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1. PLANNING

1. PLANNING

1. Plans lessons that demonstrate knowledge of content and pedagogy

Unsatisfactory

Emerging

Effective

Distinguished

Lesson plans:

e do not include the necessary
content and do not connect it
across disciplines.

e do not or rarely demonstrate
appropriate sequencing of
learning experiences or
provide ways to demonstrate
knowledge and skill.

e does not or rarely demonstrate
appropriate choice of
strategies, accommodations,
resources, and materials to
differentiate instruction for
individuals and groups of
learners; does not demonstrate
collaboration with specialized
professionals.

Lesson plans:

e include only part of the
necessary content and/or do
not connect it across
disciplines.

e demonstrate inconsistent
sequencing of learning
experiences or provide limited
ways to demonstrate
knowledge and skill.

e Inconsistently demonstrate
appropriate choice of
strategies, accommodations,
resources, and materials to
differentiate instruction for
individuals and groups of
learners; does not demonstrate
collaboration with specialized
professionals.

Lesson plans:

e include nearly all of the
necessary content and connect
it across disciplines; however,
connections are not
consistently clear, meaningful,
or relevant to students’ lives.

e demonstrate appropriate
sequencing of learning
experiences and provide
several ways to demonstrate
knowledge and skill.

demonstrate appropriate choice
of strategies, accommodations,
resources, and materials to
differentiate instruction for
individuals and groups of
learners, but does not
demonstrate collaboration with
specialized professionals.

Lesson plans:

e include all of the necessary
content and connect it across
disciplines with connections
that are consistently clear,
meaningful, and relevant to
students’ lives.

e demonstrate appropriate
sequencing of learning
experiences and provide
multiple and varied ways to
demonstrate knowledge and
skill.

e demonstrate collaboration
with specialized professionals®
in making the appropriate
choice of strategies,
accommodations, resources,
and materials to differentiate
instruction for individuals and
groups of learners

(e.g., special educators, related service providers, language learning specialists, librarians, media specialists)
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2. Plans lessons that meet the diversity of students’ backgrounds, cultures, skills, learning levels, language proficiencies, interests, and

special needs.

Unsatisfactory

Emerging

Effective

Distinguished

1. PLANNING

Teacher:

e does not use data (formal or
informal) about the prior
experiences, language
proficiencies, achievement
levels, and special needs of the
class.

e does not or rarely incorporates
the classes’ questions and
interests by collaborating with
students to design and
implement relevant learning
experiences.

e does not or rarely designs
instruction to build on the
classes’ prior knowledge,
experience, and/or cultural
background; does not allow
learners to accelerate as they
demonstrate their
understandings.

Teacher:

e sporadically or inappropriately
uses data (formal and informal)
about the prior experiences,
language proficiencies,
achievement levels, and special
needs of the class.

e sporadically and/or
ineffectively incorporates the
classes’ questions and interests
by collaborating with students
to design and implement
relevant learning experiences.

e sporadically or inappropriately
designs instruction to build on
the classes’ prior knowledge,
experience, and/or cultural
background; does not allow
learners to accelerate as they
demonstrate their
understandings.

Teacher:

e consistently and appropriately
uses data (formal and informal)
about prior experiences,
language proficiencies,
achievement levels, and special
needs of the class.

e consistently and effectively
incorporates the classes’
guestions and interests by
collaborating with students to
design and implement relevant
learning experiences.

e consistently and appropriately
designs instruction to build on
the classes’ prior knowledge,
experience, and/or cultural
background; inconsistently
allows learners to accelerate as
they demonstrate their
understandings.

Teacher:

e consistently and appropriately
uses multiple and varied data
sources (formal and informal)
about the prior experiences,
language proficiencies,
achievement levels, and special
needs of the class.

e consistently and effectively
incorporates the classes’
guestions and interests by
collaborating with students to
design and implement relevant
learning experiences while
leveraging family and
community resources in the
process.

e consistently and appropriately
designs instruction to build on
the classes’ prior knowledge,
experience, and/or cultural
background; allows learners to
accelerate as they demonstrate
their understandings.
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3. Selects instructional goals that incorporate higher-level learning for all students

Unsatisfactory

Emerging

Effective

Distinguished

1. PLANNING

Lesson plans:

o do not include instructional
goals that incorporate higher-
level learning for all students.

e do not include instructional
goals appropriate for all
students.

o do not demonstrate that teacher
considers students’ individual
skill levels when selecting
instructional goals and
strategies.

e do not include instructional
goals that align with state
content standards, or when
applicable, the CCSS.

Lesson plans:

e include instructional goals that
incorporate higher-level
learning for most students.

e include instructional goals, but
goals are not appropriate for all
students.

e inconsistently demonstrate that
teacher consider students’
individual skill levels when
selecting instructional goals
and strategies.

e include instructional goals that
only partially align with state
content standards, or when
applicable, the CCSS.

Lesson plans:

e include instructional goals that
incorporate higher-level
learning for all students.

e include instructional goals
appropriate for all students, but
goals are not specific,
measureable, or time-bound.

e demonstrate that teacher
considers students’ individual
skill levels when selecting
instructional goals and
strategies.

e include instructional goals that
fully align with state content
standards, or when applicable,
the CCSS, but do not
culminate in a performance
task(s).

Lesson plans:

e include instructional goals that
incorporate higher-level
learning for all students and
are connected to previous units
and content.

e include instructional goals that
are specific, measurable, time-
bound, and appropriate for all
students.

e demonstrate that the teacher
analyzes multiple and
appropriate data sources® to
determine students’ skill levels
and considers those levels
when selecting instructional
goals and strategies.

e include instructional goals that
fully align with state content
standards, or when applicable,
the CCSS, and culminate in a
performance task(s)

% (e.g., formal and informal assessments, pre-assessments, classroom questions and behavior, etc.)
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4. Plans units of instruction that align with Mississippi Curriculum Framework (MCF), or when applicable, the Common Core

State Standards (CCSS)

Unsatisfactory

Emerging

Effective

Distinguished

1. PLANNING

Lesson plans:

e do not include knowledge and
skills necessary for expected
student performance specified
in the Mississippi Curriculum
Framework (MCF), or when
applicable, the CCSS.

e rarely or does not include
opportunities for the students
to solve problems, manage
themselves, analyze, create,
and critique content, work in
teams, or communicate with
each other.

e do not include or rarely include
student activities and tasks that
align to the appropriate
expectations or are rigorous
and relevant.

Lesson plans:

e include only part of the
knowledge and skills necessary
for expected student
performance specified in the
Mississippi Curriculum
Framework (MCF), or when
applicable, the CCSS.

e inconsistently include
opportunities for students to
solve problems, manage
themselves, analyze, create,
and critique content, work in
teams, or communicate with
each other.

e include student activities and
tasks that vaguely align to the
appropriate expectations and
are only partially rigorous and
relevant.

Lesson plans:

e include most of the knowledge
and skills necessary for
expected student performance
specified in the Mississippi
Curriculum Framework
(MCF), or when applicable, the
CCSSs.

e regularly include opportunities
for most students to solve
problems, manage themselves,
analyze, create, and critique
content, work in teams, or
communicate with each other.

e include student activities and
tasks that align, but not fully or
clearly, to the appropriate
expectations, but are rigorous
and relevant.

