPECIAL CONSIDERATION

In rare instances, studenis may requine special considerafion for an exempticn or an accommodation nat
provided for in these guidahines. In such cases, the local school disncl supenntendent or district tesl
coordinator may make a petition for special consideration to the Office of Sludent Assessmenl. Such &
petition must clearly siate the reason that special consideration s necessary, Inaddition, the request most
mclude sgoequate supporiing information and dooumeniation. Ths type of reguest must be submitiad to the
Office of Student Assessment no leter then fifteen (15) working days in advance of testing to akow for
approprate review end response 10 ihe school distric
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ELL Student Accommodation Chart

[ District Code! Student Name:
Schoo! Code. Grade:
MSIS & | Teacher's Signature.
ELL Coordinalor's Signature:
District Test Coordinalor's Signature

TEST

£5 | £ |E
NG CINE ST A

English
[1§
English
i
Wiriting
us
Hilrsy
FLE
CRAS

| 'r

*Test itemes CANMOT be read to studants on the Reading sechion of the Mississlppi Currleulum Test (MCT), the Reading for
Information secticn of tho Mississippi Career Planning and Assessment System (MS-CPAS), the Reading Comprehension
sirCilon af the English | Mulligle - Cholce Test, or the Reading section of ihe Functional Literacy Exam 1FLE}_ Therslore,
sccommodations 54, 55, and 56 are ROT ALLOWED on the sbove-mentioned reading subtests,

ALLOWABLE ACCOMBMODATIONS

SETTING CONDITIONS

01 Al sha front of b oom
02 Focirsy e st admanisbralor while direcions ane gisaen

3 3 small greup
@5 In & Enulis raden

06 Wilh & familiar ieacher

{8 In 3 sty carrol
16 Cethier ploweble seting pecormerodstion

EEEI”] e L —

20 Additomal bmp o compiate 1est (wiEhine 8 ressonabhs lime,
nal 0 snzeed ane school day)

&1 With schaduled resi breaks

3 LEntil, i e fesd admimstaion s udpment. ihe gupl can no
tongar condinae Me aclivily

22 Aomnistgr the test in sevaral sessions. speciying thin
duration of sach session

5 Boministar the test ovar several daye, spaakyng the
duration of each day's sessian

38 Diher alipwabs imingecheduing accommodetion

PRESEMTATION CONDITIONS

Allowakble focommodations

4t Trangparent colnd twarays

AT Prowde cuns (0g., arrows and siog Signs) on gncweer
fomm i gencl - musl be eated belon:  answer
gocumend is refumed for seoning

48 Lise of meamory aids, a0 chantd, and'or resorce’ sheats

A5 e srudent o s1ay on sk

50 Highlipht key words or phases i diecsons (8.4,
complele sentencas, BEhow oL woek)

81 FAead the test direclions (bid pof the s jlema) fo
mdrvidusd sludiendsa ar the gooug - o epeabng or

paranteasing

57 Fead the st direchons (A mal the fosd dems) o
dvidusl sludenls o Iheé groLp — mepeating e
diracfions i neadad, bul nol parapnresing:

53 Riad the best direcbons (bul nat the test iiems) io
noveidual shidenis o he group - repesling sndior
poraphemsing  the dimeclions | nesded.  Bedging
lechnicue i5 o examipa

04 Hagd the fest oreclions gag west ttems 1o individus
sheimnis of the groups - withoul mpegton o

pEApITERinG.

"l ‘Rapd the st direclicns ang est loms o indivicus
ziudents of the goup - mpeabing be dikcionsbiems
It nespad, ;

"5 Road the iest dirmctions ang test iems & ondividual
Shadendy o fe group — iepealing andior pakipheaging
me dimcicnsitems: if neonod, Brigging techaigoee i
N ExE .

Bl Ciihar glipwible prosantaticn acccmmodation

RESPOMSE CONDI

Allowable Accommodations

70 Dictation of answers 1o st administatonpoctor (sorbs) {in
Enghsh cnly)

T2 Afow matkep ol ardwess o Bookbal

01 NMaths longuege  diclonsdes de ELL shelents (ig.
ticlionanes Bl fmnslaim English worgs inke e nativn
largniape — no definibons 8re given in edhar laoguags)

2 Spelimg dictionanes (e, dicticnaries $hat show he oorecd
spalling of Enpgleh wards but da not ghve gefindons]

i {shar sdowable resporse accommodalion




Section 3: Gifted / Special Education ELL Students

The LLS. Department of Education, Office of Cwil Righis, = charged with the enforcement of Section 504 of
the Rehabilitation Act of 1973, Title 1l of iIne Americans with Disabilithes Act of 1580, and their Implementing
regulations which prohibit discrimination on the bas:s of disabilidy. The Offce for Civil Rights makes it clear
that school districts must adopt appropriate standards for deciding which students are English language
learners and for providing thesa siudents: with approgriate languane sennces.

Excerpts from OCR's policy memaranda on distnels’ abhgations to ensure eguat esucatianal oppartunities 1o
ELL students are useful in informing disiricts and schools about idenfifying and serving these students under
federal law. According to these policy memoranda, school districts may not assign ELL studenls o special
education programs an the basks of criteria thal measure English language skifls, and thay cannot refuse 1o
provide alternative language services and special educstion senvices to students who need both,

There is ctear legal guidance m identifying and making progremmatic decisions goout ELL students who fall
into one of iwo categories:

= piffed, ar

« aligible for special aducation,

Guldelines for Gifted Education

In the identifcation of ELL students for gifted services, students musi meet the criteria determined by the stala,
school distrect or schood, Gifted students are generally dgefined as those who are-significantiy discrepant from
the norm In leaming andlor performance capabitity compared o thesr age peers,

Students who sre gifled show up in &l iypes and categorias-of young people, regardiess of sex; race, ethnic or
cultural group, language, socio-economic status, or type of physical, emotional, or leaming disahilities.

In general, identification of studenis for g gifted program or for programming purposes involves both &
recognition of the way or ways and the degree to which individual students are discrepant from the norm
{generzlly two or more siandard measures o devialions above the mean) and the determination of fhe
educatn o need related 1o the areg(s) of significan! ability

Sludents may possess exiraordingry learning o performance shdlities that have nothing to do with heir
English proficiency. Procedures used for identifying students who are gifted should be as Gias-free and
culiurally-fair g5 possibde, These procedures musi be designed 1o point oul or elicit siudent strengths amd
abilities, regardless of language or dominant language use

Generally, assessments used in dentification should be administered In the language that gives the indiviousl
studeni the greatest advantsge for demonstrating exiragrdinary. capahility.  Assessment of a siudent's
linguistic ability should be done in the student’s dominant end mast comforiable Banguage

Gifted students who are also ELL should receive programming senvices designed to develop thair specific
areais) of strengin or ability, conducied in the language that would give the student the greatest advaniage for
aptimal learning and performance. This does not preclude continuing English langusge instructon and
developing proficiency in English use; developing English proficiency should complement and supplement, not
2ibsiitute for, the development of the student’s significant strengths and abilities.

The fime spent in the development of English proficiency should not tske precedence over appropriate
inslruction and leaming in the student's areas of strength and talent. For example, B mathematically gifted,
nar-English praficient sludent should receive advanced and accelerated mathematics instructicn and
apporiunities o perform al oplimal levels. The Bnguage of instruction should serve the oplimat developmaent
of the student’s mathematics ability. The student shoutd 2pend a2 much guabty time in high-kevel mathemalics
iearning and proeduction 25 would a highly English peoficient, mathematicaily gifted studenl

In summary, for determining strength-based programming needs and for measuring students’ knowledge and
skill development as & result of appropriale metruchion, assessment procedures for gifted ELL =ludents shauld:
& ulilize bms-hee, cullurally-falr tests specific to-ability areas with gualdyving critoria being examined o
ensue ELL stedents are nol systematcally scrognad-oul;



= socommaodate the language that is mosl comfortable and efficient for the ELL studenis’ leamning
ahilities,
include or be cast in a culiural context that amphasizes diversity;
utilize thie sbservation of students in learning and performance situstions where Epglish proficiency is
not @ requirement for optimal learning results or performance; and
= include performance judging aritera that are sensitive to the students’ native language and'or cultural
nuances, including adopling allernate qualfying criteria such as testng in the native language, non-
verbal 1esting, and utilizing recommendations from leachers; parents, counsalors, and students.
Instrisctional personned whe work with ELL giffied students should have training in gifted education and
possessa high degree of content krnowladoe and skills in the students’ areas of leaming strangth or talent
These persannel should also be able fo communicate effectively in the students' language which is most
efficient and comforiabla for leeming, or they should be assisted by bilingual or multdingual fransiators o help
gsure student understanding,

Thna actual participation rates of ELL students in programs for the gifted should be considersd in dedermining
whether an equal opporlunily to participate has been effeclively addressed, Strategies should be dentified for
increasing ELL studant participation in these programs.  Some examples might be to increase staff and parent
understanding of the pafticipation criteria, encourage language program staff and parents to refine the criteria
using their knowledge about language acquistion and assessmen issuss and how they might affect ELL
student success, and discuss aquitable selection criteria with schood end district decision makers

Guidelines for Special Education

The major difference between gifted studant education and other kinds of special education is that gifted
education generally focuses on accommaodations for and development of students' significant strengths and
abilities. In other kinds of special education programs, the focus may atso include remadiation ar
compensation for student defickencees, lmilations, weaknesses, or disahilllies.

When ELL students are being considered for special education, guldelines must be followad in order 10 enture
that ELL students receive the most appropriate educational services.  Procedures include a parent checkist,
assasament of ihe ELL student's English langusge proficienoy, and placemant in a ianguage instruction
educat-unal program which must be carned oul for all ELL students. Informal consullation with general
education essistance leams, speciaf education referral, special educallon wentification processes, gngd
specialized nstruction @nd support is an impartant step.  Additional guidanse is provided in Appendix B.
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Section 6: Migrant Education Program

The Migrant Educaton Prograem (MEP) proveides agvocacy and support sanvices for the children of migratory
agricullural workars and fishermen. Migratory workers are peopie who move [heir families across school
district Doundaries to seak or 10 obtain temporary of Seasonal work in an agricdilural or fishireg activity.
Agricultural activity refers to any activity directly refated 1o the production of or procéssing of crops, poultry,
Insestock cultivation ar harvesting of trees, o Lo fish farms. Feshing activity refers to any activity directly related
to the catehing or processing of fish or shellfish for mitial commercial sale.

The general purpose of the MEP Is o ersurs that children of migrant workers have access to the same free,
appropriate public educalion, including public preschool, provided to other children. To achieve this purpose,
the MEF helps state and local education agencies remove barriers io the school enrollment, attendance, and
achevemeant of migrant children. Although many migrant famifies are langusge minomes, it is important 1o
remember that many are not,

The MEP was estebiished in 1966 by the United Siates Department of Educalion o suppor siate programs in
meeling the complex educational needs of migrant students snd 1o facilitate interstate coordingtion of services.
Federally supported school year and summer programs have played an imparlant role in improving
educelional opportunities for migrant stedenis; however, migrant chiifdren confinue to expenence high drop-out
rates, low achievement levels, and slow progress through school. The reauthorization of the MEP under the
MCLE Is mproving the delivery of services to migrant studenis

In order to provide services to migrant children, states must first identify them. Unfortunatety, since migrant
workers and thair familiss ollen move across siate and even national boundaries, it is difficull o know the
exact number of migrant children in a stale at any tme. Couwning migrant children is further complicated by
differing antification and record-Eeeaing practces within different slates,

Since the family's migration s fot patterned amound the traditional school year, migrant students usually
expefience considarable disruptions in the continuity of theirr education. || i often difficult for migrant students
o accrue enough academic credil 1o stay al grade level with thar non-migrant pears. 10 migrant families,
children can be expected to work in the fields or to care for younger siblings when theirr parents are working
DOiten, children as young as ten years old can make a significant confribution to their family's income by
working ratber than attending school, This resulis m an moreased level of sbsentesism and coniributes 1o the
lew graduation rate of alder MEP students.  Frequent moves, adjusting to difering school systems, cumicula,
and socnl conditions, ate starls o early exits during the school year, and problems with records and credi
transfars are migration-related problems thal conbribule (o low academic achievement and high drop-out rajes
among migranl stludents.

When the MER was reauthorized, ils flexibility greatly increasad. Given that the neads of migrant siudents can
vary greally amang lhe states, 1he lederal governmenlt has adopled programs thal allow stales {o address the
needs of the studants they serve. The government allocales funds to state education agencies based on the
number of migrant students residing within the state, Advocacy and support services to miogrant students are
provided in programs thal are designed and admimislerad al lhe siate snd local levels. Siste education
agencies can also use lederal funds 1o improve coordination af educational services fo migrant sludenis
between slates. Eligible migrant studenis may also benafit from federal funds that support state programa for
other target groups, such as Titke |, Title [ll, or special education, In addition o providing funding for services
and lpadershup, the federal government s alse charoged with acililating the transfer of migrant students’ health
and schoal records,

MCLE Incorporaies several impaortant fezlures with regard to migrant students (hat are gimed at focusing
limited fadersl funds on the neediest students. This legisiation:

= specified thal prierty shall ba gven to migratery children who are fading, or mosi at sk of failing, (o meel
the state's challenging content and performance stenderds, and whose education has been interrupted
during the requiar schoal year,

« facilitated the targeting of funds by redefining the eligibilty for MEP fo include only students who had
undargone & migratory move within the previous thres years, as opposed io the previous threshold of six
WERrS,

+  axlendod elgibuity 1o youth who are also independent migrant workers:



= lerminaled the contract for the centralized Migrant Student Record Transfer System; and
« reguired the USDOE o seek recommendations for improving the ability of schools and districts io identify
students and Iransfar records.

State responsibilities thal specilically relate to the education of migrant students include:

identification and recruliment,

needs assessment,

fransfer of records and credils,

compensatory services for interruptions i schooling, and

counseling and other secvices 1o help overcome social isclation, and coordination with ofher programs.

When the educetional needs of megrant students are comparable to those of non-migrant Titie | studenis, the
law states that migrant students should be served using general Title | allocations, These services may
inciude:

increased amount and quality of learning time through extended school day or school year programs,
praschool and early childhood education,

Head Start / Even Stan programs,

vocational and academic programs,

counseing and mentorng,

parental nvolyermeant,

supplementary essistance for sludenis nol meeting standards,

collece and career awarenass, preparation, and raining,

schopi-to-work transition, and

partnerships with business,
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Section 7: Language Development and Second Language Acquisition

A disfinciion can be made between first language developmeant and second language aoguisition to set the
foundation for learmer-cenierad instructional strategies for ELL students, However, regardless of whether a
first or second language s heing leamed, thera are five principles that epply. These are;

1. lenguege s learned by using language;

2. the focus of language learming is meaning and function (not form);

A, Banguage eaming is non-anxious, personally impariant, and concretely-based,

4, language = seff-directed, not segmenied or sequenced; and

. the condilions necessary for lgnguage learning are essentially the same for all children,
These principles support best practices for fadlitating language eaming. In the same way that children keamm
o read by reading and 1o weite by writing, they learm language by using language. Tholgh the rate of
development is different for all children, the condilbons necessary for kearning lBnguage are essentially the
sarme,

First Language Developmant

Key concepls and thearies have been put fortn by Brown (1973}, Chomsky (1886), and Plaget (1970) on how
language is developed through an intermnal process whereby humans innately creale words and senfences.
Language rules are generated as individuals move through developmental stages of language - each at thair
own rale. In Crain (1980), Chomsky posits thal as we create, comprehend, and fransfonm seniencas by
intuitivaly working on two levels: the deep struciure and the suface structure of language. The surface
struciure refers fo the way words or sounds are put together while the deep structure refers o the meaning
that the words or 2gunds are-meant to communicate.

Most theorists egree that language s related o thinking and reqguires ihe development of concrele operalions
Az the first language s developed, chilfdran need 1o hear it spoken and, through good madels, will mesier
Iznguage withaut-any special progeem of instruction. While somea believe that tegching lenguane mekes
children more conscious of their language, i s widely accepied that since children independently masier an
intricate system of grammatical rules, that ther independent and infuilive efforis should be respected and not
undermined through attempts o igach ebstract rules of grammar, In spile of the beliefs about how lBnguage =
best deveioped, four essential interactions are key o language learning and developmeant,

1, exposure io language,

&, dmitation;

3, practice in & non-threatening environment; and

4, reinforcement,

The next section discusses the acquisition of 8 second language. In working with ELL students o facilitate
their learnng, a8 number of prominent researchers (Clay, 1997, Cumming, 1981; Peregoy, 1991) support the
betief that the first language (L 1) offers the best entry into literacy by providing & cognifive and academic
foundation for proficiency in the seqond anguage {L2).

