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1. PLANNING

1. PLANNING

1. Plans lessons that demonstrate knowledge of content and pedagogy

Unsatisfactory

Emerging

Effective

Distinguished

Lesson plans:

¢ do not include the necessary
content and do not connect it
across disciplines.

¢ do not or rarely demonstrate
appropriate sequencing of
learning experiences or
provide ways to demonstrate
knowledge and skKill.

¢ does not or rarely demonstrat
appropriate choice of
strategies, accommodations,
resources, and materials to
differentiate instruction for
individuals and groups of
learners; does not demonstra
collaboration with specialized
professionals.

Lesson plas:

e include only part of the
necessary content and/or do
not connect it across
disciplines.

e demonstrate inconsistent
sequencing of learning
experiences or provide limite(
ways to demonstrate
knowledge and skill.

e Inconsistently demonstrate
appropriate choke of
strategies, accommodations,
resources, and materials to
differentiate instruction for
individuals and groups of
learners; does not demonstra
collaboration with specialized
professionals.

Lesson plans:

einclude nearly all of the
necessary contenhd connect
it across disciplines; however
connections are not
consistently clear, meaningfu
or relevant t

e demonstrate appropriate
sequencing of learning
experiences and provide
several ways to demonstrate
knowledge and skKill.

demonstrate appropriate choic
of strategies, accommodations
resources, and materials to
differentiate instruction for
individuals and groups of
learners, but does not
demonstrate collaboration with
specialized professionals.

Lesson plans:

einclude all d the necessary
content and connect it across
disciplines with connections
that are consistently clear,
meaningful, and relevant to
student sb [

e demonstrate appropriate
sequencing of learning
experiences and provide
multiple and varied ways to
demongrate knowledge and
skill.

e demonstrate collaboration
with specialized professionals
in making the appropriate
choice of strategies,
accommodations, resources,
and materials to differentiate
instruction for individuals and
groups of learners

(e.g., special educators, related service providers, language learning specialists,librarians, media specialists)
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1. PLANNING

2. Plans | essons t hatbadkgorrds, tubuees, skillsy learning ldévsls, lanfluage prefidenaies, m@rests, an
special needs.
Unsatisfactory Emerging Effective Distinguished
Teacher: Teacher: Teacher: Teacher:

¢ doesnot use data (formal or
informal) about the prior
experiences, language
proficiencies, achievement
levels, and special needs of tf
class.

¢ doesnot or rarely incorporates
the classesod
interests by collaborating with
students to design and
implement relevant learning
experiences.

¢ does not or rarely designs
instruction to build on the
classesd prio
experience, and/or cuital
background; does not allow
learners to accelerate as they,
demonstrate their
understandings.

e sporadically or inappropriately
uses data (formal and informg
about the prior experiences,
language proficiencies,
achievement levels, and spec
needs of the class.

¢ sporadically and/or
ineffectively incorporates the
classesd ques|
by collaborating with students
to design and implement
relevant learning experiences

e sporadicallyor inappropriately
designs instruction to build on
the cl asseso
experience, and/or cultural
background; does not allow
learners to accelerate as they,
demonstrate their
understandings.

¢ consistently and appropriately
uses datgformal and informal)
about prior experiences,
language proficiencies,
achievement levels, and spec
needs of the class.

e consistently and effectively
i ncorporates
guestions and interests by
collaborating with students to
design and implemémelevant
learning experiences.

e consistently and appropriately
designs instruction to build on
the cl asseso
experience, and/or cultural
background; inconsistently
allows learners to accelerate
they demonstrate their
understandings.

¢ consistently and appropriately
uses multiple and varied data
sources (formal and informal)
about the prior experiences,
language proficiencies,
achievement levels, and spec
needs of the class.

¢ consistentlyand effectively
i ncorporates
guestions and interests by
collaborating with students to
design and implement relevar
learning experiences while
leveraging family and
community resources in the
process.

e consistently and appropriatel
designdnstruction to build on
the cl asseso
experience, and/or cultural
background; allows learners t
accelerate as they demonstra
their understandings.
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1. PLANNING

3. Selects instructional goals that incorporate hidggngl learning for all students

Unsatisfactory

Emerging

Effective

Distinguished

Lesson plans:

e do not include instructional
goals that incorporate higher
level learning for all students.

e do not include instructional
goals appropriate for all
students.

e do not demonstrate that teach
considers stu
skill levels when selecting
instructional goals and
strategies.

e do not include instructional
goals that align with state
content standards, or when
applicable, the CCSS.