Lesson plans:

e include all the knowledge and
skills necessary for expected
student performance specified
in the Mississippi Curriculum
Framework (MCF), or when
applicable, the CCSS.

e regularly include multiple and
varied opportunities for all
students to solve problems,
manage themselves, analyze,
create, and critique content,
work in teams, or
communicate with each other.

e include student activities and
tasks that align fully and
clearly to the appropriate
expectations and are rigorous
and relevant.
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2. ASSESSMENT

5. Collects and organizes data from assessments to provide feedback to students and adjusts lessons/instruction as necessary

Unsatisfactory

Emerging

Effective

Distinguished

2. ASSESSMENT

Teacher:

e does not or rarely uses
assessment results to adjust
individual or whole-class
instructional strategies.

¢ does not maintain accurate
records of student work and
performance

edoes not or rarely provides
students with feedback on their
performance.

Teacher:

o ineffectively or inaccurately
uses assessment results to
adjust individual or whole-
class instructional strategies.

e maintains limited or inaccurate
records of student work and
performance (e.g. summative
information only)

¢ provides students with minimal
or only summative feedback on
their performance.

Teacher:

e appropriately uses assessment
results to adjust individual or
whole-class instructional
strategies.

¢ maintains accurate and
complete records of student
work and performance

e provides clear and actionable

feedback to students to enable
them to improve their
performance.

Teacher:
¢ works independently and
collaboratively to
appropriately use assessment
results to adjust individual or
whole-class instructional
strategies
e maintains accurate and
complete records of student
work and performance that
demonstrate student progress
o consistently provides clear and
actionable feedback to enable
students to improve their
performance
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6. Incorporates assessments into instructional planning that demonstrate high expectations for all students.

Unsatisfactory

Emerging

Effective

Distinguished

2. ASSESSMENT

Teacher:

e develops or selects a limited
variety of appropriate
assessments and ineffectively
combines formative,
summative, and pre
assessments to support and
verify learning to high
expectations. .

e does not use assessments that
align with the MCF or CCSS
(when applicable) or are not
rigorous and relevant.

Teacher:

e develops or selects a limited
variety of appropriate
assessments and
inappropriately combines
formative, summative, and pre
assessments to support and
verify learning to high
expectations.

e uses assessments that partially
align with the MCF or CCSS
(when applicable), but may not
be rigorous or relevant.

Teacher:

o develops or selects appropriate
assessments and balances the
use of formative, summative,
and pre assessments to support
and verify learning to high
expectations; occasionally
seeks appropriate ways to
employ technology to support
assessment practice.

e Uses assessments that align
with the MCF or CCSS (when
applicable) and are rigorous
and relevant.

Teacher:

o develops or selects appropriate
assessments and balances the
use of formative, summative,
and pre assessments to support
and verify learning to high
expectations; continually seeks
appropriate ways to employ
technology to support
assessment practice.

e uses assessments that fully and
clearly align with the MCF or
CCSS’s framework and are
rigorous and relevant.
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3. INSTRUCTION

7. Demonstrates deep knowledge of content during instruction

Unsatisfactory

Emerging

Effective

Distinguished

3. INSTRUCTION

Teacher:

e does not or rarely uses
representations and
explanations that capture key
ideas in the discipline; does not
promote each student’s
achievement of content
standards by anticipating
common misconceptions in
learning the discipline.

e does not or rarely relates
content to classes’ prior
content knowledge, links new
concepts to familiar concepts,
and makes appropriate
connections to the students’
experiences.

e does not connect the content to
other subject areas.

Teacher:

e uses limited or insufficient
representations and
explanations that capture key
ideas in the discipline; does not
promote each student’s
achievement of content
standards by anticipating
common misconceptions in
learning the discipline.

e Inconsistently or ineffectively
relates content to classes’ prior
content knowledge, links new
concepts to familiar concepts,
and makes appropriate
connections to the students’
experiences.

e connects the content to other
subject areas but connections
are ineffective or unclear.

Teacher:

o uses multiple representations
and explanations that capture
key ideas in the discipline and
promote each student’s
achievement of content
standards by sometimes
anticipating common
misconceptions in learning the
discipline.

e relates content to classes’ prior
content knowledge, links new
concepts to familiar concepts,
and makes appropriate
connections to the students’
experiences.

e connects the content to other
appropriate subject area(s) and
connections are generally
effective and clear.

Teacher:

¢ uses multiple representations
and explanations that capture
key ideas in the discipline and
promote each student’s
achievement of content
standards by consistently
anticipating common
misconceptions in learning the
discipline. stimulates class
reflection on prior content
knowledge, links new concepts
to familiar concepts, and
makes clear and relevant
connections to the students’
experiences through real-life
applications and tasks.

e assists students in developing a
deep understanding by
engaging students in
connecting the content to other
appropriate subject areas and
applying content to solving
timely, real-world problems.
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3. INSTRUCTION

8. Actively engages students in the learning process

Unsatisfactory

Emerging

Effective

Distinguished

Teacher:

e uses a single instructional
strategy or resource that is
consistently inappropriate for
most students’ skill levels or
learning styles.

e does not link content with
student interests.

e does not or rarely engages all
students in active learning by
providing opportunities to
solve problems, manage
themselves, analyze, create, or
critique content, communicate
with each other, and work in
teams.

e does not engage the class in
using appropriate learning
skills and technology tools to
access, interpret, and apply
information.

Teacher:

e uses a variety of instructional
strategies and resources, but
strategies are sometimes
inappropriate for most
students’ skill levels or
learning styles.

e links content with student
interests, but connections are
occasionally unclear or
ineffective.

e engages some students in
active learning by providing a
few opportunities to solve
problems, manage themselves,
analyze, create, or critique
content, communicate with
each other, and work in teams.

e inconsistently engages the
class in using appropriate
learning skills and technology
tools to access, interpret, and
apply information.

Teacher:

e uses a variety of instructional
strategies and resources that
are appropriate to most
students’ skill levels and
learning styles.

e links content with student
interests through clear and
meaningful connections by
occasionally incorporating
students’ questions and ideas
when appropriate.

¢ engages most students in active
learning by providing multiple
opportunities to solve
problems, manage themselves,
analyze, create, or critique
content, communicate with
each other, and work in teams.

e engages the class in using
appropriate learning skills and
technology tools to access,
interpret, and apply
information.

Teacher:

e uses a variety of instructional
strategies and resources that
are appropriate for all students’
skill levels and learning styles.

e links content with student
interests through clear,
meaningful connections by
consistently incorporating
students’ questions and ideas
when appropriate.

e regularly engages all students
in active learning by providing
multiple opportunities to
problems, manage themselves,
analyze, create, or critique
content, communicate with
each other, and work in teams.

e engages the class in using a
wide range of learning skills
and diverse technology tools to
access, interpret, and apply
information;
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3. INSTRUCTION

9. Uses questioning and discussion techniques to promote higher order thinking skills

Unsatisfactory

Emerging

Effective

Distinguished

Teacher:

e does not use questions to check
for understanding of content or
does not respond or adapt
instruction to student
misunderstandings.

e Uses guestions, coaching, and
feedback that elicit limited
student participation and lead
to recitation of information
rather than discussion.

e does not respond to students’
correct answers by probing for
higher-level understanding.

e does not use questions to help
students make connections to
other students’ comments.

Teacher:

e uses questions to check for
understanding of content, but
sometimes inadequately
corrects most student
misunderstandings or at
inappropriate times; is
ineffective at adapting
instruction.

e uses questions, coaching, and
feedback that elicit good
participation and discussion;
but most questions require only
lower order thinking skills and
are not timed appropriately.

e responds to students’ correct
answers by probing for higher-
level understanding less than
half of the time.

e uses questions to help students
make connections to other
students’ comments, but may
do so at inappropriate times or
may not probe to encourage
further discussion.