Acquiring a Second Language

Children can best acquire 2 second language in much the same way that they leam a first i2nguage. They
acquire the lenguane 85 they strugpie 1o communicate and make sense of thaeir world. This process s
compounced, however, because second language learners need to use the new languace 1o leam subject
miattes, Interect socially, and achieve academiceally

Krashen [1982] sugpests ihat during the early stages of leaming a second language, studenis need o hear
messages they undersiand, bul they do not actually need 1o produce language right away. They need [o
experience what he calls a "silenl pericd " Most ESL leachers agree that ELL students seem 1o learn English
miarg quickly when leachers use piclures, gestures, maniputalives, and cther means o make English
camprehensible, while at the same lime reducing Ihe stress of high expectations associaled wilh sludent
production of the new languaoe.

The Acquistion-Leaming Hypolhess posited by Krashen (1987) suggests that & new language is acoured
subconsciously as it 5 used for varmous purposes. For instance, if & student needs to know how 1o order pizza,
he or she acouires the voeabulery needed to acoomplish this tesk. By using lenguade for real purposes,
students acouire it neturafly and purposefully. For alder students, language can be acquired as they read and
write, a8 well as throwgh hstening and speaking. People acquire language es they alttermpt fo undersiand any
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oral and wrillen messages they receive. These messages provide comprehensible input that aeveniually leads
fo the oulpul of speaking and writing,

Studants acquice @ second languape through exploration of verbal expression thal increases as confidence
and knowledge are gained through irial and error. Krashen (1982) defines the following stages of language for
second language learners but acknowledges that since langusge acquisition is an ongoing pracess, the
language periods may overlsp and growth may occur at diferent rates

Perod 1. Sdent Period — ELL students do not verbally respond to communication in L2, githough thare s
receptive processing. The student sheuld be actively included in all class activities but not forced to speak.
Teachers should give students this period of L2 acquisition sufficient time and clues fo encourage
parlicipation. Students are likely lo respond best through non-verbal interaction with peers; being ncluded in
general activities and games, and interacting with manipulatives, pictures, audiovisuals, and “hands-on”
materials. As students progress through this period, they will provide one-word verba! responses.
Characteristics of students in the Sient Period ara that they

are verbally unresponsive advancing, o one-word responses,

are hesitani, often confused and unsure;

indicate comprehension nanverbally,

develap listening skills; and

associate sound with meaning,
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Period 2, Early Procuction Peried — During this period, ELL students begin o respond verbally, using one o
two words, and develop the ability to extract meaning from uttesances directed to them. They continue ta
develop listening skills and build up a large recognition vocabulary. As they progress through the period, bwo
or three words may be grouped togather in shorl phrases (o express an idea  Characteristics of students in
ihe Early Produciion Perod ara thal they:

= relate words to their environment;
domonstrate improved comprehansion skifls;
grasp man deas withaul understanding all the paris,
tocus on key words and contexiual clues; and
use one word verbal responses, sdvancing 1o groupings of two or three words,
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Perlod 3. Speech Emeargence Period —In this period, ELL students begin 1o respond In simple sentences i
they are comfortable with the school situation and engaged in activities in which they receive large amounts of
comprehensible inpul. Al altempts to communicate (e, gestures, attentiveness, following directions) should
be warmly received and encouraged . |t is especially important that neither the instructor nor the students
make fun of or discourage ELL studenis’ atlempls at speech. Characieristics of students in the Spesch
Emeargence Period are thal thaey:

* produce words thal they have heard many times and understood, but the words may be

mispronounced;
= commit amission eroces, and
+ produce whal i heard, such 85 comman nouns, verbs, and adjectives,

Period 4. Intermediale Fluency Period — In this period, students gradually make the transition to more
elabosate speech so thal stock phrases with continued good, comprehensible input generate sentences. The
best strategies for students in this period are to give mare comprehensible input, to develep and exiend
recognition vocabulary, and to give them a chance to produce language in comfortable situations.
Characteristics of sludents in the Inlermediate Fluency Period are that they

= commil more arrors as their utlerances become more complex;

= heve not yelt mastered grammar because concentrating on grammatical elements is counterpraductive

at this period of language development; and
= exhibil extensive vocabulary development

Pariod 5. Advanced Fluency Period — During this period of languags development, students begin to engage
in nor-cued conversation and produce connected namative, This is appropriate timimg for some grammar
instruction, locusing an idiomatic expressions and reading comprehension skills. Cesirghle activities meledea
those desgned to develop mgher levels of thinking, vocabulery skilks, and cognifive skills, espechally in reading
and writing. Characleristics of students in the Advanced Fluency Period are hat theny

= can inleract extensively with native English speakers,
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#  commit fewer Bfrors in grammar,;
participate In fransiional English reading programs;
continue to need extensive vocabulary development m Englsh aftar having had apporlunidies 1o
develop L1 lteracy, although many of thelr reading skills transfer from one language o another, and
=  may shll ba functioning in & basic interpersonal language proficiency level and, whilé exhibiting a level
of comprehensian that 5 high, may not ba advanced enough for academic classroom languane.

Language Use

Cummins (1880) posits & framework related to language usa in which he describes the difference between
language that is used for basic social interaction and language that is used for academic purposes. Basic
Interpersenal Communication Skills {BICS) refers 1o language skilis needed for social conversation purposes,
whergas Cognitive Academic Language Praficiency (CALP) refers fo formel language skills used for academic
leaming. It generally takes ELL students up to five years to acquire sufficient BICS necassary to participate in
spontareous conversation (Cummins, 1870). Ususlly, ELL students take from seven fo len years to develop
CALP and become cognitively proficient in #he second language (Thomas and Collier, 1985)

Language Acguisition Classrooms

ELL students often experience fimited success in English-only classroom sifuations, Many educators believe
that this s the direct result of the conditions mberant in the model that bas bean usad in the schools for
generations whershy the teacher is the "source of all knowledge,” and the students are passive recipients of
that knowledge, ELL students, as well as many other students in the schaol system, freguently do not
supccead in the reditional classmoms thal are not effactive in promaoting l2nguage acquisibon,

Language soquisition classrooms are nantraditional classiooms desgned 1o promate (he acquisition of
lenguage. They advocate an integrative and interactive model of leaching based on current research and
promote continual lenguage devaloprmert for students who are progressing in their first language, as well as
for those who are aoquiring @ second language. Teachers and siudents see themsedves as parlners in
leaming to use authentic communication in small, helerogeneaus groups

Languege soquisition classrooms are student-conlered, celebrating the value and patential of all students.
The stres wiis and interests of each child are esteemed along with respect for ail cultures and Enguages.
Within & nan-threatening and noncompatithve anviconmend, leaschers fake full resparssibifity for providing
comprehensible input to all siudents regardless of their language. |0 this mformal, rich, and literate
enwvirenment, gl students can succead. The Arzond Departmant of Education {1992) compiled a list of
characteristics of the lznguage curriculum In Anguage acquisition Classroems. These incluce:

# g smulanecus integration of lstening, speaking, reading, and writing skéls,
givirig sludents sufficient ime (o go through ne languape process,;
the: use of netural language for real communication purposas;
comprehension of meaning as the goal of all language aclivities;
a varizly of highly motivating activities using culfurally relevant materials;
language development and content as-a duasl curriculum;
curriculum organized arcund a hema,
students reading and being read to every day;
students writing every day, angd
facilitating learning, nol remedialing.

Teachers in 8 language acquisition classmom are facifit#tors of language Fearning while modeling language,
allilude, and ways to do things, They are aware of cultural differences but do not stereotype. Infarmal
relationships with students occour as teachers accepl all siedenis wherever they are and buid on their
strangths. IE s mportant for teachers o rdapt their own languege and the language of the clessroam o the
ehility leval of each student to help ensure comprehensian

Animportant nate aboul the ciassrocem envircnment refatas o the concept of egual access to school programs
and o optimal physical environments that facilitate leaming, Best practice supporis that optimal leaming
opours when the cassroom climate and physical environment are comforiable interms of temperature, space,
fumiure, and freedom from distractions, where maladizls are plentiful and acceasible, and whien here are
appropriate choices, and when there s access 1o technalogy, curriculum, supplies, materials, end equipmient
fo facilitate learning.  In other wards, the classrooms in which ELL studenis are placed must be comparable 16
those Tor all sludents, and the resources must be equiteble, Clearly. toe meet the tesl of equitability, ELL
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siudents should not be working with tutors in noisy hallways, cramped storage rooms, of (I-equipped
tlassrooms. Furthermore, to meet high standards, ELL students should not be segregated from particpating
I Bclivities in English-onty classrooms; in honors classes, or in programs for the gifted, nor should they
receive language program services in facilities that are nol conducive to optimal learming.
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Section 8: Effective Instructional Strategies

A number of sirategies and mathods which experence and resesrch have demonztrated work best for
facifitating the leaming of ELL studenis are provided in this section, Because students’ leaming styles,
interesis, and levels of skils and proliciency are different, it is usually necessary o employ different
pracaedures 1o best meet the individual needs of English language leamers. Regardiess of the strategies and
methads that are used, there are esseniigl practices that provide a foundation for ELL student succass, Thesa
gre related Lo language instruction, classroom practices, and the rights and responsibilities of studenls as
BUMmiman2ed below

= Arezs of essential leamning related o language inclide: understanding thoughts and metoncal
pattems; stening with comprehension; spesking with ciarily, reading for understanding; witing for
eflectveness; acquiring social and ecademic lenguage; using mechanics including phonics, speling,
grarmmar, and the semanfic aspects of ihe second language. ceveioping content area and lechnical
vocabulary, idiometic expressions, end commonly used phrases; and building nole @aking and test
lakirg skilks

&  Clagsroom skills and strateges include; expressing opmons and thoughts, seeking and interpreting
feedback, understanding strengths and capitalizing on those strengths, employing achive leaming
strategees, working indwvidually and cooperelively, asking for help, and taking risks in leaming and
iEnguage producton.

»  The rghts and responadilites of ELL studenis include: learming about allendance, disciplne, and all
olher school and distrct policies; learning aboutl grading, standards, and assessmenls; learning
grievance policies and procedures; and leaming sirategies and knowladge for successtul interaction
Both wilhin the classroom and school cullures and wilthin the iaroer sociely.

The methods by which educators can best facilitate learning Tor the expanding numbear of ELL sludents in thair
classrooms are ofien very speciic to Individual leachers and to the cdimate and culture of he school. Marny
etucalors are skfled in suocessiully communicating content, modeling leamer-centersd straleges, and
motivating those students acquiring a second language to be seff-reliant learners,. Whike these successiul
teachers may or may nol speak he first language of the student, they share several important gualities,

Firal, they have high expectations for their students with arganizational and educallonal struciures that support
their students. Secondly, they are gble to marshal the human and technological resources to facilitate
leaming. Mexi, they establish pnd meintzsin 2 safe, dynamic, inleractive, print-rich classroom enveonmeant in
which students can work in smafl cooperative groups wilh peers, independenily, and with adults: Finally, hay
have a commitmen! (o their own professional development,

In consldernng effectve instruction, strateqies for ELL studenl success can be cluslered in the areas of survival
skills = what to do when the student first enters the school o classfoom = and instructional stratedqies = fow 1o
migdify leaching to accommodals the needs of lingustically dverse lzarners. Chearly, Increasing educalars’
capacites in ihese areas requires targeted staft development that sllows for modelng, practice, and reflection,
Increased capacity should be directed not onty 81 the individual teacher, bul aiso al the entire schoo and
distric

Survival Skllis

When now sludents who are limited in English proficiency artive at the office, schools should have proceduras
in place o make tne students’ first experiance & positive one.  Schoolz that have neither bilingual programs in
place nor stalf who are hillngual and can asssl students in making the nitial adjustment have an even greater
need 1o plan ahead 1o facllitate ELL student success:

This saction on Survial Skills offers some suggesbons for helping leachers whe da not spesk the student's
home languege owvercome the initial hurdles thet occor in basic communication. These suggestions can Gssist
teachers when the activities and plans that have always waorked no lnger work o when they becoma
frustrated by fheir inabdity 1o be undarstood, reluctant to accept responsibiities for ELL students' achievement
and eager 1o relegate instructional dulies to ESL teachers, language tutors, end/or support staff who are
balingueal
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To appropsiataly weicoms ELL students and help make Ihelr dlassrooms inviting, teachers must heip
studenis develop a sense of balonging by modeling for the antire class how to value and celebrate
diversily. Suvggestions for ciassroom teachers' survival and success follow

Walcome the student with a smile and a warm greeting. Remembers it Is how you say what you
say that often carres the greatest impact. Using paraprofessionals, volunteers, or other students in
thes classroom, et the studant know that he or she is an iImportant part of the ciass with somathing
unmigque to contribute.  Ask guestions about the student's background, experiences, and preferances
Find lhings that the student has in common with others in the class — something as simple as the
commonaiity of wearing the same color shoes or fackel. Demonsirate to the class how they should
welcarme naw students gnd halp make them feel comfortable in the classroom:

Establish a “Welcome" Program. As a class project, prepare to welcome new sludents with a
beskel, bag, or backpack fhet contains educational materizls. The "Weilcome” giff could include =
class dictionary with commonly used words and phrases; school supplies; a map of the schoal and the
ared; &nd other maerials gither donaled or provided through fundraising,.

Make a point of correctly pronouncing and learning the student’s name. Practice that student's
first &nd last names until you have them mastered. Remember, you only have & couple of new words
I fearm while the ELL student has thousands. Ask the student the name that he or she prefers.
Because a person’'s name has great personal and emational impact. don't sherten or change names
just tomake it easiar o pronounce

identify a clessmate o serve as the student's “language buddy." Set up a volunteer program In
which you provide structured training io studenis to serve as “language buddes.” Training can include
the basics of interparsonal communication, logistics of providing schoaol tours, and strategies far
“simplifying” English

Contact local universities as a resource. Often, universiies can ientify students who might be
inferested in volunleerng as nafive language transiators of twiors. Some even award college credit for
community sarvice. Initially, it takes time to build these colfaborative es with universities and
infegrale sludents into the classroom rootine; however, i & well worth tha mvestment,

Find out all you can about the student, A student’s history can be an important source of
Infarmation to help you make instructional decisions. For example, has the student been in achaal
welore, how well can ha or she read in the first language. whal special achievements or honos have
been earnad, etc. are questions that may need to be asked  Information about the student's
language, culture, and home life can be determined by using an inferpreter or parent volunteer 1o help
you speak wilh the parents.

Sof up a fanguage learning certer. Language learming cenlers are places where the second
language learner can explore print materials, Hesten to tapes, and work with picture vocabutary cards
For very new speakers of English, borrow malerials for the cenler lrom early elementary classrooms o
ensure that the vocabulary is nol too difficull, Set up cassetle lape recorders with blank tapes for
sfudents fo practice,

Provide direct, expliclt ESL instruction. Talk to expers in your school o district to learn about ESL
technigues such as those discussed in this document, These techniques will be hetpful to ensure that
new sludents have the opportunily 1o leam,

Label items in the classroom. Visual cues are heipful for new students to connect the spoken
language with specific English vocabulary. Most studenis need visual cues in order 1o process spoken
words, eapeciglly when leaming a new language,

Be knowledgeable about the student's culture. Make the classroom “friendly” for new siudents
Displaying posters gnd other memorabilia of where the students are from will convey the message that
YU are interested m them and their experiences,

New students shouwld begin the day with the class. Even though new students enroll st various
times throughout the day, the schoal should ask parents to have them return the next morming, This
Bv0ids putling the sludent in the embarrassing sdustion of inermupling he class and having all the
other sludents focused an him or her

Invite the ELL student fo be the "class helper.” This position of importance will give the student
confidence, a sense of belonging, and an identity within your class

Instructional Strategios

To determing whethar a district or school is operating & progeam for ELL students that meats federal and state
requirements, decison makers should consider whether the alternaiive nsiructiongal program and the
educational praclices are recognized as sound by experts in the figld or whether they are considered a
legifimate experimental sradogy. Parlioular instructional strategies should be 1alored 1o the ool situsticn and
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to the needs of the ELL students that it serves. Knowing which stralegies fo use in a particutar situation = a
key lo sucoess,

Providing Native Language Instruction

Tha most powerful aiternative practice as reported by researchers and many successiul teachers of ELL
siudents is native language instruction. This practice, often referred fo as bilingual education, emphasizes the
development of [Heracy and fluency in the firs language end in English. MNatve language programs vary
considerably, depending an the intensity of netive language and English instruction gnd the degree to which
ELL students masier content and achieve high siandards, Typically, nalive language programs that fosier
English and the native language may be a full-day program or simply daily time {(e.q,, ona 1o two houwrs) that s
commitied o netive language support

Integrating Language and Content

All students reaspond o the use of multiple media, the enhancement of their thinking and guestioning skils, and
Lhe arganzation of nstrection around themes and ineraction with maleriats and human resources. To prepare
for the integraled approach, Shor (1981) recommends observing classrooms, collaborating with colleagues on
particuiar subjects or courses and the difficulies and demands that hey may present for ELL sludenis,
examining the content material, selecting a theme, identfying the abjectives of the unit, identifying key terms
and words, looking forappropriate text materisls, gnd adapling writlen materials.