Lesson plans:

¢ include nstructional goals tha
incorporate highelevel
learning for most students.

e include instructional goals, bt
goals are not appropriate for
students.

e inconsistently demonstrate th
teacher consi
individual skill levels when
selecting inguctional goals
and strategies.

e include instructional goals tha
only partially align with state
content standards, or when
applicable, the CCSS.

Lesson plans:

e include instructional goals tha
incorporate highelevel
learning for all students.

e include hstructional goals
appropriate for all students, b
goals are not specific,
measureable, or tirdgound.

e demonstrate that teacher
considers stu
skill levels when selecting
instructional goals and
strategies.

e includeinstructional goals that
fully align with state content
standards, or when applicable
the CCSS, but do not
culminate in a performance
task(s).

Lesson plans:

e include instructional goals tha
incorporate highelevel
learning for all students and
are comected to previous unit
and content.

e include instructional goals tha
are specific, measurable, time
bound, and appropriate for all
students.

e demonstrate that the teacher
analyzes multiple and
appropriate data souréde
determine stu
and considers those levels
when selecting instructional
goals and strategies.

e include instructional goals tha
fully align with state content
standards, or when applicable
the CCSS, and culminate in &
performance taskj

2 (e.g., formal and informal assessments;assessments, classroom questions and behavior, etc.)
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4. Plans units of instruction that align with Mississippi Curriculum Framework (MCF), or when applicable, the Commor|

State Standards (CCSS)

Unsatisfactory

Emerging

Effective

Distinguished

1. PLANNING

Lesson plans:

¢ donot include knowledge and
skills necessary for expected
student performance specifieq
in the Mississippi Curriculum
Framework (MCF), or when
applicable, the CCSS.

e rarely or does not include
opportunities for the students
to solve problems, manage
themselves, analyze, create,
and critiqgue content, work in
teams, or communicate with
each other.

¢ do not include or rarely includ
student activities and tasks th
align to the appropriate
expectations or are rigorous
and relevant.

Lesson plans:

e includeonly part of the
knowledge and skills necessa
for expected student
performance specified in the
Mississippi Curriculum
Framework (MCF), or when
applicable, the CCSS.

e inconsistently include
opportunities for students to
solve problems, manage
themselve, analyze, create,
and critique content, work in
teams, or communicate with
each other.

e include student activities and
tasks that vaguely align to the
appropriate expectations and
are only partially rigorous and
relevant.

Lesson plans:

e include most othe knowledge
and skills necessary for
expected student performanc
specified in the Mississippi
Curriculum Framework
(MCF), or when applicable, th
CCssS.

e regularly include opportunities
for most students to solve
problems, manage themselve
analyze, ceate, and critique
content, work in teams, or
communicate with each other

e include student activities and
tasks that align, but not fully g
clearly, to the appropriate
expectations, but are rigorous
and relevant.

Lesson plans:

e include all the knowledgyand
skills necessary for expected
student performance specifieg
in the Mississippi Curriculum
Framework (MCF), or when
applicable, the CCSS.

e regularly include multiple and
varied opportunities for all
students to solve problems,
manage themselves, dyee,
create, and critique content,
work in teams, or
communicate with each other

e include student activities and
tasks that align fully and
clearly to the appropriate
expectations and are rigorous
and relevant.
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2.ASSESSMENT

5. Collects and organizes data from assessments to provide feedback to students and adjusts lessons/instruction as |

Unsatisfactory

Emerging

Effective

Distinguished

2. ASSESSMENT

Teacher:

¢ doesnot or rarely uses
assessment results to adjust
individual or wholeclass
instructional strategies.

¢ does not maintain accurate
records of student work and
performance

edoes not or rarely provides
students with feedback on the
performance.

Teacher:

o ineffectively or inaccurately
uses assessment results to
adjust individual or whole
class instructional strategies.

e maintains limited or inaccurats
records of student work and
performance (e.g. summative
information only)

¢ providesstudents with minimal
or only summative feedback @
their performance.