Teacher:

e uses questions to check for
understanding of content,
adequately corrects most
student misunderstandings at
appropriate times, and adapts
instruction when needed.

e Uses questions, coaching, and
feedback that elicit good
participation and discussion;
questions require higher order
thinking skills, but are not
timed appropriately

e responds to students’ correct
answers by probing for higher-
level understanding more than
half of the time.

e uses questions to help students
make connections to other
students’ comments and does
S0 at appropriate times, but
may not probe to encourage
further discussion.

Teacher:

e uses questions to check for
understanding of content and
skillfully corrects all student
misunderstandings at
appropriate times, and
effectively adapts instruction.

e Uses questions, coaching, and
feedback that elicit extensive
participation and discussion;
questions require higher order
thinking and are timed
appropriately throughout the
lesson.

e responds to students’ correct
answers by probing for higher-
level understanding each time.

e uses questions to help students
make connections to other
students’ comments and does
S0 at appropriate times and
probes to encourage further
discussion.

10
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3. INSTRUCTION

10. Brings multiple perspectives to the delivery of content

Unsatisfactory

Emerging

Effective

Distinguished

Teacher:

e does not or rarely connects
instruction with the classes’
prior knowledge and daily
lives, as well as aspects of their
community and life
experiences.

e does not or rarely uses
examples in instruction,
activities, and assessments that
reflect the cultural diversity of
the class and do not include
diverse social and cultural
perspectives.

e does not or rarely uses
instructional strategies or
activities that help students
learn to employ multiple
perspectives to analyze,
synthesize, and evaluate
content and expand their
understanding local and global
issues.

Teacher:

e inconsistently or unclearly
connects instruction with
classes’ prior knowledge and
daily lives, as well as aspects
of their community and life
experiences.

e uses examples in instruction,
activities, and assessments that
reflect the cultural diversity of
the class, but do not include
diverse social and cultural
perspectives.

e occasionally or ineffectively
uses instructional strategies
and activities that help most
students learn to employ
multiple perspectives to
analyze, synthesize, and
evaluate content and expand
their understanding local and
global issues.

Teacher:

e connects instruction with the
classes’ prior knowledge and
daily lives, as well as aspects
of their community and life
experiences, uses examples in
instruction, activities, and
assessments that reflect the
cultural diversity of the class
and diverse social and cultural
perspectives.

e uses instructional strategies
and activities that help most
students learn to employ
multiple perspectives to
analyze, synthesize, and
evaluate content and expand
their understanding local and
global issues.

Teacher:
consistently and clearly
connects instruction with the
classes’ prior knowledge and
daily lives, as well as aspects
of their community and life
experiences uses relevant and
timely examples in instruction,
activities, and assessments that
reflect the cultural diversity of
the class and diverse social
and cultural perspectives.
regularly uses instructional
strategies and activities that
help all students learn to
employ multiple perspectives
to analyze, synthesize, and
evaluate content and expand
their understanding local and
global issues by creating novel
approaches to solving
problems .

11
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3. INSTRUCTION

11. Communicates clearly and effectively

Unsatisfactory

Emerging

Effective

Distinguished

Teacher:

¢ does not communicate written
and oral content, expectations,
explanations, directions, and
procedures in a clear and
organized manner.

e does not speak clearly or at an
appropriate pace and
dominates the discussion when
facilitating student
discussion/interaction.

o rarely makes eye contact with
students or uses non-verbal
communication to reinforce
appropriate student behavior.

e consistently uses
developmentally inappropriate
language.

Teacher:

e communicates written and oral
content, expectations
directions, and procedures, but
occaesionally lacks clarity or
effective organization.

e speaks clearly, but may not use
appropriate pacing, or
dominates the discussion when
facilitating student
discussion/interaction.

e regularly makes eye contact
with students, but only
occasionally uses non-verbal
communication to reinforce.
appropriate student behavior.

e sometimes uses language or
explanations that are
developmentally inappropriate.

Teacher:

e communicates written and oral
content, expectations,
explanations, directions, and
procedures clearly and
concisely throughout the
lesson.

e speaks clearly and at an
appropriate pace and but
occasionally monopolizes the
discussion when facilitating
student discussion/interaction.

e consistently makes eye contact
with students and regularly
uses non-verbal
communication to reinforce
appropriate student behavior.

e uses developmentally
appropriate language and
explanations, but may not
adapt his or her
communication style as
needed.

Teacher:

e communicates written and oral
content, expectations,
explanations, directions, and
procedures clearly and
concisely throughout the
lesson and adapts
communication style in
response to student behavior.

e speaks clearly and at an
appropriate pace; successfully
facilitates student
discussion/interaction.

e consistently makes eye contact
with students, regularly uses
non-verbal communication to
reinforce appropriate student
behavior, and adapts non-
verbal behavior to meet each
individual student’s needs.

e uses developmentally
appropriate language and
explanations and adapts
communication style as
needed.

12
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4. LEARNING ENVIRONMENT

12. Manages available classroom space and resources effectively for student learning

Unsatisfactory

Emerging

Effective

Distinguished

4. LEARNING ENVIRONMENT

Teacher:

e does not organize and use the
physical space, materials, and
resources in a reasonable
manner and the arrangement
impedes movement and
communication for students
and staff.

e does not provide space
appropriate to individual
student needs or planned
activities.

e classroom is not safe and
students do not have access,
support, or time to use
classroom and school
resources.

e does not incorporate feedback
from students when designing
or rearranging learning
environment.

Teacher:

e organizes and uses physical
space, materials, and resources
in a reasonable manner;
however, the arrangement
impedes movement and
communication for some
students and staff.

e provides spaces appropriate to
some student needs or planned
learning activities

e classroom is safe, but not all
students have access, support,
and time to use classroom and
school resources.

e incorporates feedback from
students when designing or
rearranging learning
environment, but may not
include all students in the
discussion or implement viable
suggestions.

Teacher:

e organizes and uses physical
space, materials and resources
to facilitate movement and
communication for most
students and staff.

e provides spaces appropriate to
most individual student needs
and planned activities.

e classroom is safe and all
students have access, support,
and time to use classroom and
school resources.

e incorporates feedback from all
students when designing or
rearranging learning
environment, but may not
implement viable suggestions.

Teacher:

e organizes and uses physical
space, materials, and resources
to facilitate movement and
communication for all students
and staff.

e provides spaces appropriate to
all individual student needs
and planned activities.

e classroom is safe and all
students have maximum
access, support, and time to
use classroom and school
resources.

e actively involves all students in
designing the classroom layout
and planning use of materials
and resources.

13
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4. LEARNING ENVIRONMENT

13. Creates and maintains a climate of safety, respect, and support for all students

Unsatisfactory

Emerging

Effective

Distinguished

Teacher:

e does not treat all students with
respect and has poor
relationships with some
students; uses derogatory
statements about students’
identities, cultures, or
backgrounds.

e disregards the diverse
experiences of students and the
achievements of groups or
individual students.

e rarely or does not publically
praise students and sometimes
engages in public criticism of
students.

e does not establish or rarely
enforces rules and practices to
ensure students feel safe and
welcome in the classroom.

Teacher:

e treats all students with respect
and establishes rapport with
each student.

e overlooks opportunities to
draw on the diverse
experiences of students or
celebrate the achievements of
groups or individual students.

e publically praises students, but
in a limited or inconsistent
manner, and is not always
successful at keeping criticism
of students to private
conversations or
communications.

e establishes and enforces rules
and practices to ensure
students feel safe and welcome
in the classroom, but
enforcement is inflexible.