Helping ELL Students Adjust to the Classroom

Shaort (1991) recommends a number of practices to help ELL studenis adjust to the classroom situation,
These include anncuncng the objeciives and aclivities for each iessoen o give students s context for theirs
work; developing and mainiaining routines fo help ELL students anticipate what will happen without relying
salely on languege cues; listing and reveawing insiruclions step-by-step; providing frequent summatons of tha
salient points of the lesson; presenting information in varied ways to reduce the refiance on language and
plece the mformetion in ke context that = more comprahensible to students; and writing legibly a5 some
siudenis have low levels of lileracy, are unaccustomed to the Roman alphabet, or may have visual
discrimination dificuities.

Using Multiple Instructional Strategies

Because ELL students have vaned languege and skill levels, usng multiple instructional strategses for mxed
ehility groupings is recommended. Some examples of sirategies inolude cooperative learning In which
siudenis are paired and grouped to provice support and to reduce the anxiety of independent iearming; peer
tutoring in which students iearn and share among themsealvas while the ieacher is facilitatng the leaming;
process writing that allows students to begin with pre-writing ectivibes, review key concepts fogether as a
group, 8nd lear about lenguage in & safe environment; and discovery learning and problem-based
learning that encourage students to iInvesbigale opics and discover new information on their own with
guidence from the ieechers. These lechniques rely on feachers lo organize date a3 students identify a
problem, hypoinesize causes, design procedures, end conduct research,

Checking Student Comprehension of Content

By using slory sirips and sentance stnps, setting up dialogue journals and reading logs, using dramaand rola
play, and checking comprehension with story summaries, ELL students will more successfully understand the
deep meaning and not merely interprel whitlen and spoken Engfish, The Language Experience Approach s
another way to check student comprehension of content. In this approach, students have a commaon
experience such as & field inp or a visit to 2 communily agency, After the expenence, sludenis dictate Lo the
teacher what happened, work topether 10 organize the written ideas, and make cormeclions as needed,

Adjusting Teaching Style

Developing a leammer-ceniered approach to leaching gives ELL students & greator opporiunity o inleract
meaninglufly with educational materials as they acquire English and learn conlant materials. Suggestions for
adjusting teaching style include reducing “teacher talk” and increasing student atk and time when they are
engaced meractively with olber studenis and with resource matermis. Increasirg the amount of fime in which
guestoning technigees are used © desirable, along with recognizing thal students need time and space to be
comiortable in producing English. 1t s also important fo demonstrate good languape and learning modets

Feregoy and Boyle in Reading, Writing, and Learning i ESL: A Resource Book for K-12 Teachers (1006)
discuss dozens of classroom praclices for ELL student instruction. A few of the strateqies that they supgest
gre lsted below, It should be noted hat the suggestions to follow are methods, not programs of instrection,
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= Shellered Instruction — Teachers tailor instruction by adjusting the cognitive load, but not the cegnitive
level o grade-appropriateness of the content, This occurs through simplitying the vocabulary, using
visuals and gestures, and slowing down the speed of verbal speech o provide access to core

currzulum,

*  Group Work = ELL students are grouped fo mieract with English language modals to accomplish a

graup goal

* Jigsaws — Students are responsible for one another's leaming and help one another in identifying
purposes and imporant conceplts

= Scaffolding — Support and assistance that are provided fo ELL students pesmit them o move from one
level of iearning lo another with propes supporl and encouragement,

*  Dral Discussion — A context-embedded discourse such as show-and-tell oocurs during which studenis
are motivated to use oral language to describe objects or avents of interest,

= Improvisalional Sign Language — Using & dictated story or well-known story of inferest, students create
gestures to represant characters and actions to provide thewr peers with clues for understanding non-
verbal language.

« Response Groups — Through group work, students share writing wilh one another, concentrate an
what is good in writing, and help ong another improve

» Directed Listening-Thinking Activity — This aclivity provides support by modeling how experienced
roatiers make predictions while in the process of neading & passage. The teacher asks queslions
about the story while sludenis are reading lo allow students lo predict and summarize what they have

read.

While the number of instructional aclivities are endless, it is important 1o remember the following six principles
for working with ELL sludents, as pul forth by & nations! initiative on promaeting excellence and ensuring
academic success (NCELA, 1996). These principles help leschers n setting high expectations and
chaltenging performance standards.

Principe 1

Frincipie 2

Frincipie 3.

Principle 4

Principle 5,

Frinciple &,

ELL students are held to the same high expectations ol learning established for all
studants.

ELL students develop lull receplive and produclive proficiencies in English in the dormains
of listaning, speaking, reading, witing, and cormprehension, consisient with expectations
far all sludenls.

ELL students are taught challenging content to enable them to meet peformance
slandards in &l conten areas, including reading and language arts, mathematics, soalal
studies, science, the fine arts, and heslth and physical education, consistent with those for
all students,

ELL studenis recelve mnstruction that builds on thes previous educafion end cognitive
abilities and that refiects heir langusge proficiency levels,

ELL students are evaluated with appropriete and valid assessments that are aligned with
siate and local standards and that take into aocount the language acquisibon states and
culiural backgrouncs of the sludents.

The academic success ol ELL students is & responsiblility shared by all educators, the
family, and the community.

To support these prnciples as well a5 maintain the skills necessary 1o facilitate the kearning of ELL studenis,
prefessional development s essential
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Section 9: Professional Developmeant

Withaut a streng professional development component and approprale metoctional mate:asls, high siandards
for all students do not have a solid foundation. Professional developmaent needs (o lake several forms; pre-
zervice aducalion Tor leacher candidates during their university preparation, in-secvice for new and veleran
teachers, and ongoing staff development suppaorl that features first language development and second
languape acquisiion, awareness of Esues relatad o the education and seccess of ELL students, and
instructional and support strategies for modifying instruction in the content areas.

High stendards for the education of ELL students cannot exist without high standards for professional
development. To accomplish this, three importent activities should be underaken by school districts;

1. develop an ongoing professione development plan;
2. Ilocate resousces for professional develnpment; and
3. eveluate and follow-up professional development activities.

Years of in-service raining have taught educators that professional growih involves systematic planning rather
then the one-shol, episodic m-servica sessions that have characterized past efforts, Wood (1981) suggests
that staff developmeant be the totality of educational and personal experiences that contribute toward becoming
more competent and satisfied in an assigned professional role. The funchions of staff development should be
im-service education, erganizelional development, communicetion and coordination, leadership, -and
evaluation.

Once the planning stage is underway, resources should be devalopad to support the school disirict’s
prifessional develapment plan, Bosources mght include print and non-print matesials, videotspes and
audiotapas, and computer- and lechnology-based resources, local, regional, and national staff development
oppartunities; resources available from the community, through state or federal agencees, and through regional
consartia; and instilutions of higher edocalion, libraries, and school resources.

Evaluating and following-up professional develepment is critical io the determinalion of iis success, Assessing
the progress of each individual toward his or her professional development goals and ohjectives is imporiant,
Sall-assessment should be augmented with peer reviews and other means for evaluating of professional
develapment SuUCcass.

If il = warth the ime to ptan and deliver professaonal development, it is well worth the time o evaluaie its
effectiveness. Dapending on (he nalure of the professional development, evaluations are done in & variety of
ways. Skaff can uge journals to document the procedures thay are mplementing and to record their refiections
on what worked and why and what didn't work and why not. Also, open-ended surveys thel ask questions
aghbout the effectiveness of professional development provide school district plannars with important feedback
ghoul lhe experiences.

Frofessional developrment should focus on bullding the competency of statf members that serve ELL students,
The varied professional development nesds of disfric! and school bullding-level edministrators, school board
members, content area classroom teachers, paraprofessionals, special education staff, schoal peychaologists,
speach and language therapists, bilingual and megrant education staff, ELL teachers and fulors, and ofhar
instructional end support stalt can be met though simulteneous and multiple professional development
intervantions.
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Section 10: Parental Notification

Statutory Requirements for Parents of English Language Learners

Under Tile | and Titke 1l Parental Notilication requirements, a school, no later than thirty (30) days after the
beginning of the school year, must infarm the parent or parents of an ELL student that their child has been
identified for perticipation in a language instructon educational program. I a chitd has not been identfied as
ELL priar to the beginning of the school year, then the parents must ba notified within two weeks of the chid's
placement in a language instruction educational program, [Statutory Authority: Mo Child Left Behind Act of
2001, Title |, Part A, Sec. 1112 (g){1)(A), Title lll, Part G, Sec. 3302, and Title 1X, Part A, Sec. 9101).

The natification must nclude the following mformaton:

= Why the child was entified as LEP and why the child needs o be placed in & language instructonal
educaticn program that will assist the child 1o develop and allain English proficiency and meel slate
standards.

s The child's level of English proficiency, how sech level was assessed, and the child's academic level.

s The method of instruction that will be used 1o serve the child, including & description of giher methads
of Instruclion avalzble and how those methods differ in conlent, instructional goals and he use of
Englh and a native fanguage, if applicable

= How the program will mest the specific needs of the child in attaining English proficiency and meeting
state standards.

s The program's exit requirements, the expected rate of fransition into a classroom not taiored for ELL
students, and in the case of high school students, the expectad rate of graduation.

# How the instrectional programm will meel the objectives of an individualized education plan (|[EF) for an
ELL chig with a disability,

= Written guidance on the rghts of parents 1o have their child immediztely remowved from a program
upon their request, the oplicns thal the parents have 1o refuse to enrcll their chitd In & particular
program or 1o choosa anather program of method of nstruction, if available, and how parants will be
provided assistance in selectng the best program o senve their chiid,

Accarding to Titke | and Title 111, if a schood fails 1o make progress in mesting the stale's annual measurable
achievement obiects (AMADS), then the school must separately inform the parents af an LEP child of the
school's failure na kaler than thirty (30) days after the failure ocours,

A schood receiving federal funds, including Title | &nd Title |11, must implement an effective means of outreach
in parents of ELL children, Cutreach to parents must inchude information on haw parents can Decome
involved in the education of thelr children and how they can actively paricipate in helping their children leam
English, achiave high levels in the core academic courses and meet stals standargs. Alzo, outreach muest
include regular meetings for parents end notices of such mestings so thal parents have the oppoflunity to
provide sugoestions and recommendations.

Al information must be proveded to the parents of an ELL child in &n understandable and uniform formal and,
o the exient practicatie, (n a largusge that the parent can understand, A child cannot be admitied or
gxcluded from paricipating in & lederally assisied education program on the basts of a sumame or language-
minority status
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Providing information 1o parents with limited English proficiency, *to the axtent practicable,” in a language
parents can understand means that, whenever practicable, writlen trasisiations of printed nformation must be
provided to parents with limiled Engfish proficiency in a language they understand, However, if written
transiabions are not practicable, it is practicable to provide information to limited English proficient parenis
orafly in & language they understand. SEAs and LEAs have flexibility in determining what mix of oral and
wrillen trenslation services may be necessary and reasonable for comm unicating the required information 1o
parents with lfmited English proficiency

In the case of a child with a disabiiity wha s in a language Instruction educational progeam, parenis must be
notified. nod kater than 30 days after the beginning of the schoal year, of kow the iAnguage instructon
educational program meets the objectives of the chiid's IEP under IDEA or the child's individuslized services
under Secticn 504

Useful resources regarding parental notification 2nd involvement miay be localed via the Web at:

*  hitp:iiwww.ncrel.org/sdrs/areas/palcont.htm, This site is for the North Ceniral Regional
Eaducational Laboratory — Critical Issues on Family and Community,

= httpiwww.ncple.orgl. This site s for the National Coaition for Parent Involvement in Educatian

= hitp:ilwww.ncela.gwu.edu/declarationofrightsimain_content.himl. This is the U.S, Depariment of
Education’s site for the parents' Declarabon of Rights, provided in English and Spanish
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Section 11: Teacher Quality
Teacher Quality — Licensure and Language Fluency

Whide Titie 1l does nol mandate specific licensure requirements for leachers of English language leamers,
other provisions of the No Chid Left Behind Act do address these issues, however, and LEAS are raguired to
ehide by Mississippl's reguiations for highly qualified teachers, as well as the regulations for paraprofessionals
and assistant teachers. According 1o highly gualified teacher regulations, non-licensed educalicnal personne|
shouwid not provide instruction to English Anguage |learmers in “core academic subfects.”

»  According to Mo Child Left Bebind (NCLB), Titha 1l, Sedtion 3118 (c), each LEA receiing Tite 1l
funds shall . [ensure] that all teachers in any language Instruction educational program for LEP
children . be fiuenl in English gnd any other languags used for instruction, Including having written
and oral gommunication skills  According to Tithe 1, “teecher” refers to educational personnel who
provide services o LEP students. Educational personnel ncledes, bt s not imiled 1o, classroom
leachers, pareprofessionals, essistant teachers, lutors, nstructional volunteers, efe,

¢ According to the Mississippi Department of Education, Offce of Educstor Licensure, “iescher’ refars to
shemantary school teachers (K-8) and to middie (7-8) and secondary school leachers (9-12) of “care
academic subjects” as defined in NCLB to be "English, reading or language arts, mathematics,
science, foresgn languages, civics and government, econamics, arts, history, and geography " The
MCLE definition is not applicable to teachers of non-academic core subject areas.

=  The Mississipp: Depariment of Educaton has designated that middle grades will include grades 7-8, at
& minimum,

# Teachers with a K-8 license are "highly qualified” 1o teach prades K-6 regardiess of the classroom
canliguration. )

s  Teachers who leach grades 7-12 will be required 10 have an endotsemenil in the core academic
subject that the teacher teaches to be considered “highly qualified.”

= Tezschers of non-academic core subject areas providing services n a@ny language instruction
educationsl program for English lanquage leamers, including immigrant children and youlh, should be
fivent in Erglish and any other language used for inslruction, inciuding having written and oral
coammunication skills,

* Non-licensed education personnel, such s paraprofessionals and assistant teachers, should be Nuend
in English and any othar language used for instructon, including having written and oral
communication skills.

. .l and assistant teachers, should
tructi igh language leamers in “ ic subjects.” They should
provide, however, language instruction, enabling English | learners lo achieve Engli
e :

Teacher Quality - Professional Developmaent

Accaording to NCLB, Title [ll, Pant A, Sections 3115 (a){2), 3116 (¢}, 3131, LEAs which receive Title 111 funds
Bre reguired 10 use those fJunds 1o provide high-guality professional development to educational personned,
including classroom leachers. paraprofessionals, and tutors, which provide instruction to LEP students
Frofesswonal development activities musl be designed 1o improve the instruction and assessment of LEP
students to enhance the ability of educational parsonnel to understand and use corricula, assessmen
measures, and instruction strategles lor ELL students. These activities must be based on scienfifically based
research demonsirating effectiiveness in increasing children's English proficiency or substantiaily increasing
the subject matter knowledge, teaching knowledge, snd teaching skills of educational parsonnel. Professanal
developmeant activities musal also be of sulficient intensdy and duration to have a posdive and lasting impact on
personnel's performance in the cassroom.
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Glossary

Common Acronyms

BICS
CALP
CRT
EEQA
ELD
ELL
ELPT
ESEA
ESL
FEP
IEP
LAD
LEP
MCT
MDE
NCELA

SET
TPR
USDOE

Basic Inlerpersanal Communicative Skills
Cognitive Academic Language Proficiency
Crilerion-referenced Test

Egual Educational Opportuniies Act
English Language Development

English Language Learner

Hareour Slanford English Lunguag_a Proficiency Test
Elarmentary and Soecondary Education Acl
English as a Second Langueaqea

Fluent {or Tully) English Proficient
Indvidualized Education Plan (or Program)
Language Acouisition Device

Limited Englisn Proficient

Missizsippi Curriculum Tesl

Mizsizsippl Depariment of Education
Mational Clearinghouse for English Language Acguisition and Language Instruction
Educational Proorams

Mo Child L=f Behind &ct of 2001
Maor-English Praficient

Morm-referenced Test

Dffice for Civil Righis

DOffice of English Lenguages Acguisition
State Education Agancy

Sludent Evaluation Team

Total Physical Response

UnHed Stales Depariment of Education

Comman Terms

Accommodation; Adapting language (spaken or writien} 1o make it more understancable to second
tanguage earners, In assessmenl, accommodations may e made o the presentation, respense malhod,
zeffing, or liming/schaduling of the assesasment

Additive Model | Commaon Underlying Proflclency: The theory thal states that both acquisibion of first and
second l[anguages can coniribute to underlying language proficiency, Experiences with both [anguages,
according to Cummins, promote the developmaent of the proficiency underiying both lEnguages.

Affective Filter: The affectve filter 15 a screen af emolion that cen block languege Acquistion or leaming. A
high affective filter keeps the users from learning by being too emberrassed or 100 self-conscious 1o lake risks
during communicative exchanoes.
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Alternative Assessment; Assessmaent thet s different from a aditional paper-and-pencil test, This type of
assessment usually examines how well 2 studen! can perform a raalistic task.

Audio-lingual method (Skinner, Lado and others): Non-communicative approach o the teaching of
lznguage that involves heavy use of mimicry, imiation and dril,

Basic Interpersonal Communication Skills (BICS): The language ahility requied for face-to-face
communicetion wherg linguistic interactions are embedded in a situational confext.