Teacher:

e appropriately uses assessme
results to adjust individual or
wholeclass instructional
strategies.

e maintains accurate and
complete records of student
work and performance

e provides clear and actionable

feedback to students to enabl
them to improve their
performance.

Teacher:
¢ works independently and
collaboratively to
appropriately use assessmel
results to adjust individual or
whole-class instructional
strategies
e maintainsaccurate and
complete records of student
work and performance that
demonstrate student progress
e consistently provides clear an
actionable feedback to enable
students to improve their
performance
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6.

Incorporates assessments ingiructional planning that demonstrate high expectations for all students.

Unsatisfactory

Emerging

Effective

Distinguished

2. ASSESSMENT

Teacher:

e developsor selects a limited
variety of appropriate
assessments and ineffectively
combines formative,
summative, and pre
assessments to support and
verify learning to high
expectations. .

e does not use assessments th
align with the MCF or CCSS
(when applicablepr are not
rigorous and relevant.

Teacher:

e develops or selects a limited
variety of appropriate
assessments and
inappropriately combines
formative, summative, and pr¢
assessments to support and
verify learning to high
expectations.

e uses assessments thattially
align with the MCF or CCSS
(when applicable), but may ng
be rigorous or relevant.

Teacher:

e develops or selects appropria
assessments and balances th
use of formative, summative,
and pre assessments to supp
and verify learning to high
expectations; occasionally
seeks appropriate ways to
employ technology to support
assessment practice.

e usesassessments that align
with the MCF or CCSS (when
applicable) and are rigorous

and relevant.

Teacher:

e develops or selects approprial
assessments andlances the
use of formative, summative,
and pre assessments to supp
and verify learning to high
expectations; continually seek
appropriate ways to employ
technology to support
assessment practice.

e uses assessments that fully a
clearly align with tie MCF or
CCSSo6s framew
rigorous and relevant.
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3.INSTRUCTION

7. Demonstrates deep knowledge of content during instruction

Unsatisfactory

Emerging

Effective

Distinguished

3. INSTRUCTION

Teacher:

e doesnot or rarely uses
representations and
explanations that capture key
ideas in the discipline; does n
promote each
achievement of content
standards by anticipating
common misconceptions in
learning the discipline.

¢ does not or rarely relates
content to cl a
content knowledge, links new
concepts to familiar concepts
and makes appropriate
connections t
experiences.

¢ does not connect the content
other subject areas.

Teacher:

e usedimited or insufficient
representations and
explanations that capture key
ideas in the discipline; does n
promote each
achievement of content
standards by anticipating
common misconceptions in
learning the discipline.

¢ Inconsistently or ineffetively
rel ates cont e
content knowledge, links new
concepts to familiar concepts
and makes appropriate
connections t
experiences.

e connects the content to other
subject areas but connections
are ineffective or unclear.

Teacher:

e uses multiple representations
and explanations that capture
key ideas in the discipline anc
promote each
achievement of content
standards by sometimes
anticipating common
misconceptions in learning the
discipline.

e relates content to clase s 0
content knowledge, links new
concepts to familiar concepts
and makes appropriate
connections t
experiences.

e connects the content to other
appropriate subject area(s) ar
connections are generally
effective and clear.

Teacher:

e uses multiple representations
and explanations that capture
key ideas in the discipline ang
promote each
achievement of content
standards by consistently
anticipating common
misconceptions in learning the
discipline. stimulates class
reflection onprior content
knowledge, links new concepit
to familiar concepts, and
makes clear and relevant
connections t
experiences through relifie
applications and tasks.

e assiststudents in developing
deep understanding by
engaging students in
connecting the content to othe
appropriate subject areas ano
applying content to solving
timely, realworld problems.
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8. Adively engages students in the learnprgcess

Unsatisfactory

Emerging

Effective

Distinguished

3. INSTRUCTION

Teacher:

e uses a single instructional
strategy or resource that is
consistently inappropriate for
most students
learning styles.

e does not link content with
student interests.

e does not or rarely engages al
students in active learning by
providing opportunities to
solve problems, manage
themselves, analyze, create,
critigue content, communicate
with each other, and work in
teams.

e does not engage the class in
using appropria learning
skills and technology tools to
access, interpret, and apply
information.