Teacher:

o treats all students with respect
and has a strong, nurturing
relationship with each student.

o cultivates a climate of
inclusion by building on the
diverse experiences of students
and by celebrating the
achievements of groups and
individual students.

e Inconsistently publically
praises students and keeps
criticism of students to private
conversations or
communications.

e establishes and enforces rules
and practices with consistency
and discernment to ensure
students feel safe and welcome
in the classroom.

Teacher:

e treats all students with respect,
has a strong, nurturing
relationship with each student,
and proactively facilitates
respectful and encouraging
relationships among students.

o facilitates student collaboration
by encouraging students to
recognize and celebrate the
diverse experiences and
achievements of groups and
individual students.

e is thoughtful and consistent in
publically praising students
and keeping criticism of
students to private
conversations or
communications.

e establishes and enforces rules
and practices with consistency
and discernment to ensure
students feel safe and welcome
in the classroom; anticipates
potential problems and
addresses them proactively;
when possible, engages
students in establishing and
enforcing rules.

14




M

AMERICAN INSTITUTES FOR RESEARCH®

4. LEARNING ENVIRONMENT

14. Maximizes time available for instruction

Unsatisfactory

Emerging

Effective

Distinguished

Teacher:

o Begins class late, does not
establish clear procedures,
does not transition smoothly
between tasks, and allows
disruptions to continue
unaddressed.

Teacher:

e Begins class at irregular times,
establishes procedures but
these are not followed
consistently, does not
transition smoothly between
tasks, and disruptions are
addressed but in an inefficient
manner.

Teacher:

e Begins class on time,
establishes and follows
consistent procedures,
transitions smoothly between
tasks, handles disruptions
efficiently, and discourages
digressions.

Teacher:

e Begins class on time,
establishes and follows
consistent procedures,
transitions smoothly between
tasks, handles disruptions
efficiently, discourages
digressions, and involves
students in developing and
managing classroom
procedures.

15
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4. LEARNING ENVIRONMENT

15. Establishes and maintains a culture of learning to high expectations

Unsatisfactory

Emerging

Effective

Distinguished

Teacher:

e does not clearly or consistently
communicate instructional
goals to students and has
modest or inconsistent
expectations of students.

e does not hold all students
accountable for meeting
instructional goals.

e does not provide opportunities
for student to reflect on
academic progress.

Teacher:

e does not clearly or consistently
communicate instructional
goals to students, but has high
expectations for students of all
levels.

e holds most students
accountable for meeting
instructional goals, but could
be more consistent with the
entire class.

e provides limited opportunities
for students to reflect on
academic progress.

Teacher:

o clearly and consistently
communicates instructional
goals to students and has high
expectations for students of all
levels.

e consistently holds all students
accountable for meeting
instructional goals.

e provides regular opportunities
for students to reflect on
academic progress, but these
may not be integrated into
lesson plans.

Teacher:

o clearly and consistently
communicates instructional
goals to students, has high
expectations for students of all
levels, and encourages student
participation when revising or
establishing goals (if
applicable).

e consistently holds all students
accountable for meeting
instructional goals and
anticipates when these goals
may need to change.

e provides regular opportunities
for students to reflect on
academic progress and the
opportunities are integrated
into lesson plans.

16
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16. Manages student behavior to provide productive learning opportunities for all students

Unsatisfactory

Emerging

Effective

Distinguished

4. LEARNING ENVIRONMENT

Teacher:

e does not establish and
communicate classroom rules
and expectations.

¢ does not monitor student
behavior or anticipate
problems and/or responds to
inappropriate behavior in an
inconsistent manner.

Teacher:

e establishes and communicates
classroom rules and
expectations, but overlooks
opportunities to reinforce
them.

e monitors student behavior but
may not anticipate problems
and occasionally responds
inconsistently to inappropriate
behavior.

Teacher:

e establishes, communicates, and
reinforces classroom rules and
expectations, and ensures that
students understand the rules.

e monitors student behavior and
responds consistently to
inappropriate behavior, but
may not anticipate potential
problems.

Teacher:

e establishes, communicates, and
reinforces classroom rules and
expectations, ensures that
students understand the rules,
and involves students in the
creation and monitoring of
classroom rules and
expectations.

¢ monitors student behavior,
anticipates potential problems,
and prevents inappropriate
behaviors from occurring by
proactively reinforcing
procedures.

17
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5. PROFESSIONAL RESPONSIBILITIES

5. PROFESSIONAL RESPONSIBILITIES

17. Engages in continuous professional development and applies new information learned in the classroom

Unsatisfactory

Emerging

Effective

Distinguished

Teacher:

e participates only in
professional development
activities that are required.

e does not apply lessons learned
from professional development
to benefit students.

e does not have a personal plan
for continuous improvement.

Teacher:

e participates only in
professional development
activities that are convenient.

e applies lessons learned from
professional development to
benefit students, but does not
fully integrate the new
information into lesson plans,
instructional strategies, or
classroom procedures.

¢ has, but does not maintain, a
personal plan for continuous
improvement; priorities may
not be consistent with district
goals, or are not based on
analysis of student assessment
results or annual performance
appraisal.

Teacher:

e proactively seeks out and
participates in professional
development activities.

e applies lessons learned from
professional development to
benefit students and fully
integrates the new information
into lesson plans, instructional
strategies, or classroom
procedures.

e proactively develops and
maintains a personal plan for
continuous improvement with
priorities consistent with
district goals, based on
analysis of student assessment
results and annual performance
appraisal.

Teacher:

e proactively seeks out and
participates in professional
development and makes a
substantial contribution to the
profession through activities
such as action research and
coaching (formally or
informally) other teachers.

e applies lessons learned from
professional development to
benefit students, fully
integrates the new material into
lesson plans, instructional
strategies, or classroom
procedures, and shares new
information/lessons learned
with colleagues.

e coaches and/or collaborates
with other colleagues in
developing a personal plan for
continuous improvement with
priorities consistent with
district goals and based on
analysis of student assessment
results and annual performance
appraisal.

18
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18. Demonstrates professionalism and high ethical standards/acts in alignment with Mississippi Code of Ethics

Unsatisfactory

Emerging

Effective

Distinguished

5. PROFESSIONAL RESPONSIBILITIES

Teacher:

e is unfamiliar with Mississippi
Code of Ethics and does not
engage in safe, legal, and
ethical use of information and
technology, including
appropriate documentation of
sources and respect for others
in the use of social media. .

e does not comply with school
and district regulations and
timelines.

Teacher:
e is familiar with Mississippi

Code of Ethics and engages in
safe, legal, and ethical use of
information and technology,
including appropriate
documentation of sources and
respect for others in the use of
social media.

e complies minimally with

school and district regulations
and timelines.

Teacher:

o is familiar with Mississippi
Code of Ethics and advocates,
models, and teachs safe, legal,
and ethical use of information
and technology including
appropriate documentation of
sources and respect for others
in the use of social media.

[ ]

e complies fully with school and
district regulations and
timelines.

Teacher:
o is familiar with Mississippi

Code of Ethics and
collaborates with colleagues to
advocate, model, and teach
safe, legal, and ethical use of
information and technology
including appropriate
documentation of sources and
respect for others in the use of
social media.

e Leads and collaborates with

colleagues to ensure full
compliance with school and
district regulations and
timelines by encouraging
others do the same.

19
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19. Establishes and maintains effective communication with families

Unsatisfactory

Emerging

Effective

Distinguished

5. PROFESSIONAL RESPONSIBILITIES

Teacher:

e provides little or no
information to families on
student progress and activities.

¢ makes no attempt to engage
families in the instructional
program or class activities.

¢ Makes no attempt to engage in
communication with students’
families to establish
expectations to support student
development and achievement.