Bicultural: [dentifying with the cultures of bwo different language groups. To be bicultural is not necessarily
ihe same &= being bilingual, and vice-versa [Baker, 2000)

Bilingual Education Act: Enacted in Congress in 19468 as Tile VI of the Elementary and Secondary
Education Act (ESEA) of 1965 as amended. |1 established a discrelionary compatitive grant program to fund
bllingual education programs for economically disadvantaged language minority Students, in recognition of the
unigue educational disadvantages faced by non-English speaking students, The Act was reauthonized in
1874, 1978, 1984, 1888, 1894, and 2001, Each reauthorization brough! changes n the types of bilngual
education prograrms that could receive federal grants (Crawford, 1995, Baker, 2001). Under the No Child Left
Behind Act of 2001, former Title VIl progfams are now subsumed under Title 111: Language Instruction tor
Limited English Proficient and Immigrant Siedents.

Biliteracy: The abillly to effectively communicate or understand thoughts and ideas through bwo languagos
grammatical systems and vocahulary, using their written symbols.

Bilingualism: Defining bilingualism is problematic since mdividuals with varying bilingual characieristics may
be classified as bilingual. One epproach is to recognize various catagories of bilingualism such a5 bilingual
ability through the determination of bilingual proficiency that Includes consideration of the four language
dimensions: listening, speaking, reading, and wrifing

Bilingual Education: An educational program in which two languages are used to provide conient matter
instruction, As with the term bilinguslism, bilingual education is "s simple labet for 8 complex phenomanon
An important distinction i between those programs that use and promote two langusges and those whore
bilngual chifdren are present, but bifingualism is not fostered in the curricutum (Baker & Jones, 1958)

Cognitive Academic Language Proficiency (CALP): The language ability required for acacemic
achievemnent in & contexi-reduced environment such as classroom leclures and textbook reading assgnments,

Carnegie Unit: A& stendard measure of high schiool work indicating the minimum amouent of time that
nslruclon m a subject has been proviced. Awarding of one Carnegie unit indicates that & minimum of 140
hours of instruction has been provided in regular and Isboratory classes over a school year; ewarding of 14
Camegio unit indicates that a mnimum of 70 hours has been provided.

Castafteda v. Pickard: On June 23, 1881, the Fifth Circuit Court Issued a decision that is the seminai post-
Law decision conceming education of language minority students, The case established a three-part test to
evaluate the adequacy of & distric’s grogram for ELL students: (1) k= the program based on an educational
neory recognized as sound by same experts in the field or is considered by experts s a legitimate
experimental strategy; (2) are the programs and practices, including resources and personnel, reasonably
caiculated 1o Implement this theory effectively, and (3) does the school disfrict evaluate its programs and make
adjusiments whers needed to ensure language barmiers are aciually being overcome? [B48 F 2d 289 (5™ Cir.
1681 9).

Cognitive Academic Language Learning Approach {CALLA): Instructional approach ihat provides explicit
teaching of leaming siralegies within academic subjec! ereas. Stralegies are divided into three major
characteristics: metfa cognitive (planming, seif-monitoring, classifying el ), cognitive {note taking,
summarizing, meking inferences aic.), and social - affective (asking questions, cooperative leaming, peir
futowing, et )

Cognitive Academic Language Proficiency (CALP): The type of abstract langusge needed for scademic
success. This may take from five lo seven vears 1o develop,

Communicalive Approaches: Teaching approach where negolialion far meanicg is critical
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Comprehensible Input: Input + 1, instruction thatl is just above the student’'s ability, instructional level

Culiure Shock Cycle: Euphoria, during this initisl phase the student will expenence a period of excitement
over the newness of the surroundings. Culture shock, refers to the aymptoms ranging from mikd eritebility 1o
deep psychological panic and cnsls. Anomie, 3 slage of gradual, lentalive and vacilkating recovery, Some
problams of the acculluration process are solved while othar linger. Individuals becoma mose empathic with
other parsons in e second culture and more accepting af the new surroundings. 1L s also described as
homelassnass in that individuals do not feael bound to tha nebive cullure nor fully adaplad o (he second ane,
Assimilation, this stage represents naar or full recovery as shown by acceplance of he new cullure and sell-
confidence in the “new” person who has developed in the new culture

Cultural Diversity: Understanding that students come from a variety of ethnic, geographic, economic-and
religious backgrounds and how these diverse cultural and/or academic backgrounds impact the instructional
procass,

Dominant Language: The languege with which the speaker has greater proficiency andior uses most often

English Language Learner (ELL): The language in the No Child Left Behind Act of 2001 identifies language
minorily students as limited English proficsent studentis or LEPs. However, the Mssissippi Department of
Education follows the sugoestion of the Nationel Research Council with the identification of these students as
English language learners or ELLs since this term highlighls the positive aspect of the English languape
acguisilion process, Tha terms for ELL and LEP may be dsed interchangeabdy.

Accordeng to Tile 1 of he Mo Child Lefl Behind Act of 2001, an English language learner s and ndividual:

(A whio =
= & aged 3 through 21;
= was nod bom in the United Siates or whose native language |s a language oiher than English and
comes frorm 2n enviconment whera a language oiher than English is dominant; ar
s 15 a8 Mative American or Alaska Mative or who 5 a native resident of the oullying areas and comes from
an environment where a l[anguage other than English has had a significant impact on such individual's
fevel of English tanguage proficlancy; or
= & migratory and whose nallve [anguage = olher than English and comes from an environment whera
a language other than English Is dominant; and
(B) who =
= has sufficient difficully speaking, resding, wiiting, or understanding 1he English lenguege and whose
difficulties may deny such individua! the opportunity o leam successfully in classrooms where the
language of instructicn is Enghish or 1o padicipate fully m our sociely

English as & Foreign Language (EFL): An educationsl spproach in which non-native English speaking
studenis are leaming English but do not reside in & country where English is 8 primary language.

English as a Second Language (ESL): An educational approach in which ELL studenis are nstrucied in the
uze of the English language. Instruction is besed on special curticula that typically involve litlle or no use of
the native language and s usually taught during specific achool periods, For the rest of the school day,
students may be placed in mainstream classroosms, an immersion grogram, or a bilingual program.

Equal Education Opporiunities Act of 1974: This civil rghts siatute prohibits siztes from denying egual
educational apportunity to an Individual on accound af his or her race, color, sex, of nalonal orgin, The statule
specifically prohibits states from denying egual educational opportunity by the fallure of en educational agancy
1o take approprate sotion lo overcome anguage barnors that impede equal participatan by its students in ils
instructional programs. [20 U.S.C. §1Z08{1)],

Gifted Program: Special program for academically alented students.

Grammar Transiation Method: A non-communicative Ep:pl'l'_'l':'ﬂ:f'r that relizs heawvdy on reading and
translation, mastery of prammatical rules and accurale wriling.
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Home Language Survey (HLS): Form completed by parentsiguardians that gives information about a
sludent's language background. Must be on file for every ELL student,

Humanistic Approach: Communicalive approach that locuses on the whole learner, starts with the individual
then sxpands to group and includes musss, art, and physical activity

Immersion: A general term for an ELL teaching approach that does not use the sludent's native language

Immigrant Child: Accarding to Title Il of the No Child Left Behind Act of 2001, an immigrant child is an
individual whao:

(&) = aged 3 through 21;

{B) was nat borm in any State; and

{C} has nol been attending one or more schools in any one or more States for more than three (3} full
stcadamis years

Infermed Parental Consent: The permission of & parent lo enroll thair child in an ELL program, or the refusal
o alfow [heir chifd fo enmoll n such & program, after the parent 15 provided effective notice of the educalional
options and the distrel's educationsl recommendation,

Interpreter: A person whao ranstates orally from one language 1o another.

Interventions; All students are entithed lo appropriate mstructional interventions, Interventions may include
aliemative siralegies and assessmants and additional lime 1o leam the curnculum. Inferventions provide
additional opportunities for students o master the curiculum. They differ lrom modifications since
mterventions do nat include changing or deleling objectives in the curriculum. ESL classes are approgriste
nstructional interventions for ELL students. Core cantent courses delivered through & sheltered approach are
also eppropriste inlerventions for ELL studants

Itinerant Teacher: A teacher who travets belween schoals io serve students at those schools.
L1: The first language that a person acguires, also referred lo &s the native language.
L2: The second languege thel 8 person acquires.

Language Acquisition Device (LAD): The hypothesized "device” in the brain thal allows humans o
Bguirg lBnguage

Language Acquisition Theory {Krashen and others): Theory in which the acquisition and leaming of the 1.2
are viewed as two separale processes. Learning being knowing sbout a language and acquisition (he
language that is used in real conversation. This theory embodies the following hypotheses: 1) natural crder;
natural progression of lenguage development, 2) monilor, an innate error delecting mechanism thal scans
utiprances for accusacy in order to make correctons, 3} comprehensibla input, as defined earlier; 4) affective
filter, &= defined sarier

Language Instruction Educational Program: According to Title Il of the No Child Left Behing Act of 20071,
language instruckion educationzl program means an inslrection course;
(&) in which a limited English proficient child s placed for the purpose of developing and altaining
English proficiency, while meetng challenging Siate academic cantent snd: studant academic
echievement standards; and
(B) that may make insructional use of both English 2nd & child's native tanguage o anable the child
to develop and attain English proficiency, and may include the participation of English proficiens
children if such course s designed to enable all participating childran to bécome proficient in
Enghish and & zecend [anguage.

Language Majority Speaker: An individual who speaks the primary language of the country in which he or
she resides. For example, a person whosa firsl language & Engfish and lives in the Unded State is refermed 1o
85 8 lenguage majorily speakes
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Language Minority Speaker: A person who speaks a language olher than English as ihe first, home, or
dominznt language. ELL students are a subset of all language minority students. For example, & persaon
fiving in the United Siates whose first tanguage i nol English is referred (o a5 3 language minority speaker

Language Proficiency: Refers lo the degree to which the studen? exhibils control over the use of language,
mncluding the measurement of expressive and receptive language skills in the areas of phonology, syntasx,
vocabulary, and semantics gnd Including 1he areas of pragmatics or language use within varous domains or
social circunstances. Proficiency in 8 ianguage 15 judged indepandently and does not Imply a fack of
proficiency in another iEnguage.

Lau Categories A-E - Lsu categories are siifl used by some schoois and districts 1o identfy students for
instruciional services and funding. Policy guidelnes known as Lau Remedias (thal wore wlimalely withdrawn
by thee WS, Departmernt of Education) offer direction 1o assist school districls on the education of ELL studenis
based on the ruling in the Lag v, Nichols lawsuil The Lau calegories are:

Lau A = ne student compranends or speaks-a mnguage olhar than English and doas
not speak English.

Lau B = The student comprehands or speaks some English, but whose predominant
comprehansion and speech = Ina language other than English,

Lau © = The sludent comprehends or speaks English and one or moase ofthar languages
and whose dominant anguage i difficull to determine. Lau G students may ba bilingual
wilh egual skills in bolh languages.

Lau D - The student comprehends or speaks mostly Engiish and another language

Lau E = The student speaks and understands only English,

Lau v, Nichols: Class action suit brought by parents of non-English-proficient Chinese students against tha
San Francisco Lnified Schood District. In 1974, the Supremes Courl ruled thal identical education does nol
constitute equal education under the Civil Rights Act of 19684 The coust ruled thal the district mus? take
affrmalive steps to overcome educationzl bamiers faced by the non-Englsh speaking Chinese siudents in thi
district, [414 LS, B3 (1874))

Limited English Proficient (LEP): The term used by the federal government usad to identify these students
who have Insufficient English to succead in English-only classrooms. LEP refers Lo sludenis who are bmited in
their abifity to speak, read, comprehend, or write English proficsently as determined by oldective asseassmarnts

Local Education Agency (LEA): Also referred 1o a5 g schoal district

Maintonance Bilingual PFrogram: Bilingual program whose goal is 1o maintain English learner's native
language and cufture. Studenis are encouraged o be proficient in Engleh and thesr ratve longue.

The May 25 Memorandum: To clarify 8 schoal districl's responsibilities wiith respect to ralionak-ongin-mirorily
children, tha U.5. Depariment of Health, Education, and Welfare, on May 25, 1970, msued a policy statement
slaling, In part, thal "where inability to speak and undersiand the Englsh language excludes national-origin-
minarity group children from effective participation in ihe educational program offered by a school disirict, tha
dislrict must lake affrmative steps 1o reclity the lBnguage deficiency In ofdes Lo open he instructonal praogram
o the students.”

Migrant Child: Migratory child megns a child who is, of whose parent, spouse ar guardian is, a migratary
agricutlural worker or migialory fisher and who, in the preceding thirky-six (36) manths, has moved from ona
school district 1o another o obiain or accompany such parant, Spouse, or guardian in order 1o obtain
temporary or seasonal amployment in agricultural o fishing industry as a principal means of livelihood,

Mative Language: The first language learmed in the home, or the home language, Ofien, it continues 1o be
the students’ stranger language in terms of competence and function.

Matural Approach {Terrell and Krashen): Communicalive approsch that 1) iekes into account the natural
progression in the development of language; 2) uses comprehansible input; 3) stresses low affective filter, and
4) uses meaningful, authentic communication ! activities.



No Child Left Behind Act of 2001 (NCLB}: Sets brogd and in depth accountability requirements for English
language learmers:

Non-English Proficient (NEP): This tenm describes students who are jusl beginning to leam English. Thay
are also considerad ELL, but al the lowest erd of the proficiency scale,

Noam Chomsky: Pioneered theory af the existence of a "Language Acquisition Device (LAD)" that aenerates
rules through the wnconscious acquisition of grammar

MNon-itinerant Teacher: A teacher who works in only one school,
NRT: & Norm-referencad tesl.

Office for Civil Rights ({OCR): The Office of Civil Righls of the LS. Depariment of Education is responsible
for enfarcing Title V1 of the Civil Rights Act of 1884, which prohibits discrimination besed on race, colar,
national origin, disability, sex, or age.

Paraprofessional: An individusl who is employed in a preschool, elementary school, or secondary schoo!
ungor the supervision of a licensed teacher, including individuals emploved in language instruction educetionat
programss, special education, and migrant educathan

Parent Involvement: Any program or activity that encourages parents to become Involved in their shild's
education; for example. conferances, volunteering, heiping the child with homework, attending workshops on
parenting.

Potentially English Proficient (PEP): A more positive way o describe LEP students, this new larm &
beginning to appear n e llerature.

Fhase or Stage: Perioos of language development that ares Iypically used in discussion of language ability
mstead of ages to refer (o a child's progress in second language development,

Primary Language: The language of most benefit in Ieaming new and difficult information.

Pull-out: A program modet in which a paraprofessional or lutor pulls students from their classes for small-
group of Individual work. Aleo, a paraprofessional or tutor may serve students ina small group within the
reqular cassroom seitng.

Sheltered Instruction: A sheltered delivery model is cefined as one in which leachers Incorporate second
language acquisition principles with tracitional leaching methodologies 1o increase the comprehension of the
conlant being taught,

Segment: Another word for an Instructional period. For ELL program purposes, a segment may be as lillle as
farty-five {(45) minutes in graces K-3; fifty (50} minutes in grades 4-8; or fifty-five (55) minutes in grades 5-12.

Sheltered Courses: High school content courses (usually social studies, sgence, math, or English
Hleratureflanguege anis ) in which the instruction and assessment are talored (o the proficiency level of ELL
students

Student Evaluation Team {SET): A group of educaters who meel to discuss possible interventions for
students experiencing difficully inschool,

Syntax: The study of the sentence patlerns of a language and the rules that govemn the correciness of the
sentence

Teachers of English to Speakers of Other Langusges (TESOL): This is the international professanal
organization

Title I: Title | of the Np Child Lefl Behind Act of 2001 supports programs to assist economically disatvaniaged
students and students at-risk of not meeting educetional standards. The reauthorized Title | makes It clear
that ELL students are ebygible for services on the same basis &5 olher studenis
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Titke Wi Title I of the Mo Child Left Behind Act of 2001 ensures that ELL students, including immigrant
children znd youth, develop English proficiency and meel the same academic comeant and scadamic
achievement standards that other children are expected to meet. Title || effactively estabiishes national policy
by ackrowledging ihe needs of ELL students and their families.

Titke VI: Title VI of the Civil Rights Agt of 1964 prohibits discrimination on the basis of race, color, or national
origin i programs and activities that recelve fedarad linancial assistance.

Total Physical Response (TPR): Communicative approach whene students respond with actions, not words
first, Insiruciion & accomplished through the use of commands.