Teacher:

e uses a variety of instructional
strategies and resources, but
strategies are sometimes
inappropriate for most
student so
learning styles.

e links content with student
interests, but connections are
occasionally unclear or
ineffective.

e engages some students in
active learning by providing a
few opportunities to solve
problems, manage themselve
analyze, create, or critique
content, communicate with
each other, and work in teams

e inconsistently engages the
class in using appropriate
learning skills and technology,
tools to access, interpret, and
apply information.

s ki

Teacher:

e usesa variety of instructional
strategies and resources that
are appropriate to most
student sdo ski
learning styles.

e links content with student
interests through clear and
meaningful connections by
occasionally incorporating
student sdndidease
when appropriate.

e engages most students in act
learning by providing multiple
opportunities to solve
problems, manage themselve
analyze, create, or critique
content, communicate with
each other, and work in teams

e engageshe class in using
appropriate learning skills ang
technology tools to access,
interpret, and apply
information.

Teacher:

e uses a variety of instructional
strategies and resources that
are appropria
skill levels and learning styles

e links content with student
interests through clear,
meaningful connections by
consistently incorporating
studentsd que
when appropriate.

e regularly engages all students
in active learning by providing
multiple opportunities to
problems, maage themselves
analyze, create, or critique
content, communicate with
each other, and work in teams

e engages the class in using a
wide range of learning skills
and diverse technology tools {
access, interpret, and apply
information;
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9. Uses questioning and discussion techniques to promote higher order thinking skills

Unsatisfactory

Emerging

Effective

Distinguished

3. INSTRUCTION

Teacher:

e doesnot use questions to che
for understanding of content ¢
does not respond or adapt
instruction to student
misunderstandings.

e Uses guestions, coaching, an
feedback that elicit limited
student participation and lead
to recitation of information
rather tkan discussion.

edoes not resp
correct answers by probing fo
higherlevel understanding.

e does not use questions to hel
students make connections tg
ot her student

Teacher:

e usesquestions to check for
understanding of content, but
sometimes inadequately
corrects most student
misunderstandings or at
inappropriate times; is
ineffective at adapting
instruction.

e uses questions, coaching, an
feedback that elicit good
participation ad discussion;
but most questions require on
lower order thinking skills and
are not timed appropriately.

eresponds to s
answers by probing for higher
level understanding less than
half of the time.

e uses questions to help studen
make conections to other
studentsd com
do so at inappropriate times g
may not probe to encourage
further discussion.

Teacher:

e uses questions to check for
understanding of content,
adequately corrects most
student misunderstandings at
appropriateitmes, and adapts
instruction when needed.

e Uses guestions, coaching, an
feedback that elicit good
participation and discussion;
guestions require higher orde
thinking skills, but are not
timed appropriately

eresponds to s
answers by probinfpr higher
level understanding more that
half of the time.

e uses questions to help studer
make connections to other
studentsd com
SO at appropriate times, but
may not probe to encourage
further discussion.

Teacher:

e uses guestions to chefik
understanding of content and
skillfully corrects all student
misunderstandings at
appropriate times, and
effectively adapts instruction.

e Uses questions, coaching, an
feedback that elicit extensive
participation and discussion;
guestions require higherder
thinking and are timed
appropriately throughout the
lesson.

eresponds to s
answers by probing for higher
level understanding each time

e usesquestions to help student
make connections to other
studentsd com
so at appropriate times and
probes to encourage further
discussion.

10
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10. Brings multiple perspectives to the delivery of content

3. INSTRUCTION

Unsatisfactory Emerging Effective Distinguished
Teacher: Teacher: Teacher: Teacher:
e does not or rarely connects | einconsistently or unclearly e connectsnstruction with the |e consistentlyand clearly
i nstructi on w| connects instruction with classesd prio connects instruction with the
prior knowledge and daily classesd pri oy dailylives,aswellasaspectss cl asses0 prio

lives, as well as aspects of thg
community and life
experiences.

e doesnot or rarely uses
examples in instruction,
activities, and assessments th
reflect the cultural diversity of
the class and do not include
diverse social and cultural
perspectives.