Teacher:

e provides information to
families on student progress
and activities; however,
communication is sporadic,
incomplete, or unclear.

e sporadically engages some
families in the instructional
program or class activities.

e Sporadically engages in
communication with students’
families to establish
expectations to support student
development and achievement.

Teacher:

e provides clear, understandable
information to families on
student progress and activities
on a regular and consistent
basis throughout the school
year.

e consistently engages families
in the instructional program
and class activities.

e engages in ongoing
communication with students’
families to establish
expectations to support student
development and achievement.

Teacher:
e provides clear, understandable

information to families on
student progress and activities
on a regular and consistent
basis throughout the school
year and encourages student
participation in communicating
with families.

consistently engages families
in the instructional program
and class activities;
incorporates student and
family feedback in
instructional content and
activities when appropriate and
reasonable.

attempts to work
collaboratively with students
and their families to establish
mutual expectations to support
student development and
achievement.
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20. Collaborates with colleagues and is an active member of a professional learning community in the school

5. PROFESSIONAL RESPONSIBILITIES

Unsatisfactory

Emerging

Effective

Distinguished

Teacher:

e avoids participating in the
professional learning
community or in school and
district events and projects.

e avoids working with others
that he or she disagrees with,
and disregards requests made
by colleagues.

e does not collaborate with
professional colleagues when
opportunities arise to reflect,
problem-solve, or share new
ideas and experiences; does not
seek or give feedback to
improve student performance
and teaching practices

e does not contribute to the
schoolwide effort to build a
shared vision and supportive
culture, identify common
goals, and monitor and
evaluate progress towards
those goals.

Teacher:

e participates, when asked, in the
professional learning
community and in school and
district events and projects.

e makes some effort to
collaborate with colleagues
and addresses most requests
made by colleagues in a timely
and productive fashion.

e makes some effort to
collaborate with professional
colleagues when opportunities
arise to reflect, problem-solve,
and share new ideas and
experiences; seeks and gives
feedback to improve student
performance and teaching
practices

e sporadically contributes to the
schoolwide effort to build a
shared vision and supportive
culture, identify common
goals, and monitor and
evaluate progress towards
those goals.

Teacher:

e actively participates in the
professional learning
community and in school and
district events and projects.

e actively identifies
opportunities to collaborate
with others and addresses most
requests made by peersin a
timely and productive fashion.

e actively collaborates with
professional colleagues to
create opportunities to reflect,
problem-solve, and share new
ideas and experiences; seeks
and gives feedback to improve
student performance and
teaching practices.

e contributes to in the
schoolwide effort to build a
shared vision and supportive
culture, identify common
goals, and monitor and
evaluate progress towards
those goals.

Teacher:

e assumes a leadership role
within the professional
learning community and for
school and district events and
projects.

e serves as a leader by
encouraging others to
collaborate and addresses most
requests made by peersin a
timely and productive fashion.

e |eads or supports professional
colleagues in creating
opportunities to reflect,
problem-solve, and share new
ideas and experiences; seeks
and gives feedback to improve
student performance and
teaching practices.

e |eads or engages
collaboratively in the
schoolwide effort to build a
shared vision and supportive
culture, identify common
goals, and monitor and
evaluate progress towards
those goals.

21
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B AMERICAN INSTITUTES FOR RESEARCH

Lesson plans

sinclude all of the necessary
content and connet it across
disciplines with connections
that are consistently clear,
meaningful, and relevant to
students” lives,

o demonstrate appropriate

Lesson plans: Lesson plans:

* do not include the necessary | o include only pert of the
content and do not connectit | necessary content and/or (g
across disciplines. not connect it across

odo notor racly demonstrate | - disciplines.
appropriale sequencing of demonsirte i o
fearning experiences ot
provide ways to demonstrate

knowledge and skill. sequencing of learning

o does not or rarely demonsirate experiences and provide
appropriate choice of multiple and varied ways to
strategies, accommodations, know edge and skill, demonstrate knowledge and
resourees, and materials to skill,

differentiate instruction for
individuals and groups.of s
learners, does o dmtmte iyi

L %demonslrate appropriate choice | o demonstrate collaboration
| ofsrateges, accommodations, | yith specialied professionals’
o kfesourcgs and materialst0 | in making the appropriate
differentiate istruction for choice of strategies,
;ndividuais ?gd gromt)s of accommodations, resources,
arners, but dogs nol and materials to differentiate
JeR llaboaton vith | - instrucion for ndividuals and

sigs | specialized professionals. groups of leamers
N lg ﬂlﬁhnl,gﬁ o 1g
shidertsneedsandenrntne sutdenis neods-anelearning
styles: styles:
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1. Plans lessnns that meet the dwersxty of students’ backgmunds, cultures, slulls, learmng levels, language proﬂclencles, mterests,
and S]lBCIﬂl needs, -

Unsatisfactory
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Teacherbesserplers: Teacherk-sseplns: Teachesk-essortples: Teacherbesses-plass:
o dogs not use data (formal or | ¢ sporadically or o consistently and + consistently and
informal) about thestudents® | - inappropriately uses | appropriatelvefiectively uses | appropriatelyefiestively uses
prior experiences, language | data (formal and informal) data (formal and informal) | multiple and varied data
proficiencies, achievement about thestedests” prior about-students” prior sources (fornal and
levels, and special needs of the | - experiences, language experiences, language informal)of-data about the
class.c proficiencies, achievement proficiencies, achicvement studets- prior experiences,
« dogs not o raely incorporates | Jevels, and special needs of the | evels, and special eeds of language proficiencies,
the classesstudents’ questions | - class- the class.: achievement levels, and special
and inferess by collaborating |  sporadicallyinesnsistently | econsistently and effeetively | needs of the class:
with students to desipnand | and/or ieffectively incorporateg the classestedests” | o consistently and effectively
implement relevant leaing | incorporates the questions and interests by incorporates the
experiences. fd-terosts: classesstudomts’ questionsand | - collaborating with studentsto | classesséulents” questions and
% -510@ noF orrare‘ly@ggg interestsbygnal_]L(nathlg,w_ith @mlm_em;ﬂelam interesmmw
= | instructionpreride students fo design and learning experiences. biteoes |  students fo design and
% epportunitiosfor sedentsto | Implement relvant leamning | ok-use-these oot implement televant learning
<€ | build oncennecthe-cuiculym |  eXperiences. subsequentlessenplans experiences while leveraging
é with the classes'- theseprior | o provide-fimited-or sporadically | o family and community
~ | knowledge, experience, andlor | or inappropriately desions | #o nsistentlyand appropriately resources if the process. -4d
cultural background; does not | instructioniifequent designs instruction to build tses-this-nformation-o-talors
allow learmers to accelerate as | epportemitiesTorshudenisto | onprovide-multiple stbsequeni-lesson-phas
they demonstrate their build on -connect-the eppertunities formost students | & consistently and appropriately
understandings. curvicwlum-with the classes # | to- the classes’eomectho designs instruction :
prior knowledge, experience, | curtoubusmwiththeir prior | o provide multiple-eppertunities
andlor cultural backgromnd; | knowledge, experience, andior | ferhskudentsto build on the
does not allow leamners to cultural background; chasses connect he curticulun
acceletate as they demonstrate | inconsistently allows leamers | itk prior knowledge,
their understandings. - fo acoelerate as they experience, and/or culfural
demonsrate their background:; allows learners to
understandings, - accelerate as they demonstrate

their understandings.
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i

3. Selects instructional goals that incorporate higher-level learning for ol students

4

PLA
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Lesson plans:

o donot include instructional
goals that incorporate higher-
level leaming for all students.

o o not include instructional
goals appropriate for
students.

o do not demonstrate that teacher
considers students’ individual
skill levels when selecting
instructional goals and
strategies.