Transiator: A person (or computer program or application) that Iransiates written documents from ane
language to another. This term s used simultaneously with the term interpreter,

Waiver: Official document needed for parents wha decline the services of the language instruction educational
program while the student 15 considerad ELL. in these cases, a waer is required. The walver must state that
students are held accountable for rmaeting all grade level expectabions regarding Missssippi curnicuium and
state mandaled standardized tezling,

Whole Language: An approach io the teaching of language based on the beiief that language is not leemed

as separate skills and pieces, but is leamed 25 a body of knowledge, Whole language instruction is based on
liferature pnd includes reading. lstening, speaking, and writing.
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Appendix A;
Language Proficiency Stages
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Appendix A:
Language Proficiency Stages

Eased on the assessment nesults in all five domains of English language skills, & student's l[anguage
proficioncy may b clagsified based on the language proficienoy stages described below:

Stage | {Pre-Produciion)

Sludents do nol yel produce speech in English and ofien go through a silent period, They listen and begin to
respond by using nonverbal signals, gestures, and actions; however, the degree of studen! comprehension
cannol be delermined. They internalize significant pieces of information and participate through physical
atlion.

Stage I (Early Production)

Students respond with one or bwo wards, Their eary atlernpls 2 Enplish speech will contain many arrors,
Sludents attend to hands-on demonstrations with greater comprehension. They inlfsale conversations by
pointing and wsing single words. Students respond non-verbally o & wider ranpe of language input. Students
construct meaning from text primandy throwgh non-print fealures [e.g., llustrations, graphs, maps,; end tabkes].
They may use invenled spelling

Stage Il (Emergent)

Stludents begin to spaak and writé in phrases and short simple sentences. They use speech and wrilten
conslructians that sound telegraphic [e.g, *| go home now.”]. Students make many grammatical and
syntactical errars as they experment with languiage. They use a vocabulary of slock words and phrases
covering many daily situafions. They use English spontaneousty bul may have difficulty exprassing thoughts
due [oa restrcted vocabulary and a limited command of language struciune.

Stage IV (Intermediate)

Students respond with a flow of related phrases and serdences. They engane In discourse and communicate
their thoughts effectively, Students engage in everyday conversations without relying on concrete, contextusi
supporl. Studenls begin to develop mare content-specific language. Proficiency in reading may vary
consideraply depending on each student's familiarity and prior experience with themes, concepls, genres,
characters, elc. Thay are mosl successtul constructing language from text for which they have background
knowlhedge.

Stage V (High Intermediate)

Studenls engage in conversation Ihat is characterized by complete sentences and narratives. They are able
to generale compiex lext, a wider varety of texl, &nd increasingdy coherenl fexi. Yet, oxt sl has consderable
numbers of non-conventional features. Students engage in conversations and produce conneclive narratives
Students exhibit oral fiuenay but shll tack higher level, content-spacific language and writing skills. They meke
inaccurate inferances fram cuttural, linguistic, and intellectual experiences.

Stage Vi {Transitional)

Students bagin o apply reading and writing skifls o acquire information in an academic setting and n real-lfe
siluations. Students’ language skills are adequate for most day-to-day communication neads. They make
occasional slructural and lexical errors. Sludents may heve difficulty understanding and usmg some wioms,
figures of speech, and words with multiple meanings. They communicate in English In naw o unfamiliar
setlings but have cocesional difficulty with complex structures and abstract cortent-specific concepis
Students may read with considerabie fluency and are able to locate and idenlify the specific facts within the
texl, However, they may not understand texi in which the concepls are presentod in a decontextualized
manner, the sentence structure is complex, or the vocabulary s abstract. They can read independently but
occasionally may have comprehension problems. They produce text independently for parsonal and content-
specific puposes,  Sentence strociure, vocabulary, and averall organizalion are similar to the wnting of native
speakers of Englsh. However, errors may persist in ong or mara of these domains,



Appendix B:
Procedures for Ensuring Equal Opportunities for ELL Students
Being Considerad for Spacial Education

a5



Appendix B:
Procedures for Ensuring Equal Opportunities for ELL Students
Being Considered for Special Education

As 115, soclety becomes increasingly diverse, schogls are enrolling lerge numbers of students from aiffesent
cultural gnd Anguistic backgrounts. These students have unique educational needs as they adjust 1o using
Englizh as thelr language of instruction and adapt to the culture of the American educational system, Within
this diverse poputation of sludenis are & number of children with g variely of disabilities. Determining whether
or not these students need special education sarvices IS a complex process that requires the use of a varely
of formial and infarmal strategies thal help determine the influence of langueage and social end culturad faclors
on the student's behavior

The process by which students adapt 1o LS. language and society s known as acculturation.  Accutturation
includes all the perceplions, behavior pallemns, and language thal a student has o master to inleract
affectivaly wilh mombers of Amencan culiure. Unfortunately, the normal potential side effects of the
acculturalion process ook very much like the raditional indcators of a disability. Possible reactions a student
can display o the acoulturation precess include haighlened anxiely, wilhdrawal, silance or urresponsivensess,
distractibility, disorientation, siress-reiated behavior, resistance 1o change, and code switching. To avoid the
problem of mediagnosis of ELL siudents, which resulls ailher in aver- or under-placementd in spacsal
educalion, schoal district personnel need (0 understand acculluration,

When a teacher of an ELL student reférs that student Tor special education constderalion, schoal persorine
should follow a careful procedure,. First, information should be collected aboul the language, culiure, heallh,
persoral history and development of 1he student. |1 imporiant 10 ascerlain whether or not the obserned
behavior = parl of the process of ecculturation for that student or whether the stisdent needs spacsalized
services, Teacher observations in the classroom setting and work sznples mist be 2n inlegral part of this
evaluation, The same procedures in the MDE's Ofiice of Special Education Policies and Procedures are to ba
followeed when ELL studenis are referred for special education services as when English-spaaking studenis
are referred.  Even though some of the mformation gathering and assessment activities may vary, the process
i he same

Parental paricipation reguiremenis in the MDEs Office of Special Educalion Policles and Procedures are the
zamia for the parents of ELL studenis as for the parents of English-speaking studenls. This = ree aven when
the parenis themselves are non-ngbive English speakers, Arrangerrents foran interprater most be made in
siich cases, Written notices must be prowvided in the native languace of the parents, or ather mode of
communication used by the parent, unless it is ciearly not feazible to do so,

Special education services are gesigned o meet the unigue needs of sludents with learming,
fanguage/speech, physcal andior emotional probdems. Lack of English language profliciency alone doas nol
qualify a student for special education services. Conversely, lack of English language prolicioncy also does
nob indicate that a studeni does not have any of the above-mentoned problems. The issue of English
language proficiency complicates the evaluation process of studenis who have been refermed for special
education services

Cetermining whether a student i proficent in English will help schoal personnel docide whather he or sha
should be evaivated in English or in the native language. Howeves, belore an examiner asscsses a student in
the nalive language, he or she must be sure that the stedent has adeguate preficiency i the natve language
for lesling purposes. Studenis who &me in the process of acquiring Englsh somatimes experience a foss of
proficiancy in their native language  The evaleator should review the student’s perdomance an the English
lenguage proficiency lest,

Freguently when an ELL student is referred 1o special education, there is & problem with finding trained
examinars who spesk the student's native language. Soms disincts use an interoreter when the svaluaior s
monolingusl 1t is important to consider the loliowing fectors when using an interpreter,



English language proficiency,

mative languace proficency,

educational beckground,

experignce wilh tesiing,

knowledge of special education terminalogy,

abiity to establish rapport,

relationship with student being evaluated (family member, friend, and neighbor),
age and gender differences with student,

differances in social status between interpreter and student,
ability lo maintain privacylconfidentiality, and

accuracy of ranslations (verbal and/or written ).
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Using &n inlerpreter may affect the valdity of the lest norms, The evatuator must cansfully document the use
of an inferpreter in the appropriate formsfropots. In-deplh descrptions of the exact procedures fedlawed
during the assessment should be recorded. The NCELA provides additional guidance regarding the use of
mnterpreters @nd translators to mesl the needs of English language leamers. (See list of resources provided in
ihis document. )

The MDE's Office of Special Education Policies and Procedures requires the use of standardized fests in
assEessing a student for possible special education placement. This presents many problems when evaluating
ELL students. Examinersievaluators should read the standardized information and "cautions” listed for the
particutar standardized tests should be used. The standardization infarmation will 1ell whether any children
besides English-speaking chitdren, or any other cillural groups, are included in the standardization samples

It is besl if other cultural and language groups are represented, The “cautons” section in the nterpretations of
some tests may either edvise against Using that iest with ELL students or state thal adaplations should be
made. Some tests may prohibit the use of an interpreter.

M an ELL student is placed in a special education program, the individualzed education program (IEP) for tha
ELL student must include all the components that are required for any student. In sddition, the skills
nacassary for English language development should be addressed, For addibonal information, contact the
Migsizsippt Deparmenl of Education’s Office of Special Education al {B01) 353-3498,

Informal Consultation

If, during tha course of Ihe academic year, school personnel obeerve learming difficultes, then an informal
consullation with other staff should take plage, The classroom leacher(s) should consult with persannet
knowledgeable in second language scouisition, the stedent's culture, snd others famibiar with the student

Students’ language, culture, and proficiency must be considerad |n reviawing thele [@aming and behavior
Many second language learnars do not have the same cuttura! and experiential backgrounds as thair
mainsiream counierpans. Since the anguage, culture, and values acquired in the home anvironment have &
direct impact on students’ iearning style and adaptation fo schogd, it Is important to Inclide language and
cullure specktists in he consultalon.

Where language proficiency infarmation s untimely snd incomplete, it may be appropriale (o reassess the
sludents languapge proficiency to determine his or her current level of English language proficency, This is
highly recommendad for Sludents in kindergaren end first grade. This reassessment will allow the classroom
teacher and the EL| coofdinator to measure the student’s rate of progress.

Language proficiency mformation is crucial in determining o the instrectional program is appropriste for the
student's language developmen! stage and educations| background. 11 is mmportant 1o elanify that this is an
assassment af the student's English language proficiency and skills, not an assessment of cognitive and
academic abifities. English language proficiency needs are 1o be addressed (hrough languane instruction
educabonzl program services rather than through special education services

Pre-Reterral for Special Education and the General Education Student Evaluation Team

If it s thought thatan ELL student may need special education services, sehool personnal should initiate 8
Eludent evaluation team 1o review the student’s progress; interaction with peess. and learning style
Confidentiafity of the proceadings must be explained 1o 8l members belore the mesling in convened. The
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team should include the student's classroom teacheris), the ELL teacher/ulor (of & secand language teachar
ar gther staff member knowledgeable about second language acowsibon), and someons fEmiliar with the
student's cullure, The leam may also inclde the special education teacher, school counseior, and other
schoe! personnel who may have had contact with ihe student, The pre-referral process i different from the
actual specizl education referral process becauss the studen! evalualion leam & under Lhe authority and
responsibitity of the regular eduecation system.

Some teachers may not possess (e knowledge, skills, and expenence necessary o mest the needs of
sludents from diverse linguistic and cullural backgrounds. Tharefare, the general education student evaluation
team musl determing if the teaches's instructional lechnigues are known o be effectve with ELL students of
similar language and cullural backgrounds before making recommendations for intervention strategies. The
sludenl’'s classroom teacher(s) should became familiar with developmental processes of second language
learners and the preferred learning styles generally associated with members of the student's culture. Input
from providers comparing ELL studenis with their peers may be very significant,

Sugoestions for effective leaching strategies and materals are included in this document. Generally, ways 1o
adjust the method of presentation or content include! using sheltered English techniques; outlining the materal
for 1ha student prioe to reading & selection; and wusing visuals and manipulatives; using nonveroal cues;
breaking lasks into smaller sublasks; and subsiiutng a similar, less complex task for & particular assignment

Supplemental materials might include: written summaries of lessons; adtivities and reading appropriate 1o the
student's l[anguage developmeant stage; rewrting sections of reading passages o make the resding level more
appropriale; reducing the number of pages or (lems on a page 1o be completed by studenis; and designing
sludy guides to complement required materals.

Special Education Refarral

After reviewing the student's academic history, language and cullure, strengths and leaming style, classmoom
nterventions and their results, and the intensity of the student's difficulties, a releral o special education may
be appropriate i there is evidence that the difficulty is significant and may be related o a disability. Be sure
ihat appropriate mterventions and fime adjustiments have bean made o determina that the difficulties are not
redated tu English language proficlency.

Special Education ldentification Process: Assessment and Determination of a Disability

Thixr process for identification of ELL students for placement in special education or the determination of a
disability in ELL students requines consideration of the sfudent’s l[anguage background in English and in the
hiome language. In addifion, take caution with regard 1o the assessment instrumants, administration
procedures, and inlerpretation melhods used o determine o identily a need for special educafion

English language proficiency needs are to be addressed through lenguage
instruction educational program services rather than through special education
SEMVICES.

Spacialized Instruction and Support

ELL studernts should receive the specaiized instruction and support identified in the |IER. The sama
proceduras for annual reviews ase followed for ELL students wilh disabififies as for all other siudants with
disabiliies. Contimued language accommodalions for parant notifications, meetings, and student assessmants
need 1o be followed.

The basic principles underlyving the pre-referral and referral process are as follows:

Principte 1 Studenls whose language is other than English have the same rights 8¢ all other
students;

Principie 2. In order 1o make sure-thet these rights are prolected, the students and parents
must be provided information in 2 lenguage they understand,

Principle 3 Students must be provided wilh the appropriate instruction and ifervenbons

based pn their language needs before referral 1o special education, and
‘Principde 4. When essessing 3 student for special education, testing mstrurmenis and
procedures, materials, and instruction must reflect the language needs of the student,
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Appendix C:
Program Guidance for Developing and Implementing a District Plan

for English Language Learners

Federal and stale governmenis have enaclead laws and regulations, mciuding Title V1 of the Civil Rights Aot of
1864 and the Equal Educalion Opportunities Act of 1874, 1o protect the rghts of Englsh language leamers
and their famiies Ewvery public schoal in the United Stales is required to provide 2 free and equitabde
education to &ll school age children whao live within the boundaries al the schoal districl. Some federal laes
are suppored by funding 1o which all eligible schoal districts are entitled (e.g., Title |,

Title ). However, regardless of funding. public schoo! districls must comply with the laws and regulations to
ihe best of their abilities.

MCLB reaulharizes a variety of federsl education programs found in the Elementary and Secondary Education
Act (ESEA), replacing the Improving Amenca’s Schools Act (IASA) of 1984, The Tederal Bfingual Education
At {Trlbe Wil was resuthorized-as Title Il of NCLE. Writtan to aid stete education agencies (SEAS) and local
sducation agencies (LEAS) to respond to the needs of their English iangusge learners (ELL), NCLB in no way
undermines or amaends the federal and siate statules snd regulations thal estabdish the rights of ELL students;
howewver, it outlines the responsibilities of school districts serving Engiish language iearners.

Federst lgws and Missssippl statutory regulations clarify the obligation of every school not only to enroll
students fram diverse language backgrounds, but also 1o provide the foundation Tor guidance in establishing
an equitable, guality education for Mississippi students, including English language learmers.

The purpose NCLB is fo ensure that ELL studenis, Inciuding immigrant children and youth, develop English
proficiency and meet the same academic conlent and academic achievermen! standards thal ofher childran are
expected io meel, LEAs use Title | and Title 11l funds 1o develop, enhance. and implamaent anguage
instruction educational programs designed fo help ELL studenis achisve these standards. The Mississippi
Department of Education, refarred to as the SEA, the LEA, and local schoals are accountable for ensuring the
development of English proficiency and the core academic canten] knowledge of ELL students,

Titke 111 ot HCLE effectively asiablsbes national palicy by acknawledging ihe needs of ELL students and their
families, Additional guidance, as il relates 1o Tite 11, may be found in Seclions 3116 and 3121 .of P_L. 107-
110. The Odfice of Civil Righls [OCR}, of the U S. Department of Education, is rasponsible for ﬂnfnn:ing Titie
W\ af the Civil Righis Act of 1864, which prohibits discrimination based on race, color, or natianal otigin. In the
LIS Supremea Court rulimg in Law v, Nichais, the Courd 2ffirmed the U5, Deparmen! of Education
memorandum of May 25, 1970, that directed school disfricts 1o take steps 1o help ELL studenls averoome
lznguage harriers and fo ensure that they can participate meanmgfully in the school districts’ educational
programs. [n its publicetion, Programs for English Language Leamers (November, 1958), the OCR provides
guidance for developing and evaluating school districts” ELL plans:

The term owverall educational program a8 used in Appendsd C ancompasses any requial or special education
program provided by a school disirct to its general student population (Le., any nan-ELL student).
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introduction: School District Information
Dﬂas {he district include information an:

the size of the school distie] (may include number of schoaols)?

tha district’s olal enrailment?

--------

the distnct's ethnic diversity?

_the number of imited English proficient {LEP)} sludenls enrolled in the disirict?

—

.'-*im Fnll_- e paf =

e number and percent of LEP students in Special Education’?

Ihe number and percent of LEP studenls in the Gifted and Talented program?

Engllsh language proficiency assesameant results, including

= number and percenl of studenls progressing to-a higher proficiency level?

number and percen! of students exitad from the language instruction educational pragram?
number and percent of students in monifonng staiies Year 1

nurriber and percent of siedants in monitoring siatus Yesr 2

number and percent of stedents who have been re-entered into the tanguage Instroction educational
program from monitoring status?