e does not or rarely uses
instructional strategies or
activities that hgd students
learn to employ multiple
perspectives to analyze,
synthesize, and evaluate
content and expand their
understanding local and globa

issues.

daily lives, as well as aspects
of their community and life
experiences.

e uses examples in instruction,
activities, and assessments th
reflect the cultural diversity of
the class, but do not include
diverse social and cultural
perspectives.

e occasionally or ine#ctively
uses instructional strategies
and activities that help most
students learn to employ
multiple perspectives to
analyze, synthesize, and
evaluate content and expand
their understanding local and
global issues.

of their community and life
experiences, uses examples i
instruction, activities, and
assessments that reflect the
cultural diversity of the class
and diverse social and loural
perspectives.

e uses instructional strategies
and activities that help most
students learn to employ
multiple perspectives to
analyze, synthesize, and
evaluate content and expand
their understanding local and
global issues.

daily lives, as well as aspects
of their community and life
experiences uses relevant an
timely examples in instruction
activities, and assessments tl
reflect the cultural diversitof
the class and diverse social
and cultural perspectives.
regularly uses instructional
strategies and activities that
help all students learn to
employ multiple perspectives
to analyze, synthesize, and
evaluate content and expand
their understanding &al and
global issues by creating nov
approaches to solving
problems .

11
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11. Communicates clearly and effectively

Unsatisfactory

Emerging

Effective

Distinguished

3. INSTRUCTION

Teacher:

¢ doesnot communicate written
and oral content, expectationg
explanations, directions, and
procedures in a clear and
organized manner.

¢ does not speak clearly or at @
appropriate pace and
dominates the discussion whe
facilitating student
discussion/interactim

¢ rarely makes eye contact with
students or uses ne@rbal
communication to reinforce
appropriate student behavior.

e consistently uses
developmentally inappropriate
language.

Teacher:

e cOmmunicates written and ora
content, expectations
directions, and predures, but
occaesionally lacks clarity or
effective organization.

e speaks clearly, but may not us
appropriate pacing, or
dominates the discussion whg
facilitating student
discussion/interaction.

e regularly makes eye contact
with students, but only
occasbnally uses notwerbal
communication to reinforce.
appropriate student behavior.

e sometimes uses language or
explanations that are
developmentally inappropriate

Teacher:

e cOmmunicates written and ora
content, expectations,
explanations, directions, and
procedures clearly and
concisely throughout the
lesson.

e speaks clearly and at an
appropriate pace and but
occasionally monopolizes the
discussion when facilitating
student discussion/interaction

e consistentlymakes eye contac
with students and regularly
uses norverbal
communication to reinforce
appropriate student behavior.

¢ uses developmentally
appropriate language and
explanations, but may not
adapt his or her
communication style as
needed.

Teacher:

e cOmmuricates written and ora
content, expectations,
explanations, directions, and
procedures clearly and
concisely throughout the
lesson and adapts
communication style in
response to student behavior.

e speaks clearly and at an
appropriate pace; successfull
fadlitates student
discussion/interaction.

e consistently makes eye conta
with students, regularly uses
nonverbal communication to
reinforce appropriate student
behavior, and adapts non
verbal behavior to meet each
i ndividual st

¢ uses developnmtally
appropriate language and
explanations and adapts
communication style as
needed.

12
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4.LEARNING ENVIRONMENT

12. Manages available classroom space and resources effectively for student learning

Unsatisfactory

Emerging

Effective

Distinguished

4. LEARNING ENVIRONMENT

Teacher:

¢ does not organize and use thg
physical space, materials, anc
resources in a reasonable
manner and the arrangement
impedes movement and
communication for students
and staff.

¢ doesnot provide space
appropriate to individual
student needs or planned
activities.

e classroom is not safe and
students do not have access,
support, or time to use
classroom and school
resources.

¢ doesnot incorporate feedback
from students when designing
or rearranging learning
environment.

Teacher:

e organizes and uses physical
space, materials, and resourc
in a reasonable manner;
however, the arrangement
impedes movement and
communication for some
students and staff.

e provides spaces appropriate
some student needs or planng
learning activities

e classroom is safe, but not all
students have access, suppg
and time to use classroom an
school resources.

e incorporates feedback from
students when desgiing or
rearranging learning
environment, but may not
include all students in the
discussion or implement viabl

suggestions.