* do not include instructional
goals that align with state
content standards, or when
applicable, the CCSS.

2| formal and informal assessments, pre-

Lesson plans:

o include instructional goals that
incorporate higher-level
learning for most students.

+ include instructional goals, but
goals are not appropriate for all
students.

einconsistently demonstrate that
teacher consider students’
individual skill levels when
selecting instructional goals
and sirategies.

einclude instructional goals that
only partially align with state
content standards, or when
applicable, the CCSS,

Bssessments, classroom questions and b

[ Lesson plans:

+ include instructional goals that
incorporate higher-level
learning for all students.

+ include tnstructional goals
appropriate for all students, but
goals are not specific,
measureable, or time-bound,

o demonstrate that teacher
considers students’ individual
skill levels when selecting
instructional goals and
strafegies.

vinclude instructional goals that
fully align-akign with state
content standards, or when
applicable, the CCSS, but do
not culminate in a performance

ehz}\}a%(rg%)fc.)

Lesson plans:

¢ include instructional goals that
incorporate higher-level
learning for all students and
are connected o previous unifs
and content.

sinclude instructional goals that
are specific, measurable, time-
bound, and appropriate for all
students.

» demonstrate that the teacher
analyzes tses-dae-driven
processes-Hrongh-multiple and
appropriate data sources”of
evidence to deferming students’
skill levels and considers those
levels when selecting
instructional goals and
strategles.

sinclude instructional goals that
fully align with state content
standards, or when applicable,
the CCSS, and cnlminate in a
performance task(s)
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Lesson plans:

+o not include knowledge and
skills necessary for expected
student performance

appropriatespecified in the
Mississippi Curriculum
Framework (MCF), or when
applicable, the CCSS. to-the
ik

'

o rarely or does not include
opportunities for the students
to solve problems, manage
themselves, analyze, creale
and crifique content, work
teatns, Or communicafe?
each other,

o do not include or rarely”
student activities and tasks
align to the appropriate
expectations or ate rigorous
and relevant,

it COHCR
standards; o wher-apphoable;
ot the

Lesson plans:

einclude only part of the
knowledge and skills nec
for expected student

performance specified in the
Mississi iCu% i

ud‘eﬁ%%mles and

guel%ja% tothe

“ pectati %g and

and skills necessay fo

Gl

115, Manags themselves,
analyze, create, and critique
content, work in teams, or

4 communicate with each other,

tasks that align, but not fully or
clearly, to the appropriate
expectations, but are rigorous
and relevant.

fullv-ehonwith-staecomtent
” . "

Lesson plans:

o inchude all the knowledge and
skills necessary for expected
student performance specified
in the Mississippi Curriculum
Framework (MCE), or when

applicable, the CCSS.,
cioto ot

o regularly include multiple and
varied opportunities for all

students to solve problems,
manage themselves, analyze,
create, and critique content,
work in teams, or
communcate with each other.
vinclude student activities and
tasks that align fully and
clearly to the appropriate
expectations and are tigorous
and relevant.
Gl ol i
) i ¢]
s i hm. aypieel

i
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1, ASSESSMENT

Ot o o
ecessary(i] e i e URN 2 st
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Teacher: Teacher:
does-hoborrarely- - assessirent works independently and
tasko and taale. collaborafively to appro riatell

+ ingflectively or inaccurately
uses assessment sults fo
n&.

 does not or rarely uses
assessment results to adjust
individual or whole-class

instructional strategies.

% a@?

idual or whole-class ‘an omsistently -uses assessment

results to adjust individual or

# does not maintain accurate whole-class instructional
tecords of student work and strategies
performance * maintaing accurate and
sdloes not o rarely provides complete records of student
students with feedback on their work and performance that

demonstrate student progress

o consistently provides clear and
actionable feedback to enable

students to improve their
performance

performance.
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Teacher:
¢ develops or selects a limi

Teacher:
o develops or selects a limited

variety of appropriate
assessments and ineffectively

variety of appropriate

assessments and

4N ] ¢ 11

e off@fﬂmatlve smﬁﬁ‘ﬁe

Teacher:

o develops or selects appropriate
assessments and balanices the
use of formative, summative,

and pre assessmeiits to support
and verifv learning to high

smments fo support and

o ehesappropriaterdogs not
useinelude assessments that

align with the MCF or CCSSs
framewerk (when applicable)
or are not rigorous and -
relevant,

cotnbines formative inappropriately combines
summative, and pre formative, sum% and pre

S

ext ﬁetatlom' occasionall
seeks%g o Hiate ways to

MCQSS% famework
when applicable) and are

expectations: continually seeks

appropriate ways to employ
technology to support
assessiment practice,

d dlealyalign
the MCF or CCSS's
framework and are rigorous
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7, Demonstrates deep knowledge of content during instruction -
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Teacher:

«goes not or rarely uses
representations and
explanations that capture key
ideas in the discipline; does not
promote each student’s
achievement of content

standards by anticipating
common misconceptions in

Teacher:
1ses limited or ingufficie

representations and

learning the discipline.
sresentseonlenthatis
ineoroek-or-not-current:
+does not or rarely relates
content o classes' prior
content knowledge, links new

and makes approprite
connections to the students’

experiences. relate-content-o
T
dos-notuserelevant
exizples:
« does not connect the content o
other subject areas.

concepts to familiar concepts, i

o relates 'ﬁ%ent to classes’ prior

Teacher:

» uses multiple representations
and explanations that capture
key ideas in the discipfine and

promote each student’s
achievement of content
standards by consistently

anficipating common
misconceptions it leaning the

content knowledge, links new

concepts to familiar concepts,

“omnections to the students’
experiences. relates-eontertto

¢ e conten to-oe
other subject areas butaadior
connections are ineffective or
unclear.

ost-of students™ife
experiences-and-ses-siple
relevitennales

» connects the content to other
appropriate twe-other-subject
area{s))a 15] connections are
generally effective and clear.

discipline.
stimulates class reflection on
prior content knowledge, links
new concepts fo familiar

goncepts, and makes clear and
televant connections to the

students’ experiences through
real-life applications and tasks,

presents-confer-thatisfactual

* dssists stud‘ents i

eonneetsdeveloping 2 deep
understanding by engaging
students in <connecting the
content to other appropriate
subject areas and applying

eontent 1o enlving fimely real.
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does not or rarely y-engages all
students in active leaming by
providing opportunities to solve
problems, manage themselves,
analyze, create, or critique
content, communicate with each
other, and work in teams.

occasionially unclear or
ineffective,

*cngages some students in
active learning by providing a
few opportunities to solve
problems, manage themselves,
analyze, create, or critique
content, communicate with

occasionally incorporating
students’ questions and ideas
when appropriate,

* erigages most students in active
leatning by providing multiple
opportunities to solve
problems, manage themselves,
analyze, create, or critique

 does not engage the class in cach ofher, and work infeams. | content, communicate with
using appropriate leaming | # inconsistently engages the each other, and work in teams.
skills and technology toolsto | - elass in using appropiate + enpaces the lass in using
aceess. interpret, and apply learning skills and technolopy | appropriate learning skills and
information. tools to acoess. interpret, and | fechnology tools to aceess,
apply information, inferpret, and apply
doesotadeptinstruction-to information.
. . . "
Chstie &ppiapl.i&te chalienge g st —
propt ehe-lenge tor ol sapropriate challenge for all
learners: fearnors:

#, ®
Teacher: Teacher: Teacher: Teacher:
ouscs asinglo instructional | 8uses a variety of instructional | #uses a variety of nstructional | ® uses a variety of instructional
strategy ot resource that is strategies and resources, but | - strategies and resources that | strategies and resources that
consistently inappropriate for | strateges are sometimes are appropriate fo most are appropriate for all students’
most students’ skill levels or | inappropriate for most students”skill levels and skill levels and leaing styles.
learning styles. students” skill levels or learning styles. o links content with student
#does not link content with learning styles. olinks content with student interests through clear,
student interests. o links content with student interests through clear and meaningful connections by
inferests, but connections arc | meaningful connections by consistently incorporating

students’ questions and ideas
when appropriate.