This section of a district’s ELL plan often contains an introduction to the document. Therefore, the

district msy choose to Include acknowledgoments, relevant laws and regulations, assurances of
compllance with regulatory standards, and background information in this section. In drafting the
specifics of this section, the following quu-tjnnl may be und to ensure that key points are
addressed;
l. Selecting an Ed ucational Approach and Setting Goals

aducaion, siructured English immersion, pull-out, ete )

A8  Doesthe ELL plan describe the district’s educational approach (e.g., ESL, transitional bilingual

8. s the educational approach chosen by the district recognized as a sound approach by expers in the
field of recognized as a legitimate educational strategy 1o ensure thal ELL students acquire English
language proliciency and are provided meaningful access to the educational program?

10 Are the educational goals of the district's program of sarvicas for ELL students described?

11 Is "iure & goal for English lenguage proficency?
12, Is there a poal for mastery of subject matter content?

| 13, Are the goals measurable?

14. Ara they sufficiently objective so that they can be evaluated over tme?

15, Are the long-term educational goals for ELL sludents comparable 1o the educational goals of non-ELL
students?
_16. Do these long-term goals prepars ELL students to mest district goals for its overall education program? |

This section of the ELL plan addresses and describes the district’s procedures for idantifying
studonts enrolled in the district who may be ELL. Thafnlluwinq questions may be used in preparing
this zection of the plan:

IL. Identification of Potential ELL Students
17, Does the plan contain a detaled description of the distnict's procedures for Identfying poetential ELL
sludenis?

19. |z tne person{s) responsible for each step in the identification procedures specified In the plan? (For

18. Aure the procedures designed 10 ensure [hat all students polentially needing ELL services are |dentified
lor assessment? {For example, is there evidence that the disidcl administers 8 Home Language Survey
fo gl students, including Mative American students wha may need language developmeant services?)

example, the school sacrefany may ba responsible for distnbuling and collecting home language siineys
duting ernroliment, and the schoo! principal may be responsibie for forwsrding the surveys to the distnct's
English language assessment speciais! or district fes! coordinator.)

20. Are the time frames for each. step in the identification pmoedures sed forth In e pqarﬁ' {For exampie,
completed home language sunvays will be forwarded fo the English language sssessmant specialist
within schoo! days of 8 student’s enrolment in the district  Surveys will be evaluated within
sohool days.)

21. If the distnct's ientfication procedures require participation by stall with special skills, such as an
interpreter to communicate with ELL parenis or students during the enroilment process, does the plan

describe how this specis! staff person is infegrated into the identification process?
22. Do the identifiation prm&d Ures stale the crteria thal will be utifized 10 .:mf.suy a student as 8 potertial |

O
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ELL student and, therefore, in need of essessment for English tanguage proficiency?

23. Does the ELL plan contain a statement of how the district will mainiain documentation of the fnlh:rwmg
(1) the danlification resulls, (2] delermination of the polential ELL slatus of studenis; and {3) referrals of
such students for language proficiency assessment’?

This section of the ELL plan describes the district's procedures for assossing potential ELL students |
to determine which students are ELL and in noed of a program of services In order to participate
meaningfully in the district's regular instructional program. [n drafting this section of the plan, the

| foliowing questions may be used to ensure that key points are addressed: -

i, Assessment of the Need for ELL Services

24. Does the ELL plan contain a detailed descnption of the district’s procedures for assessing potential ELL
sludents?

25, Are the assessment procedures designed so that all sludents identified as potentially nﬂﬂalmn-g ELL

_services will be evaluated for English language proficiency

26. Do the assessment procedures include a description of 28l skill areas to be assessed and measured, one
consiglent with the educationzl approach and program model being ulilized in the disiict® {For
exanyiie, do the sssessment procedures cover all aspects of English fanguage proficiency thal cowld
gifect 8 sfudent’s abilly o parficipale meamnglully in the reguiar curncilum — does ihe assessment
address speaking, reading, L'-'f'fﬂrﬂ.?- and understanding?) All school districts should be using the

i F

| 27. Does the descrption of the ass&sment prnmuums meciude a statement of (he instruments and methods
(eg., tosls, past academic reconds, feacher observalions, e ) used 1o assess students’ English
language abilities and academic level?

28, Are the guidelines and criteria for the use of each instrument and method included in the procedures?
{For example, i 8 commercial Englieh language praficiency test is uliized, has the district followed Hhe
test publisher's guidelines for use of the lest?)

259 Are approprate time frames established for each step of the assessment process? Are the time frames |
reflectad in the ELL plan? |

30, Ds:ues Ihe description idenlii'_v.r H'IE parsun{E‘.l responsibla for assessing each studen! and any special

31. Does the des::rl,ptlm mneclude a statement of the critena {e g ‘test scores or other information) that will |
cetarmine whalhar & student s ELL and In need of program services 10 participate meaningfully v iha
___ district's regular instructional program? Do the criteria include an objective measure(s)?
32, Droes.the ELL plan contain a statement of how the district will mamiain documentation of the as&aﬁsmnt
resiulls snd fis decision regarding whether students are ELLY
33. Does the pdan nale where such records ane kapl ‘and I hg,- whom?
34_Are the procedures included for apprapriste parental notification snd mpul?

The information discussed In this section pertains to the educational model and program of services | I
solected by the district. Following are guestions that may be useful in developing a plan that .
addresses in a comprehensive mannar the methods to be used in providing ELL students

appropriate English langusge development sawim, a5 "#EIF as services to enable the students to |

. Program and Services for ELL Students

35, Are the disfrict's programs and services described in this section consistent with the educational ]
heonylies) (e.q., ESL, ransitional bilingual educalion, struciured English immersion, pul-ouf, efc.)
setecled by the disinct?

34, Does the description of the program of services for ELL students refiect; {1) the mathods and services
the district wilk use 1o teach ELL sludents English languape skills (i e,, spesking, undersfanding, reading,
and writing of Englishy; and {2) the methods and services the district will use o ensure that ELL students
can mesningfully paricipate in the academic and special progrems (e.g., history. soience, social sludie&_

music, vocational education, efc. ) offered by the district? Note: Dependin n the distric's ion i
' maodel, English [angy WW%WW

37, Does the dascription of the dellvery of services 1o ELL sludents reflect: (1) how and where the Englist
lznguage devaliopment servicas will be delvered? {(For example, are fanguage development services
delivered through a pull-owt program, within & self-contained program, or within the regutar classroom?) |

3B, Il ELL students are in the regular classroom for acedemic subjects {hlsmr_l,-'. sclence, etc. ], how will the |

ELL students beable o participste in these academic sebiects® (For example, will the oisinct provide

training for teachers anddor provide support stalf or senvices such as lransiators, so that the ELL
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Sludents can effechively parlivipste in classroom acliviles and comprehend the academic matena! mmg

presented?) Mote The DCR recognizes that fhe district's program of services under s ELL plan may
have the effect of separafing students who are ELL from non-ELL students during &t ieast part of the

wﬂhﬂd da ver. t ign should not separate ELL students beyond the extent
necessary o achieve the ggg 5 gI ﬂ]g glggj;:_rgt‘s program of services Mdjtuum‘ﬂﬁw

be provided se : rs 5 10 those in which non- = FLi ey
38, Are the guldelings and slam:l:m:ls u1v:.1|.n:£ed for providing ELL studenls each of the -aanm:as. in the
district's ELL program?
40, Duoes the pian identify the personis) responsible for providing services to ELL students?
41, Does the plan nclude standards and criteria for the amount and type of services provided? Does it
Include a process to dacide the appropriate amount and type of services lo be provided?
4z, If there are any varatons in the distnct's pragram of services betwean schools and grade lavels, are the
variations described?
44. Are procedures incliuded for natificaton 1o parents of newly enralled students, in a language that the
parents undersiand, of the availability and type of program services and other options for ELL students?
44, Are provisions made for language appropriate notice o parenis of ELL sludents rergarding school
activities that are communicated to cther parents (s, sfudenl progress repatts, school schedules,
information provided in student handbooks, extracurricular aclivities, special meelings, svenis such as
_____PTA meetings and fundraising events, efc.)?
45, Are the nofification procedures sufficient so 1hat the parents can meke well-informed educetional
decisians about the participation of their children in the district's ELL program and other service options
fhat @re provided 1o parents? (For example, does he plan ensure thal parents will be nedified within 30
days of envoliment at the beginning of the school year or within the first two weeks of enrcliment if the
student has not been identifed prior fo the Beginning of the school year?)

OCR Policy. — Many districts design their ELL programs o emphasize English over other subjecis
temporarily. While schools with such programs may discontinee special instruction in Enghlish cnce ELL
students become English-proficient, schoods retain an obligation to provide assistance necessary lo remedy
acedemic deficils thal may have ocowred n olher subjects while the student was fmzmlng on learning English,
See also OCR's publication, Poligy Updste gn Schools” Obligations Towsasd N in hfim Sludenis
wnh L' uted English Proficiency {1891 OCR Policy Memorandum ) and Cestaneda v, Pickard, 648 F, 2d 989
{5 Cir,, 1881].

V. Staffing and Resources
46 Does the description identify the number and categoeies of nstructional staff delermined appropriate o
implement the district's program of services (e.g., qualiied leachers, interpreters, fransiators, teaching
aszitanis, and other calegories of support staff)? (For example, whal has the districf determingd o
be approprate student-lescher and student-support sfalf ratio fo provide services consisfent with
program obyjectives¥) o=
47. Does the description state the qualilications for nslructional staff assigned 1o implement the program
of servicesY (For example, teachers need to have the educational expertise, consistent with stale and
focal sfandards, fo meet the goals of the ELL program model, i they are respansibie for sulyect
mafter instruction as well a5 English language development, they need to be qualified in both areas of
___respansibility, ) o
48. Does the descrphion state methods and criteria the district will ulilze to ensure that staff is qualified te |
provide the services to ELL sludents under the district's ELL program? (For exarmple, i the program
requires Spanish-speaking biingus! azasistants, how will the district ensure that the assistants are
| Mueril in Sparish?)
| 45, What are I fraining needs (Le., in-sarvice raining and formal college course work) of current staff?
S0, What are the amount, type, and schedule af taining thal will be provided 1o staff?
. What slaps will D t:.-‘:l-:ﬁn by the district to recruit and hire cmalﬂ"aﬂ. stalf far ils ELL program?
. What is the schadule far having fully quallﬁred slall in place, gnd how will the district ensura
_Bpproprigte services are provided during [he period of steff development?
. What materials and resources, such as speciglized books and equipment, are needed fo implement
the districts ELL program fully and effectivaly?
. I the district does not currently have all the resources necessarny toimplement Its program of servicas
for ELL stugents, whal is the schedule or pian for ablaining such resources?
. Does the ELL plan describe how a review of resources nesded for Ihe distict's program of services for
ELL students will be accomplished on &n ongoing basis?

:."R| 2 2 EE‘
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This section addresses tha procedures and criteria for determining when students no longer nead
ELL survices and methods that the district will use to monitor the success of siudents affer ELL
sorvices have been discontinued,
V1. Transition from ELL Services and Monitoring P&rlnrrn:n-:a

56. Does the plan describe all assessment mstruments and procedures {e.g., lests, teacher observalons,
elc.) used as part of 8 transition assessment?

57 Are the guideiines and criteria for the use of assessment Information included in the procedures?

58 Do the transifion procedures describe how the district will assess the English language skills of ELL
students in the following four proficiency areas: understanding, speaking, reading, and writing?

'58. Do the transition procedures describe the methods and standards that will be used to assess whether
students who have been receiving ELL services have progressed to the point that such services are
no longer needed to enable the studenis o paricipale meaningfully in the distnet!'s regular program?

Erl} Do the transiton prumdmas'ldanlliy the person(s) who will conduct the transition assessments and
any quallrltal}mm fhie pursﬂn{si rnusi rmeest o r:unn:luc:l: the pssessments?

B - A

E.'? Do the pe'n:aﬂuras nclude a statement of the crieria (a.n., last scores or other perfunTLanl:ﬂ
standards, teacher observation, eic.) thal will delermine when a sludent i English language proficient
and no lopger in nead of the district's program of senices for ELL students?

£3. Do the criteria include 2n objective measure(s)?

B4, How Iz the obiective measure weighed in comparson with other measures? Il the phjecinvg maasure
Is a test, is the les) valid for the purpose for which i1 ks belng used?

66. Do the procedures include a descripton of the documentation that will be mainiained an tha
pssassmant resulis {e.g., conlinued need for services) and the decision of whether to transifion he
studani from the dislrict’'s allernalive program of services?

b6, Does the plan dentify the staff person{s) who will be responsibie for mcu'u!.nrlng former ELL sludents?

67, Doas the plan establish guidelings tor how often the district will monitor former ELL students (e.qg.,
guarterly, each semestar}? How long will the distnot monitor such studenis? Note: The district must
monitor stedernts al least two (2} years.

stutants are successiul in the district's overall educationel program (e.g., grades, lest scores, teacher
obzenvations, elc )7

68, Does the plan ientify the information the district will review to measure whethar individual former ELL

4%, Does the pian molude the methods or crifens the district will utilize o megsure the success of former
ELL students in the disirict’'s education program? (For example, the district may review the grades,
festing resulls, leacher feedback, or olber appropriate ml"n.r'r'.r:a'.riu.n o defermine whather or not 8

e

70. If a former ELL student, under the district's critena, is not successful in the distncl's reqular program,
does the plan indicate: (1) how the district will determine whaethor a lack of success is due to academic
deficits incurred while the siudeni waes receiving ELL services, the tack of English language
proficiency, or oiner reasonsy (2 If the lack of success i due (o academic deficils ncurred whike the
student was receiving ELL services or the lack of English language proficrency, do he procedures sel
forth the methods 1o be used and/or services the distric? will provide 1o asseel the siudent? {(For
example. depending upon the reeson for the indivdual siudent’s lack of sutoess, [he disinct may
cansider appraaches such &s providing addifional services o davelop English language skills or
proviging academic fulonal or support senvices To address scademic doliciencies ncurred while the
student was recelving ELL senices. )

71, Poes the pian include sppropriate notification procedures in inform parents of service options?

programas, including special education, Title |, gifted and talonted programs, and nonacademic and
extracurriculan ectivities.

‘This section of an ELL plan addresses equal sccess for ELL students te the full range of district

VIl ELL Students and Other District Programs

72. Does the plan describe mathods to ensure that staff are aware of the districl's pilicy regarding
ersuring egual opportunities for ELL stedenis (o participate in e range of programs made evaileble
to studants genarally™

73, Does fhe district heve, or know where o obltgin, any tests or gesesament materials needed o
determine ELL students’ efigibility for special programs, including special education, Title |, and gifted?

74. Do the mathods used by the districl 1o notify parents and students of aveilable progrems and activities
fake into account language barmars?




75. What methods or sleps are tzken 1o ensure that ELL studenis have an equal opporlunity 1o parficipate
L in extracurricular and nanacademic activities?

OCR Policy. = Dislricts are required ta modify their programs if they prove to be unsuccessiul after a
legitimate rial. As a practical matter, recipients cannat comply with this reguirement without pericdicslly
evaluating tharr programs. Generally, distnicts measure “success” in terms of whether the program is
achleving the particutar goals the district has established for the program and its students. If the district has
eslablished no particular goals, the program is succassful if s padicipants are achieving proficiency In English
and are able to participate meaningfully in the district's program. (1291 OCR Policy Memarandum).

‘This section contains questions to consider in coliecting and maintalning information needed 1o
determing whether all aspects of the district's ELL program are being evaluated.

76,

Vill. Program Evaluation, Review and Improvement

Does (he evaluaton rnq:.i.us on overall as well as spacitic program. ED-EIE'?'

Fi

178, €

79,

Do ihe goals address expecied progress in English language developmeant and subject matier
msiruction?
Does the evaluation cover all elements of an ELL pragram, including
the ideniification process?
the student assessment process’T
the provision of program services Lo all students with identified nesds?
the provision of staff and resources consslent with program design'?
the adherance to following established criteria for ransitioning students fram ELL program
sarvices?
s Ihe implementation ol moniloring practces for students who heve irgnsilioned frem ELL
program serices?
« sludent performance (such &s progress in English language development and academic
__progress consistent with the district's own goels)?
1= the information coliecled on each ELL program element assassed with reference to the specific
reguiraments of the distnict's ELL plan? {Forexample, when loaking at the process foridentifiving
prfential ELL studends, does the evalualtion delermine whether ihe disinic! has followsd the
estalizhed plan for identifying potential ELL students, referral for English language assessment, and
critena for transitioning andior exifing from ELL sendees?)

. Do information collection practices support 2 valid and objective appraisal of program success? Is the

use of the obeenvational informalion as well 2s a8 review of records considered?  |s appropriate data
mainiained so that ihe success of disirict programs can be measurod In terms of student

performance? Iz the data orgenized and smanged i & manner that anables the district to evaluate
shudent performance outcomes over time and to follow {he pedformance of students after they hawa
tremsitioned from ELL programs?