Teacher:

e organizes and uses physical
space, materials and resource
to facilitate movement and
communication for most
students ad staff.

e provides spaces appropriate
most individual student needs
and planned activities.

e classroom is safe and all
students have access, suppol
and time to use classroom an
school resources.

e incorporates feedback from a
students when desigmjror
rearranging learning
environment, but may not
implement viable suggestions

Teacher:

e organizes and uses physical
space, materials, and resourc
to facilitate movement and
communication for all student
and staff.

¢ provides spaces appropriate t
all individual student needs
and planned activities.

e classroom is safe and all
students have maximum
access, support, and time to
use classroom and school
resources.

e activelyinvolves all students ir
designing the classroom layo
and planning use of materials
and resources.

13
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13. Creates and maintains a climate of safety, respect, and support for all students

Unsatisfactory

Emerging

Effective

Distinguished

4. LEARNING ENVIRONMENT

Teacher:

e does not treat all students wit
respect and has poor
relationships with some
students; uses derogatory
Sstatements ab
identities, cultures, or
backgrounds.

e disregardshe diverse
experiences of students and t
achievements of groups or
individual students.

e rarely or does not publically
praise students and sometime
engages in public criticism of
students.

¢ does not establish or rarely
enforces rules and practices t
ensure students feel safe and
welcome in the classroom.

Teacher:

e treats all students with respeg
and establishes rapport with
each student.

e overlooks opportunities to
draw on the diverse
experiences of students or
celebrate the achievements o
groups orindividual students.

e publically praises students, b
in a limited or inconsistent
manner, and is not always
successful at keeping criticisn
of students to private
conversations or
communications.

e establishes and enforces rule
and practices to ensure
students feel safe and welcom
in the classroom, but
enforcement is inflexible.

Teacher:

e treats all students with respec
and has a strong, nurturing
relationship with each student

e cultivates a climate of
inclusion by building on the
diverse experiences sfudents
and by celebrating the
achievements of groups and
individual students.

e Inconsistently publically
praises students and keeps
criticism of students to private
conversations or
communications.

e establishes and enforces rule
and practices with corstency
and discernment to ensure
students feel safe and welcon
in the classroom.

Teacher:

e treats all students with respec
has a strong, nurturing
relationship with each student
and proactively facilitates
respectful and encouraging
relationships amongtudents.

o facilitates student collaboratio
by encouraging students to
recognize and celebrate the
diverse experiences and
achievements of groups and
individual students.

e is thoughtful and consistent in
publically praising students
and keeping criticism of
students to private
conversations or
communications.

e establishes and enforces rule
and practices with consistenc
and discernment to ensure
students feel safe and welcon
in the classroom; anticipates
potential problems and
addresses them proactively;
when possible, engages
students in establishing and
enforcing rules.

14
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14. Maximizes time available for instruction

Unsatisfactory

Emerging

Effective

Distinguished

4. LEARNING ENVIRONMENT

Teacher:

e Begins class late, does not
establish clear procedures,
does not transition smoothly
between tasks, and allows
disruptions to continue
unaddressed.

Teacher:

e Begins class at irregular times
establishes procedures but
these are not followed
consistently, does not
transition smoothly between
tasks, and disruptions are
addressed but in an inefficien
manner.

Teacher:

e Begins class on time,
establishes and follosv
consistent procedures,
transitions smoothly between
tasks, handles disruptions
efficiently, and discourages
digressions.

Teacher:

e Begins class on time,
establishes and follows
consistent procedures,
transitions smoothly between
tasks, handles disruptisn
efficiently, discourages
digressions, and involves
students in developing and
managing classroom
procedures.

15
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15. Establishes and maintains a culture of learning to high expectations

Unsatisfactory

Emerging

Effective

Distinguished

4. LEARNING ENVIRONMENT

Teacher:

¢ does not clearly or consistent
communicate instructional
goals to students and has
modest or inconsistent
expectations of students.

¢ does not hold all students
accountable for meeting
instructional goals.

e doesnot provide opportunities
for student to reflect on
academic progress.

Teacher:

¢ does not clearly or consistent
communicate instructional
goals to students, but has hig
expectations for students of a
levels.