* regularly engages all students
in active leaming by providing
multiple opportunities to
problems, manage themselves,
analyze, create, or critique
content, communicate with
each other, and work in teas.

» engages the class in using a

wide range of learning skills
and diverse technology tools o

access, interpret, and apply
information:

. Lo
elvefienoe-t Hearner-ard
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i &%

3. INSTRUCTION

9, Uses questioning and discussion fechniques fo promote lngherorder ﬂniliking skills

erging .

| Téébher:

#docs not use questions to check
for understanding of content or
does not respond or adapt
instruction to stuent
misunderstandings.

9 uses questions, coaching, and
feedback that elicit limited
student participation and lead
to recitation of information
rather than discussion.

o does not respond to students’
correct answers by probing for
higher-leve! understanding,

+ does not use questions to help

Teacher:

» uses questions to check for
understanding of content, but
sometimes inadequately
corrects most studen
misunderstandings or at
inapproptiate times; 6 is
ineffective at adapting
instruction.

+ uses questions, coaching, and
feedback that elicit good
participation and discussion;
but most questions require only
lower order thinking skills and
are not timed

patticipation and discussion;
%}%&questions require higher order
. (hinking skills, but are not
" fimed appropritelypesed-in

o responds to students” correct

answers by probing for higher-

o useg questions to check for
understanding of content and
skiltfully corrects all student
misunderstandings at

appropriate times, and
effectively-entioipatesthe
eedy -to-adapts instruction.

# Uses questions, coaching, and
feedback that elicit extensive
participation and discussion;
questions require higher order
thinking and are timed
appropriately throughout the
lesson.

sresponds to students’ correct

appropriatelypesed-inapid
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| students make connections to
other students’ comments.

SHESOSSHR,
#responds to students” correct
answers by probing for higher

{evel understanding [ess than
half of the time.

suses questions to help students
make connections o other
students’ comraents, but may

do so at inappropriate times o |

may not probe to encourage

funher dlscussmn

answers by probing for higher-
level understanding each time.

#1iscs questions fo help students
make comnections to other
students’ comments and does
50 at appropriate times and
probes to encourage further
discussion,
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Teacher: Teacher. ;
odoes not or rarely comnects | # inconsistently or ssegularly-connects fnstruction —(s—consistently and clearly
instraction with the unclearlyeecasionaly connects | - with the classesshdents’ prior | - segelasly-connects- nstruction
% classesstudents’ prior instruction with knowledge and daily lives, as | with the classesstudents’ prior
a knowledge and daily lives, as | classesstudents’ prior well as aspects of their knowledge and daily lives, as
U | wellas aspects of their knowledge and daily lives, as | community and lfe well as aspects of their
E community and life well as aspects of their experiences, butmayaotfly | community and life
= | experiences. community and life intogratothese-offorts intothe |  experiences and-fully
% o does not or rarely uses EXDETIENEs. fesson: integrates-these efforts nio-the
:3 examples in instruction, o usesbises exanples in ouses examples in instruction, | Hessot
activities, and assessments that |~ instruction, activitis, and acivities, and asscssments that (s—uses relevant and timely
reflect the cultural diversity of | assessment that reflect the reflect the cultral diversity of | examples in instruction,
the clss and donotinchide | cultual diversity of theclass, | @¥mestthe classsientsand - | - acivites, and assessmentstht
diverse social and eultural but do not include diverse diverse social and cultural reflect the cultural diversity of
pRrspeetives, stders: social and cultural perspectives. the class and diverse social
# does not or rarely uses mpe_ctjeisemeﬁmdeﬂts_f . regulafly uses instructional and eultural perspectives.

i
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1B AMERICAN INSTITUTES FOR RESEARCH'

i

insfructional strategies orand
staest activities that help
est students learn to employ
multiple perspectives to
analyze, synthesize, and
evaluate content and expand
their understanding local and

global issues. -

e occasionally or-semetimes
ineffectively uses intructional
strategies and-stadent activities
that help most students leam to
employ multiple perspectives
fo analyze, synthesize, and
evaluate content and expand
their understanding local and

global issues. :

strategies and-student activities

that help most students leam to
employ multiple perspectives
to analyze, synthesize, and
evaluate content and expand
their understanding local and
global issues.

fegﬁlarly uses instructional
strategies and studeat
actvities that
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B AMERICAN INSTITUTES FOR RESEARCH'

Teacher:

+ does not communicate written
and oral content, expectations,
explanations, directions, and
procedures in a clear and
organized manner.

+ does not speak clearly or at an

appropriate paceHuently ;
proftaifie-w-correcty:

ander -hesiidominates theates
discussion atHeseth-when

responding-to-student
guestions-or facilitating stadent

discussioninteraction,

students or uses non-verbal

communication to reinforce

appropriate student behavior.
o consistently uses

o arely makes eye contact wih | ¥

Teacher: (
» communicates written an% '
confent, expectations

occagsionally lacks ks clariy or
effective organiza

-speaksjggr_ly i

1 commumcate%ﬁ o and oral

directions, and procedures, b

but occasionally monopolizes

1, the discussion when student
| questions-orfacilitatinging

A i .. ¥ studen discussonfnteraction
'| » consistently makes eye confact

with students and regularly
uses non-verbal

Teacher:

* communicates written and oral
content, expectations,
explanations, directions, and
procedures clearly and
concisely throughout the
lesson and adaps
communication style in
response fo student behavior.

o speahs duenthy-sné-prescuices
words-eorreety-pronrpy-and

guestions-orclearly and at an

appropriate pace; successfully
facilitates student

discussion/interaction,

o consistently makes eye contact
with students, regularly uses
non-verbal communication to
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developmentally inappropriate
| language.

reitiforce appropriate student
behavior, and adapts non-
verbal behavior to meet each
individual student’s needs.

s uses developmentally
appropriate language and
explanations and adapts
comumunication style as
needed.
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Unsatlsfactory L

Teacher. v

+ dogs not organize and use the and uses physical

physical space, materials, and ¢, ma %}als and resources
07 Tesoures n  reasonzble | ac;htatemévementand
Z 5 manner and the arrangement y ‘ormi%’i%honformos

: impedes movement and | studentsand staff. ]

g% communication for students | provides spaces appropriate to |  provides spaces appropriate to
i & and staf. most individual student needs | all individual student needs
'J,E-does not provide space pac rigle 0 | and planned activites and planned activities,
N & appropriate o individual ‘”%“Qeds or platiedz| # classtoom s safe and all

student needs or planned lem%@gcﬁwW d students have access, suppor,

activites. B -classroe safe t otall and time to use classroom and

school resources.
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students feedback-when
Odoesnotmoorporate feedback | designing or rearr nging
from students when designing | learning environ: ut may
or rearranging learning not inchude all stﬁﬁn Félh

environment. discussion or 1mp f able
slggestions.
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4. LEARNING ENVIRONMENT

Unsatlsf;tctury

T Tepad

Teacher.

*does not treat all students with
respect and has poor
telationships with some
students; uses derogatory
statements about students’
identities, cultures, or
backgrounds.