81

Dioes the evaluation determing whether stafl have followed applicabla procadural and service
requiremeants, including freguancy, imelines, and documentation?

82

Dees the evaluation process result in sufficient information to enable the district 1o determne whether
ihe program = working and 1o identity any program mplemeniation or student aulcome concerns that
FEquUre 1n1£rnuamant?

B3,

Has 8 procass boan astabliched for deslgnlng and implementing progrem modifications in response to
concerns identified throughy the evaluation process? Does this process take inio account information
provided by stakeholders and persons responsible fer implementing recommended changes?

4.

Are modifications scheduled io be promptly implemented?

85.

I& the program evaluation ongoing and sufficiently frequent to allow the district 1o promptly sdentify and
address concerns wilth the district's ELL program®

L3l

Do information sources and methads for gathering information 1o evaluate whether the proQram is
being implemented as planned include, amaong others, the lollowing examples:
# file and records review?
stalf inferviews and survays?

L]
#  inpul from parents, siuden! sumveys, of foous group meetings?
* complaints made to the disirict regarding program implemontaton or service delivery?
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Appendix D:
Mississippi Graduation Requirements
Standard 20

Each student graduating from a secondary school in an accrediled school district will have seamed the required
Carnegie unis g5 specified in the following table. Contents of each reguired and elective course mus! include
lhe core ochectives identified in the Missiszippd Carrfculum Frameworks,  Course filles and idenfification
numbers must appear m the current edition of Approved Courses for Secondary Schools of Mississippd (See
S8 Policy ICFA-1.) Enrodiment in on-line and correspondence courses listed in this book must have prior
approval granted by the principal. Mo mone than ona (1) of the mirimum reguired number of units may be
earnad through complebon of an approved corespondence course. Elective courses thatl do nol have
ideniified content in the Mississippd Cormculum Frameworks or whose titles do not appear in the currenl edition
of Approved Courses for the Secondary Schools of Missizsinpl must be approved according 10 critéria outlined
by the State of Mississippi.

SENIORS OF SCHOOL YEAR 2004-2005, 2005-2006, 2006-2007, and 2007-2008
{Entering ninth graders in 2001-2002, 2002-2003, 2003-2004, and 2004-2005)

CURRICULUM AREA CARNEGIE UNITS REQUIRED SUBJECTS =
EMGLISH 4
MATHEMATICS il Aigabra |
SCIENCE a Biglogy |
SOCIAL STUDIES 1 World Histaory
a3 1 LS History

HUS Govemment
Y Mississippi Studies”

HEALTH ) Comprehensive Health or
Family and Individual Health

BUSINESS & TECHNOLOGY i % Keyboarding

[ e Computer Applications

THE ARTS ]

ELECTIVES 457

TOTAL UNITS REGUIRED 20

! Compensatary Reading and Compensatory Wiiling courses may not be included in the four English coursis
requined! far gradusation, howsver, these courses may be inclinded in the 424 general cloctives required for
graduation.

! Compensatary Mathematics and any developmental mathematics course may not be included i the thres
mathematics corses required for graduafion, however, these cowses may be included in the 424 geneml eleclives
required for graduation. Af least one of the three required mathemaltics courses must be higher than Algebra || The
alowable mathematics cowrses thal can be faken which are higher than Algebre | are; Goometry, Algebra i,
Advanced Algebra, Trigonomelry, Pre-Calceius, Calciduzs, AP Calculus AB, AP Calpulus BC, Discrefe Mathemalics,
Probability and Staisiics, ahd AP Siatistcs

? One unit may be in Technology Applications or Infroduction 1o Agriscience of Agriscence | or Concepls of
Agriscience or Allied Health or Aguaculiure,

* The credit earned for & State/Local Government course in any other state by an out-of-stata tansfer student wha
enters-aftar the sophomors year can-sland n liec of Mississipni Studies or Mississippi Stale and Local Governmeani

* ‘One unit in Computer Discovery 15 accepted in lied of the fwo ¥ unit courses. Evidence of proficlency m
Keyboarding and Computer Applications is accepted in lieu of the required courses il the sludent eams one unit in
any of the courses listed in the Business and Techaology Framework (scademic and vocatianal ),

® Ebective units in physical education include participation in Interscholastic sthletic activities that meet the
insiruslional requiremenis spacified In the Finess through Phyzical Education Framework and thal are sancborad
by lhe Misstesipps High School Activities Assccialion
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APPENDIX D (comtinued)

SENIORS OF SCHOOL YEAR 2008-2008 AND LATER
{Entering ninth graders in 2005-2006 and thereafter)

CURRICULUM AREA CARNEGIE UNITS REQUIRED SUBJECTS
EMGLISH 4
MATHEMATICS i flgebra |
SCIENCE =i Binlagy |
SOCIAL STUDIES 1 Wiorld History
3 1 U.S. Histary

¥ US Govermment
% Mississippi Studies”

HEALTH ¥ Comprehensive Healih or
Family and Individual Health
BUSINESS & TECHNOLOGY ¥ Keyboarding
i % Computer Applications
THE ARTS 1
ELECTIVES 45"
TOTAL UNITS REQUIRED 21

' Compensetory Reading and Compensatory Whiting may nof be included in the four English courses required for
gradualion, however, these courses may be mcluded in the 435 general elechives reguired oy graduation,

* Heginning school year with the eighth graders of 2004-2005, Pre-Algebra-and Transition to Algebra, as well as
Algetva I, may be taken in the eighth grade for Camegte unit credi,. Survey of Mathematical Topres, Compensatory
Mathemalics and any developmenial mathemalics course may i be included in tha four mathemalics cowses
requirad for gradualion, however, [hese couwrses fnay be ncieded in the 4% general elschives. roguirad for
graduation. Al least ome of the four required mathemalics courses must be higher than Algetra | The allowabla
mrathernabics courses thal can be taken wiuch are higher than Algebra | are;  Geomelry, Aigebra 1, Advanced
Algebra, Trigonamelny, Pre-Calculus, Calcoulus, AP Calcwlus A8, AP Calcwlus BC, Diserete Mathemabics, Probabilify
ang Stafistics, and AP Statistics,

' One unit may be in Technology Applications or Introducton to Agrischeance or Agriscience | or Concepts of
Agnsclence or Allied Heallh or Agquacullure,

* The eredit eamed for @ StatefLocal Govemnment course in any other siste by an out-of-state ransfer student wha
eniers after the sophormore year can stand in leu of Mizsissipps Stodies or Missizsipps Stale and Local Governmani.
* One unlt in Computer Discovery is accepted In bew of the two % unlt courses. Evidence of proficlency
Heynoarding and Compueler Applicaticns i sccapted in lieu af the required courses if he student eems one unil in
any of the coursas listed in he Busiess and Technology Framework (academic and vocational)

" Elecive unlts in physical education include participation in Interschalastic athletic activities thal meet the
mslruchanal reguirements specilied In the Finess heough Physical Education Framework and thal sre
sanctioned by the Mississippi High School Activities Association.
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Appendix E:
Resources

Alabama — Missizsippi Teachers of English o Speakers of Other Languages (AMTESOL).
Univarsity of Morth Alabama

UNA Baox 5129

Florence, AL 35632-001

20B-7E5-4837

hitpwww2 una edusamiesolf

American Association for Applied Linguistics [AAAL)
3416 Primim Lane

Birmingham, &L 35216

BEE-821-T700

wesw_aaal.org

American Council an the Teaching af Farelpn Languapges (ACTFL)
& Executive Plaza

Yonkers, NY 10701

914-563-5830

Rkt e act_org

Aszociation lor Supervision and Curnculum Development (ASCD)
1703 Norih Beauregard Sireed

Alexandria, VA 22311

BO0-933-2723

hitp: e ascd.om

The California Assacistion for Bilingual Education {CABE)
16033 E San Bernardine Road

Covima, 1aA 917223000

626-814-4441

wissw bllingualeducation. org

Centar for Applied Linguistcs (CAL)
4646 40" Streel NW

Washington, DC 20016-18589
202-362-0700

Wistw_cal.org

Center for the Improvement of Early Reading Achievermnen! {CIERA)
University of Michigan School of Edwcation

610 E Unbeorsity Avenue, Bm, 2002 SEB

Ann Arbor, MiE4B108-1259

T34-847 6940

WGB3 O

Ceriter lor Rasearch on Education, Diversily, and Excelience
University of Caldfornia, Santa Cruz

1156 High Street

Santa Cruz, CA 85064

B31-4509-3500

www crede. ucsc,edu

Coordinated Campaign for Learning Disabilites
1200 Mew York Avenue NW, Suite 300
Washington, DC 200051754

www aboutid.arg



Council for Exceptional Childran
1100 North Glebe Road, Suile 300
Arlingion, VA 22201-5T04
BE8-232-7713

W CEeC.sped.arg

Cave's ESL Cala

22287 Mulholland Highway #3081
Cafabasas, CA 81302-5157
wany aslcale com

ERIC Clearinghouse on Reading, Englsh and Communication
Indianza University

P.O. Box 5053

Bloomington, 1N 47407

HOD-925-TRED

hittp:/fwww. indiena. edu/~eric_rec

ESCORT — formerly the Eastern Siream Center on Resources and Training
State University College &t Oneonta

Bughes Hall

Oreonta, NY 13820

HOO-451-8058

wwwescart. org

IDEA Piactices

Funded by tha Office of Specal Education Frograms (OSEP)
Cfice of Special Education and Rehabditative Services

L&, Department of Education

400 Marylend Avenue SW

Washir;lan, OC 20202

B77-323-4331

www ideapractices org

international Reading Association (IRA)
‘B0 Barksdale Road

PG, Box B130

Mewark, DE 19714

A02-T3-16800

httplhwasw 3 .0rg

LI Cindine

A Sarvice of WETA

27TE South Qumcy Stréel
Arlimgton, WA 22206
TO3-908-2600

wianw Idonhine arg

Learning Digabilities Associabon of America
4156 Library Road

Pittsburg, PA 15234-1349

412-341-1515

wiwhw fdanatl org

hississippl Council of Teachers of English (MCTE)
Dr. Jeannio Ezell

University of Southern Missssipp

Box 10021

Hattiesburg, MS 28406-0021

B804 -266-5081

™



Missiszippl Department of Education
Cenirel High Schoo!

ELL Resource Library

259 Morth Wes| Sirest, Sulte 230
Jacksan, MS 39205-0771
601-358-3778

Wi mide k12 ms.us

Mational Association for Bilingual Education (NABE)
1000 15" Street NW, Suite 470

Washinglon, DC 20005-1503

202-BOB-1829

W naba.org

tptional Center on Educalionzl Outcomes
University of Minnesota

350 Ellott Hall, 75 East River Road
Minneapolis, MN 55455

B12-B28-1530

hitlp Weducation wmn edwNCEOVdefzuit himil

Mational Center for ESL Literacy Education (NCLE)
4646 40" Street, NW

Washingten, DC 20018

202-362-0700

hittp e cal argincie

Mational Cenler for Learmning Disabditles
381 Park Avenuve South, Suite 1404
Mew York, NY 10016

BHA-6T5 7373

Wil nold .oeg

Matonal Claaringhousa for English Languege Acquisition and Language Instruction Educafional Programs
(MCELA) = formaerly the National Clearinghouwse for Bilinguat Education

2121 K Straal NW, Suite 260

Washinglon, BC 20037

B00-321-6223

whana NCHE. v edu

Mational Cleannghouse for ESL Literacy Education (NCLE)
4646 40 Streal NW

Washinglon, DC 200181852

202-362-0700, axt. 200

woww . calona'nche

Mational Council for Teachers of English (NCTE)
1111 Wesi Kenyon Road

Urbana, IL 61801

BO0-369-6283

hitpy o nicie org!

Mational Disseminagtion Cenier for Children and Disabilities
PO, Box 1492

Washington, DC 20012

HOO-BOG-02HG

wisrw nichcy arg



The National Institule of Child Health and Human Development (MICHD)
P.C. Box 3006

Rockvilla, MO 20847

BO0-370-2243

www nichd. niltgovipublications/pubskey.cfm

The Nalional Institute for Lteraoy (NIFL)
1775 [ Strest NW, Suite T30
Washington, DG 20006-2401
202-233-2025

whwre niflgow

Maiiznal Institute of Menial Health

601 Executive Boulavand, Room 8184
MELC S663

Bethesda, MD 208592-0663

BEE-615-64 54

wwnar mimi nifi govipublicatieamidis him

Matianal Lileracy Fanel

Institute of Educstional Sciences

LS. Department of Education

Dr. Dizne August, Principzl Invesigatorn

Center for Applied Linguistica

wienaed govlahoutioffices/listiesnoenferacy html

Northeast and Istands Regional Educationat Laboratory
Teaching Diverse Learners

Mew England Equily Assistance Center

222 Richmond Stresl, Suile 300

Providiaca, R

BOO-521-0550, exi. 330

e alliance brown.edu'tdd

Oiffice for Civil Rights

LS. Department of Education

500 Independance Avenue SW
Washinglon, DC 20202-6510

B0 213481

www gd gowaboutiollices!listiocrindex. ktml

Office for English Language Acquisition (OELA) — formerly the Office of Blingual Education and Minarity

Language Alfairs
GO0 Independence Avenue SW
Washmgton, OC 20202-6510
202-205-5463
wiwnw el goviabaubiofficesistoslalingex Mmitsro=oc

Office of Spacil Education Programs (Q5EF)

Office of Special Education and Rehahbifitative Senvices
LS. Depariment of Education

400 Maryland Avenus SN

Washinglon, DC 20202

202-205-5507

wisrwe gd oowabouliofficeslist/osersfindex himil

[



Reading Rockets

A Senvice of WETA

2775 Bouth Cuincy Sireat
Arlington, VA Z2206
TO3-908-2600

v readingrockeis. org

Region IV Comprehensive Centar al AEL
PO Box 1348

Charieston, WYV 25325-1348
BO0-624-0120

Wi ael orgicacimiss2 hibm

Regian X1V Comprabensive Canter
Educational Testing Service

1000 M-Ashley Drive, Sulle 312
Tampa, FL 23602

BT 55-80003

Wi zls oralcexly

SERVE

P.C Box 5367
Greensborn, NC 27435
BOO-T55-3277

WIRW SEMVE O

Southeas! Equity Centar

BADI South Dixie Highway, Suite 304
Miami, FL 33143

305-665-0014

hiiplweew southeast eguily.org

Southeasi Comprehensive Assistance Center (SECAC)
3330 N Causeway Boulevard, Suile 430

Metairie, LA 70002

BOO-644-8671

il wewew sedlorgisecac

The Southeastern Equily Cenler

1401 East Broward Boulevard, Suite 304
Ft. Lauderdaie, FL 33301

854-765-3553

hifipwew southeasieguitv.org!

Southern Poverty Law Center
400 Washinglon Avenue
Montgomery, AL 36104
334-956-8200

Wi sploanter org

Souttwest Center for Education Equity and Languege Diversity (SCEED) at Arizona State Liniversity
PO Box BF1511

Tempe, AL BS2ET-1511

4B0-965-7134

www . BELL BduBduC/ SoERd



Soulhwes! Educational Development Laboratory (SEDL)
211 E 7™ Streel, Suite 200

Austin, TX 78701-3253

BO0-4T6-6861

http.ifweew sedl.org

Teachers of English of Speakers of Other Languages {TESOL)
T00 South Washington Street, Suile 200

Alexandria, Viroineg 22314

BE8-547-3369

wan lesol org

Teaching LD

A Service of the Division for Learing Disabifities (LD}
Council for Exceptional Children

1170 Nonh Glebe Road, Sulte 300

Arfingion, WV 22201-6704

B85-232-7733

W teachingid org

Tomas Rivera Policy Instilute

University of Southern Califormita

Schood of Policy, Planning and Dewalopmend
650 Childs Way, Lewis Hall, Suite 102

Los Angeles, CA 90088-0626

213-821-5615

wiwe bipiorg

WestEd

Bridging Cultures Project

730 Hiw is0on Straet

San Francisco, CA 94107

A7TT-4893-A0933

www.edgateway. neticsbop/print/docsibop/about htm

7o



Bibliography

Arizona Depariment of Education. (1992). The [anguage ecquisition clessroom. In Hanobook on plarning
for imited Engtizh proficient (LEP) student success. (19%6). Denver, 0O Colorado Departmant
of Educalion,

Asher, J. (1981). Total physical response: Theory and practice. In Native language in
foreign language acguwisiion. New York: New York Academy of Sciences

Artiles, A, & Ortiz, A A, (2002}, English language leamers with special needs: Identification,
assessment, and insfruction. Washington, DC; Cender for Appled Lingulstics.

August, D., & Hakuis, K. {1897}, Schooling for lznguage minority chitdren. Washinglon, DC: Natlonal
Research Council

August, D, & Hakuia (1988), Educating language-mmarity children. Washington, DC: National Research
Council,

Baker, C. {1993), Foundations of bilingual education and bilingualism. Philadelphia, PA: Multlingual
Matiers.