¢ holds most students
accountable for meetin
instructional goals, but could
be more consistent with the
entire class.

e provides limited opportunities
for students to reflect on
academic progress.

Teacher:

e clearly and consistently
communicates instructional
goals to students and has hig
expectationgor students of all
levels.

¢ consistently holds all students
accountable for meeting
instructional goals.

e provides regular opportunities
for students to reflect on
academic progress, but these
may not be integrated into
lesson plans.

Teacher:

e clearly andconsistently
communicates instructional
goals to students, has high
expectations for students of a
levels, and encourages stude
participation when revising or
establishing goals (if
applicable).

¢ consistently holds all students
accountable for meeting
instructional goals and
anticipates when these goals
may need to change.

e provides regular opportunities
for students to reflect on
academic progress and the
opportunities are integrated
into lesson plans.

16
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16. Manages student behavior to proypdeductive learning opportunities for all students

Unsatisfactory

Emerging

Effective

Distinguished

4. LEARNING ENVIRONMENT

Teacher:

¢ does not establish and
communicate classroom ruleg
and expectations.

¢ doesnot monitor student
behavior or anticipate
problems and/or responds to
inappropriate behavior in an
inconsistent manner.

Teacher:

e establishes and communicate
classroom rules and
expectations, but overlooks
opportunities to reinforce
them.

e monitorsstudent behavior but
may not anticipate problems
and occasionally responds
inconsistently to inappropriate
behavior.

Teacher:

¢ establishes, communicates, a
reinforces classroom rules an
expectations, and ensures thg
students understand the rules

e monitors student behavior ang
responds consistently to
inappropriate behavior, but
may not anticipate potential
problems.

Teacher:

¢ establishes, communicates, a
reinforces classroom rules an
expectations, ensures that
students understand the rules|
and inwlves students in the
creation and monitoring of
classroom rules and
expectations.

e monitors student behavior,
anticipates potential problemsg
and prevents inappropriate
behaviors from occurring by
proactively reinforcing
procedures.

17



M

AMERICAN INSTITUTES FOR RESEARCH®

5. PROFESSIONALRESPONSIBILITIES

17. Engages in continuous professional development and applies new information learned in the classroom

Unsatisfactory

Emerging

Effective

Distinguished

5. PROFESSIONAL RESPONSIBILITIES

Teacher:

e participatesonly in
professional development
activities that are required.

¢ does not apply lessons learne
from professional developmel
to benefit students.

¢ does not have a personal plaf
for continuous improvement.

Teacher:

e participatesonly in
professional development
activities that are convenient.

e applies lessons learned from
professional development to
benefit students, but does not
fully integrate the new
information into lesson plans,
instructional strategies, or
classroom procedles.

¢ has, but does not maintain, a
personal plan for continuous
improvement; priorities may
not be consistent with district
goals, or are not based on
analysis of student assessme
results or annual performance
appraisal.

Teacher:

e proactively seeks ownd
participates in professional
development activities.

e applies lessons learned from
professional development to
benefit students and fully
integrates the new informatiof
into lesson plans, instructiona
strategies, or classroom
procedures.

e proactivelydevelops and
maintains a personal plan for
continuous improvement with
priorities consistent with
district goals, based on
analysis of student assessme
results and annual performan
appraisal.

Teacher:

e proactively seeks out and
participates in professnal
development and makes a
substantial contribution to the
profession through activities
such as action research and
coaching (formally or
informally) other teachers.

e applies lessons learned from
professional development to
benefit students, fully
integates the new material int
lesson plans, instructional
strategies, or classroom
procedures, and shares new
information/lessons learned
with colleagues.

e coachesand/or collaborates
with other colleagues in
developing a personal plan fo
continuous improvement with
priorities consistent with
district goals and based on
analysis of student assessme
results and annual performan
appraisal.

18
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18. Demonstrates professionalism and high ethical standards/acts in alignment with Mississippi Code of Ethics

Unsatisfactory

Emerging

Effective

Distinguished

5. PROFESSIONAIRESPONSIBILITIES

Teacher:
e is unfamiliar with Mississippi

Code of Ethics and does not
engage in safe, legal, and
ethical use of information and
technology, including
appropriate documentation of
sources and respect for other
in the use of social media. .

e does not comply with school

and district regulations and
timelines.