+ disregards the diverse
experiences of students and the
achivements of groups or
individual students.

o arely or does not publically

praise students and sometimes

Teacher'

o treats all students with respect
and estabhshesreﬁ i wnth
h stud

al -{’{s“a strong, nuﬁurmg’%”
hip with cach student.

5 ‘achlevf%hts of proups and
by | individual students

Teacher:

ofacilitates student
collaboration by encouraging
students to recognize and
celebrate the diverse
expetiences and achievements
of groups and individual
students




. AMERICAN INSTITUTES FOR RESEARCH"

N
NS

86




MM AMERICAN INSTITUTES FOR RESEARCH®

* does not establish or rarely | westablishes and enforces rules:
enforces rules and practioes 0 | - and practices to ensure .
ensure students foel safeand | students feel safe and welc
welcome in the classroom, it the classtoom, but

enforcement 1s inﬂexible.

o cstablishes and enforces rules
and practices with consistency
and discernment to ensure
students feel safe and welcome
inthe classroom;

potential
problems and addresses them
proactively; when possible,
engages students in
establishing and enforcing
tules.
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Dlstmglﬂshed

Teacher:

Teacher:
¢ Begins class late, does not
establish clear procedures, g
does not transition smoothly | but these are ot fqyow
between tasks, and allows consistently, does lié h
disnuptiaéins to continue transmo&,&smoothyba;w
unaddressed. tac, an dispuptions

4. LEARNING ENVIRONMENT
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4. LEARNING ENVIRONMENT

Unsatlsfactory

Teacher.

+ does not clearly or consistently
communicatg instructional
goals to students and has
modest or inconsistent
expectations of students,

o dogs noth
[ﬂ4]accountahle for meetmg
instructional goals.

for student to reflect on
academic progress.

+does not provide opportunities

expectations for stude;fts ofdl | -high exp jjgtlons for students
lev 5 Wg ) level?%%

instructiona] goals.

provides regular opportunities

for students to reflect on
Vacadernic progress, but these

| may not be integrated into

lesson plans.

expectahons for students of al

levels, and encourages student
participation when revising o
establishing goals (if
applicable).

o consistently holds all students
acmuntabl for meeting

goals and
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167 Manages stngutb'eliavi_qr"tp}pro;v_i_de_ﬁp_mduc'tive:lea‘rni_i,lﬂlg‘.oppo_r_tuhiti'eﬁs"quallktqdentiuas]‘uxslngﬁ; o

4. LEARNING ENVIRONMENT

Teacher:

+ does not establish and
communicate classroom rules
and expectations.

+does not mon

{92problems andlor responds
to inappropriate behavior in an
inconsistent manner.

5| esponds comsisently o

Distngnishe

% | Teacher.
shes, communicates, and | # estabishes, communicates, and
¢ esi reinforces classroom rules and
and

0
jaﬂ?i%ip@ctations,
ures tﬁ(a tsudents

; andvﬁi@?fules.
mor Gf tudent behavior and

expectations, ensures that

| | #monitors student behavior,
anticipates potential problems,
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Unsatlsfacto Y.
Teacher. Teacher:
* participates only in

professional development
activities that are required,

* does not apply lessons learaed
from professional development |
to benefit students.

* does not have a personal plan
for continuous improvement.

Teacher:
tively seeks outand | # proacively seeks out and

8in professional participates in professional

baetivities. development and makes a

_ ons leamed from | substantal contribution to the
- professre al developmentto | profession through activities

benefit students and fully such s action research and

. integrates the new information | coaching (formally or
' informally) othermentering

L9 L strategies, or classroom new teachers.
procedures, + applies lessons learned from
* proactively develops and professional development to
maintains & personal plan for | benefi students, fully

5. PROFESSTONAL
RESPONSIRILITIES
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Description of Appraisal Approaches
Aurtifacts Review

The Artifacts Review will consist of a structured evaluation of a teacher’s portfolio. Examples of work that may be evaluated include
lesson plans and assessments. The guidelines will suggest that two raters review the teacher’s work. These raters should either be an
administrator or a peer. For feasibility purposes, ratings can be completed in conjunction with Classroom Observations.

Pre/Post-Observation Conference

The Pre/Post-observation Conference will consist of two scheduled meetings between a rater and the teacher. The pre-conference
meeting will take place prior to the rater’s observation of the teacher’s classroom performance. The guidelines will provide raters
with a semi-structured protocol to use during the pre-conference. The pre-conference will provide questions that focus on a teacher’s
performance associated with Planning and Assessment. It will also provide the teacher with the opportunity to identify specific
considerations for their classroom. The protocol for the post-conference will provide the evaluator with questions to facilitate the
feedback process. The post-conference will emphasize formative evaluation and provide suggestions for development activities to
improve a teacher’s performance.

Classroom Observation

The Classroom Observation will consist of a structured evaluation of a teacher’s performance in a classroom environment. Ratings
will be provided by two different raters on two separate occasions. Each teacher will be evaluated by both an administrator and a
peer. Raters will observe a teacher’s performance and record their observations using a modified scripting approach. Raters will be
trained in how to complete this type of scripting. After the observation, raters will review their notes and provide ratings using a 4-
point rating scale. Raters will also provide rationales that cite specific instances of behavior for each rating.

Self-Assessment

The Self-assessment will consist of a series of closed-ended questions that pertain to a teacher’s professional responsibilities.
Teachers will evaluate their level of performance using a 4-point rating scale. Teachers will also be provided the opportunity to reflect
on their performance using open-response questions.

Student/Peer Surveys

Student and Peer Surveys will be conducted to gather additional information on teacher’s performance. The student survey will
consist of a series of closed-ended questions that assess a teacher’s performance on the standards within the Instruction domain. Peer
surveys will also consist of closed-ended questions, but will evaluate the standards within the Professional Responsibilities domain.
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MISSISSIPPI TEACHER APPRAISAL INSTRUMENT — ASSESSMENT MATRIX

Standards

Self-
Assessment

Artifacts
Review

Pre/Post-
Observation
Conference

Classroom
Observation

Peer
Survey

Student
Survey

PLANNING

1. Plans lessons that demonstrate
knowledge of content and pedagogy

X

X

2. Plans lessons that meet the
diversity of students’ backgrounds,
cultures, skills, learning levels,
language proficiencies, interests, and
special needs

3. Selects instructional goals that
incorporate higher-level learning for
all students

4. Plans units of instruction that
align with Mississippi’s state
content standards, or when
applicable, the Common Core
State Standards

Assessment

5. Collects and organizes data from
assessments to provide feedback to
students and adjusts
lessons/instruction as necessary

6. Incorporates assessments into
instructional planning that
demonstrate high expectations for all
students

INSTRU
CTION

7. Demonstrates deep knowledge of
content during instruction

8. Actively engages students in the
learning process
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9. Uses questioning and
discussion techniques to promote
higher order thinking skills

10. Brings multiple perspectives to
the delivery of content

11. Communicates clearly and
effectively

LEARNING ENVIRONMENT

12. Manages classroom space and
resources effectively for student
learning

13. Creates and maintains a
climate of safety, respect, and
support for all students

14. Maximizes time available for
instruction

15. Establishes and maintains a
culture of learning to high
expectations

16. Manages student behavior to
provide productive learning
opportunities for all students

PROFESSIONAL
RESPONSIBILITIES

17. Engages in continuous
professional development and
applies new information learned
in the classroom

18. Demonstrates professionalism
and high ethical standards/acts in
alignment with Mississippi Code of
Ethics

19. Establishes and maintains
effective communication with
families
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20. Collaborates with colleagues
and is an active member of a
professional learning community
in the school
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