Baker, C. & Jones, 5. (1888). Encyclopedia of blinguslism and bilingual education. Clevedon, LI
Multilingual Matters.

Baker, K. & De Kanter, A, (1993). Federal policy and ihe effeciveneas of bfingual education, In K, Baker
& A De Kanter (Eds. ), Biingual educalion (pp. 33-85), Lexington, MA: DC Health,

Bucuvalas, A (2002, October). Looking closely al second language leaming: An interview with Shattuck
Professor Catherine Snow. Retrieved January 28, 2004, from
wwew gse harvard edu/newsfeatsras/snaw 10012002, himi

Canales, J. & Duron, 5. (1887) When whal vsed fo work tsn'T enough: Success for second language
Iearmers through shelfered insfruction. Educational Leadership.

Check, J. (1897}, Teacher research a4 powerful professional development. Refrieved May 31, 2004,
from www cal omiresources/digest/0008teaching htmi

Chomsky, N, (1986). Knowledge of language: lts nafure, ongin, and use, New York: Plenum.

Chnstian, 0. (1994}, Two-wsay ingual edication: Students leaming through fwo lengueeges (Educationsl
Practice Rep. Mo. 12). Washington, OC, and Santa Cruz, CA: Mational Genter for Cullural Diversity
and Second Languaga Learming.

Clair, M. {1995}, Mamsiream feachers and ESL sfudents. TESOL Chuarterly 29, 189-156

Clair, M. (1888), Teacher sfudy groups: Persistent gquestions in & promising approach. TESOL Quarlarly,
32, 485-402.

Clair, N. & Adger, C. (1898). Professional deveiopment for teachers in cullurally diverse sohools (ERIC
Document Reproduction Service No. ED 435 185) Retrieved May 31, 2004, fram
www. cal org/resources/digestproldvpt. html

Clay, M. (1988), Concepts about print. in English and ofher languages. The Reading Teacher, 42(4), 268-
277,

76



Callier, V. (1888). How long? A synthesis of studies examining fong-term language minonty sludent dada
on academic achievement in second ianguage, TESOL Quarerly, 23, 509-531,

Coliier, V. (1962). A synthesis of studies examining long-term language minarily student dala on
academic achisvemeanl. Bilingus! Research Joumnal, 16 (1-2), 187-212.

Caollier, V.P. (1995}, Promoting academic sucoess for ESL students! Understanding second language
escquisifion for school. Elizabeth, M) Mew Jersey Teachers of English to Speakears of Other
Languages.

Collier, V.P., & Thomas, W.P. (1889). How guickly can immigranis became proficient in school English?
Journal of Educational |ssues of Language Mnonty Studenis, 5, 26-38.

Colorado Department of Educalion (1996). Handbook on planning far imiled English proficlent (LEF)
siudent success. Denver, CO: Colorada Depariment of Education.

Council of Chief State School Officers. (19590). School success for imited English proficient students. Tha
challenge and the stafe response. Washington, 0C: Resource Center on Educational Equity,

Cummins, J. (1979), Cognilive acadermic Bnguage praficiancy in billngual education. In J E. Alalis (Ed. ).

Georgetown University Roundlable on Language and Linguistics (pp. 76-93), Washington,

DC: Georgetown University Press.

Cummng, J, (1589), Empowering minorly students, Sacramenta, CA; Califarnia Association for Bilingual
Education,

Cumming, J. (1998}, Megatiating identitivs, Education for empowerment in & diverse sociely. Los
Angeles: Califormia Association lor Bilingus! Education,

Cummins, J. (1881}, The role of primary language development n promoting educational success for
ignguage minarity students. In Schooling and lsnguage minonty students: A theoretical
framewaork (pp. 340} Los Angoles: Evaluation, Dissemination and Assessment Center,
California State Unlversily.

Cumming, J. (1984). Wanted: A theoretical framawork for releling language proficiency to academic
echisvement among bilingual studens, In C, Rivera (Ed.) Language proficiency amnd scademic
aohevemant, Philedelphia, PA Multlingual Matbers.

Die Avile, E, {18497}, Seiting expecled gains for nan- and limited-Englizh proficient students. Wasnington,
DC: The Mational Clearinghouse for Bilingual Education. Relrieved February 13, 2002, from
weaw neela.gwiuedw nechepubsiresourcersatting

Echeveria, J., Vogt, M.E., & Short, 0. (2004). Making confent comprehensible for English leamers: The
SIQF mode!, Boston: Allyn & Bacon.

FiElmiore, LW, & Snow, T (2000), What teacherns need (o know abow! Bnpuags, Refrieved May 31, 2004,
froorn wierw cal orpresouwrces/digest D008 ieaching htmi

Gandara, P.G. (1958). Review of resoarch on the nstruction of imited English proficient sfudents: 4
repodt o the California legislature. Santa Barbara: CA: The University of California Linguistic
Minority Research Institule (UCLMREL Education Policy Centes.

Garcia, £ (1887). Effecive mstruction for language minorty students; The teacher. In A, Darder, £.D
Tormes, & H, Gutierrez (Eds,), Lalinos and education. Mew York: Routledge

Genesee, F_(1954). Infegrating fanguane and contenl: Lessons from immersion (Educationat Practicn
Rep, Mo, 11). Washinglon, DC, and Santa Cruz, CA; National Center for Research on Cullural
Diversity and Second Language Leamng.

T



Goldenberg, C. (2004}, Successiu! school change: Creating seffings fo improve teaching and IBarmiig.
MNew York: Teachers Colege Press,

Gonzalez, J.M., & Darling-Hammond, L. (18497). Mew concepts for new chalenges: Professional
Devedopment far immigran! pouth. McoHenry, 1L, and Washington, DC: Delta Syslems and Cenlar
for Applad Linguistics:

Grissmer, O, Flanagan, A., Kawata, J.. & Williameon, 5. (2000). improving sfudent achievement: Whal
&tate NAEP lest scores tell us. Santa Monica, CaAd Rand Publishing.

Hakuta, K. {2001, April). Key policy miestonis and directions in the education of Engiish langusge
learmers. Paper presenled al (he Rockefeller Foundation Symposium, Washington, DC. Retrieved
August 28, 2002, from www.stanford edu/'-hakuta/Docs/Rockefelleri%20 Executive
F20Summary.doc

Hakuta, K., Goto-Butler, Y., & Wilt, D. (2000). How long does it fake English language learmers to affain
proficiency? University of California Linguisic Minoeily Research Institufe: Policy Report 2000-1,
Refrieved February 28, 2002, from hittp:fimri ucsb edulresdiss/2ipdf_files/hakuta pdf

Jeyinas, W, (2003 A mela-analysis: The effects of garenial involvement ah minonly children’s scademic
achievernent, Education and Urban Soclely, 35 (2), 202-218.

Krashen, 5. (1924) Bilingual eduecation and secand language-thaory. In C.F. Leyba (Ed.), Schooling and
language minorily stedents: A theoretical framewark. Los Angeles! Evaluation, Dissesmination, and
Assesermant Canter, California State Universily, LA,

Krashen, 5. (1926). A gradual exil, varabie threshold mode! for imited Englsh proficient children,
Mational Asscciation for Bilingual Education, NABE Mews, 9 (T), June 15, 1996,

Krashen 5. (1982). Frinciples and practice in second fanguage scquisition. Mew York, NY: Pergamon.

Largen-Freeman, D, & Long, M.H. (1251). Arn infroduction o second languadge acgusilfion résearch. Mew
York: Longman

Lessow-Hurley, J. (1991). 4 commonsense guide o bilingual education. Alexandria, VA Association for
Supervisicn and Curriculum Developmaent.

Lessow-Hurley, J. (2003). Meeting the needs of second language fearmers. Alexandria, VA Association f
for Supendizion and Currculum Developrient.

Linguantl, R. {1999). Fostarng academic suceess for English fanguage amars. What do we know? San
Franciso, CA: WeslEd. Refrieved February 27, 2002, from www wesled org/polioy/pubsifostering

Litlle, JAY. {18993), Teachers professional deveiopment in 8 ciimate of education reform. Education
Evaluation and Policy Analysis, 15, 128-151.

Lockwood, A.T,, & Secada, W.G. (1899). Transforming education for Hispanic youth: Exemplary
practices, programs, and schools. Washington, DC: The National Clesringhouse for Bilingual
Education,

Lyons, J. {1992}, Legal responsibiliies of educalion agencies sening national ordgin language minonfy
sludentz, The Mid-Atlantic Equity Center, The American Lnnversity: Washingion, DC,

Maliona! Assocation of School Peychaologists {20403, Pasifion siafement on student grade refealion and
sogigl pramotion. Refrieved February 9, 2005 from Bttpsfiwaees riaspanline orgfnformalion!
pospaper_graderetent himl

Mational Clearinghouse for English Language Acglisiion (1998), Limited English proficient studernts and
arallaile educations! programs and senaces, 19596-1097, Washington, DC: U5, Department of
Eduscation,

Ta



Nationzl Clearinghouse lor English Language Acquisition (1990). Using inferpreters and lransiators fo
mieef the needs of handicapped Gnguage minorly students and their familizs, Retrieved
January 24, 2005 from hitp/hweaw.noela . gwu edu/pubsipigs/pigd him

Office for Civil Righls. (2004). Programs for Engiish language leamers. Retrieved January 21, 2004, from
www .ad. goviaboutioffices/listfocr/ellfegal htmi

Ortiz. A. A (1997), Learning disabilities occuming corcomdantly with inguistic differences. Journal of
Laaming Disabifities, 30, 321-332.

Ortiz, AA. (200%). English Isnguage learmers will spacial nesds: Effective instructional strategies. ERIC
Digest. Retrieved February 21, 2002, from www,cal arg/aericll/digestt 1 08artiz_ himi

Peregoy, S (1991), Environmental scaficids and leamer responses in & two-way Spanish immersion
kindargarien. Canadian Modern Languags Review, 47(3), 463-476

Peregoy, 5. & Boyle, O. (1806), Reading, wriling, and lsarning ESL. New York, NY: Addison Waesley
Lengrmen,

Piatt. B. {1580). Only English? Law and language policy in the United States. Albuguerque: University of
Miw Mexico Press,

Ramirez, D.)., Yuen, 5.0., Ramey, D.R., & Pasta, D.J. (1891). Final report: National longitudingl study of
struclured-English immersion strategy, eary-axit and late-exit iransidicnal bilingual education
programs for language-minonty children, San Mateo, CA Agulrre Internationat

Renyi, J. (1996). Teachers lake charge of their leaming, Transforming professional development for
student success. New York: Mational Foundation for the Improvement of Education.

Richari Amata, P. (1886), Making # happen; Interaction in the second language ciassroom. White Plains,
NY'! Longman.

Rueda, R. {1998). Standads for professional development; A socioculiural perspeciive (Research Briaf
No. 2). Santa Cruz, CA: University of Californsa, Center for Research on Education, Diversily &
Excellenca,

Sharkey, J., & Layzer, C, (2000). Whose definition of success? ldentiying factors thal affect English
language learmers’ acoess o scadermic success and resources. TESOL Quarterdy, 342, 352
A58

Short, D. (19891). Integrating language and content instruction; Strategies and fechnigues. Mational
Cleannghouse for Bilingual Education

Solis, A (1895), Grading LEP sfudpnis: developing sound practice. IDRA Newsletter, 22(5), 1-4

snow, C E., Burns, M5, & Giiffin, P. {Eds ). (1898}, Preventing reading difficultias in young children
Washington, DC: Mational Acadamy Press

Thomas, W. & Celler, V. (1897). School effectiveness for language-minany sludents, (NCBE Resource
Collection Seres, No. 8,) Washington, DC: Natlonal Clearinghouse for Bilingual Education.

Thomas, W. & Collier, V, (2002}, & nabonal study of school effectiveness for lanquage-minority siudents”
long-ferm academic achievement. Santa Cruz, CA: University of California, Center for Research an
Education, Diversity, and Excellence, Retrleved February 25, 2002, fram
hitpifcrede uosc edufresearchilzal  1_final.htm!

Thomas, W. & Collier, V. (1985). Language minonty studen! achieverment and program effectiveness
California Association for Bilingual Educaton Newsleter, 17(5), 19, 24

[



Torres-Guzman, M E. (2001}, Dual langusge programs; Key fealures and resulls. Direchians, 14,
Weshingion, DC: National Clearinghouse for Bilinguat Educatian,

U5, Department of Educalion, (2002}, Mo chitd el behind. A deskiop reference. Relreved January 21,
2004, from wenw, el goviadminsdieadfaccountnclbrefarence/page - pa3t.himi

L5, General Accounting Office (19594, A growang and coslly educational chalenge facing many school
districts. Washington, DC. Author.

Vernez, G.. Krop, R.A,, & Rydedl, C.P. (1898). Closing the educalion gap: Benefits and cosis. Santa
Monica, CA: Rand Corp.

Waggoner, O (1984). Numbers and needs: Ethnic and linguistic minorities in the Unifed States, 4(4)

Wilde, J. & Sockey, 5. (1995), Evaluation handbook. Albeguerque, MM: Evaluation Assistance Center-
Westlarn Region.

Williams, M. (1981). FPolicy updale on schools” chiigafions fowsrd nafional ongin minonty stodents with
Iimited-English proficiency (LEP sfudends) Memorandum from Assistant Secretary for Civil Rights
Williamis fo the Uniled States Deparfment of Education, srchived at
wiwrey el goviaboutioffices/list'ocrfalliseplember 27 himl

Zelasko, N, & Antunez, B, (2000). If your child leams in two langeages. Washington, DC: National
Clearinghouse for Biingual Educalion. Relrieved February 20, 2002, from
wisw neela gwi edunchapube parant

8O



There are many school districls m Mississipp that enroll small numbers of ELL students from year to year,
Some years Inere may be no new or confmuing students al all. In these districts, the cost of maintaining a
standardized instrument may ol be jusified. Howewver, these districls are under the same ooligations (o
assess ELL students as any other districl. For such dislricts, there are other options, One is 1o soek
assistance from & qualified test adminisirator from a neighboring district who can edminister the language
proficiency tesi Ancther oplion is 1o contact the MOE's ELL Coordinalor.  Assessments are available from the
ELL Resource Libeary iocaled in Jacksan, MS

For agdstional informatien regarding the assessment of ELL students, please contact the MDE's Office of
Studen! Assessmaent at (601) 358-3052. Also, additional mformation regarding the guidelines for assessing
English language learners may be found in Saciion £ of this document

Step 3 — Pragram Placement

Students identified as English language leamers from the language proficlency assessment must be placed in
& sound language instruction educationel program. Few teachers in Mississippi are prepared o provide
bllingual instruction, and many schoots have sludents from several language backgrounds. English language
learnars mus! learm the seme academic content that their peers in regular classrooms are leaming, excepl that
ELL students must do so al the same time as they are acquiring a new language. During classroom
instruction, teachars are beginning to foows on the cognitive and pcademic development of students; as well
as English acquisition,

Educators mus! always remember Lhal the first rule for placing ELL students in an educational program is that
ihey shouwld be placed at ihe age-appropriate grade level, The most important reason for age-appropriate
piacement is socio-cultural.  Stedents progress faster and work harder when they are with their peers, Also,
classroom leachers are oroanized to teach students of a certain age and will have educational expeciations for
students of that age group.

Educators must always remember that the first rule for placing ELL students in
an educational program is that they should be placed at the age-appropriate
grade level.

There are some sfivabons inat allow for excaptions to the general rule. Ifa student s nol much alder than six
and has not been in @ school befora, it 8 often best to place the student in kindergarien. If an ELL student is
developmentally delayed o has suffered serous deprivation, then the ELL student may noed 1e be placed at a
lower grade leved, |nany event, ELL sludents should never be mora than a year behind their age-appropriate
grade

Prior to placing a siudeni i a language insiruction educational program, the schood district or school must
notify the sjudent's parenis or guardians, Parents are nol required 1o respand to the notification in order for
the student fo participate in the school district's Banguage insiruction educational program; however, parents
do have the right fo have heir child removed immediately from & program upon their reques). The parents
may refuse to enroll thedr child in 2 particular program or may choose another program or mathod of
instruction, if aveilable. Neverlheless, under Civil Rights policy, the dislticl is still obligaied fo provide
approprate means to ensure that the siudent's Enalish language and academic needs are met,

Placing ELL Students in Mainstream Classes

Initial placement of ELL students may be erucial to their success in the educational program,  Some guidelines
for placement vary by grade level  The schoal's guidance counsslor should be traimed in assessmg non-U.S,
school trenscripts for appropriale awaiding of credits. Grading systems, course fitles, and the grade level g
which some courses are taught all vary widely from place to place  Students should not be reguired to repeat
content classes they had in their native tanguage just because of their lack of English skills. If there are
problams in evaluating the transeripl, the principal may award credits based on compolencias,

Every effort should be made 1o review previows schood records and transcripts to evaluale and award fransier

credis. Two helpful resources are The Country Index and The Glossary of Foreign Educational Terms
These resources ang available from Frank Severy Publishing, 3951 Kuloher Drive, Anchorage, Alaska, B3516,
18907 345-5217,
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