Teacher:
e is familiar with Mississippi

Code of Ethics and engages i
safe, legal, and ethical use of
information and technology,
including appropriate
documentation of sources ang
respect for others in the use ¢
social media.

e complies minimally with

school and disict regulations
and timelines.

Teacher:

is familiar with Mississippi
Code of Ethics and advocates
models, and teachs safe, legg
and ethical use of information
and technology including
appropriate documentation of
sources and respect for other
in the se of social media.

complies fully with school and
district regulations and
timelines.

Teacher:
e is familiar with Mississippi

Code of Ethics and
collaborates with colleagues t
advocate, model, and teach
safe, legal, and ethical use of
information and teanology
including appropriate
documentation of sources anc
respect for others in the use O
social media.

e | eads and collaborates with

colleagues to ensure full
compliance with school and
district regulations and
timelines by encouraging
others do the san

19
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19. Establishes and maintains effective communication with families

Unsatisfactory

Emerging

Effective

Distinguished

5. PROFESSIONAL RESPONSIBILITIES

Teacher:

e provides little or no
information to families on
student progress and activitie

¢ makes no attempt to engage
families in the instructional
program or class activities.

e Makes no attempt to engage
communi cati on
families to establish
expectations to support stude
development and achievemer

Teacher:

e provides infemation to
families on student progress
and activities; however,
communication is sporadic,
incomplete, or unclear.

e sporadically engages some
families in the instructional
program or class activities.

e Sporadically engages in
communi cat.i
families to establish
expectations to support stude
development and achievemer

on

Teacher:

e provides clear, understandabl
information to families on
student progress and activitie
on a regular and consistent
basis throughout the school
year.

e consistenyy engages families
in the instructional program
and class activities.

e engages in ongoing
communi cat.i
families to establish
expectations to support stude
development and achievemer

on

Teacher:

e providesclear, understandable
information to families on
student progress and activitie
on a regular and consistent
basis throughout the school
year and encourages student
participation in communicatin
with families.

consistently engages familieg
in the instuctional program
and class activities;
incorporates student and
family feedback in
instructional content and
activities when appropriate an
reasonable.

attemptgo work
collaboratively with students
and their families to establish
mutual expectations to suppo
student development and
achievement.

20
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20. Collaborates with colleagues and is an active member of a professional learning communsiyhiadhe

Unsatisfactory

Emerging

Effective

Distinguished

5. PROFESSIONAL RESPONSIBILITIES

Teacher:

e avoids participatingn the
professional learning
community or in school and
district events and projects.

e avoidsworking with others
that he or she disagrees with,
and disregards requests mad
by colleagues.

e does not collaborate with
professional colleagues when
opportunities arise to reflect,
problemsolve, or share new
ideas and experiences; does
seek or givdeedback to
improve student performance
and teaching practices

e does not contribute to the
schoolwide effort to build a
shared vision and supportive
culture, identify common
goals, and monitor and
evaluate progress towards
those goals.

Teacher:

e participateswhen askedn the
professional learning
community and in school and
district events and projects.

e makes some effort to
collaborate with colleagues
and addresses most requests
made by colleagues in a time
and productive fashion.

e makes some effort to
collaborate with professional
colleagues when opportunitie
arise to reflect, problersolve,
and share new ideas and
experiences; seeks and gives
feedback to improve student
performance and teaching
practices

e sporadically contribute® the
schoolwide effort to build a
shared vision and supportive
culture, identify common
goals, and monitor and
evaluate progress towards
those goals.

Teacher:

e actively participates the
professional learning
community and in school and
district eventaind projects.

e actively identifies
opportunities to collaborate
with others and addresses md
requests made by peersin a
timely and productive fashion

e actively collaborates with
professional colleagues to
create opportunities to reflect
problemsolve, ad share new
ideas and experiences; seeks
and gives feedback to improv
student performance and
teaching practices.

e contributes to in the
schoolwide effort to build a
shared vision and supportive
culture, identify common
goals, and monitor and
evaluate pogress towards
those goals.

Teacher:

e assumes a leadership role
within the professional
learning community and for
school and districevents and
projects.

e serves as a leader by
encouraging others to
collaborate and addresses m(
requests made by peersain
timely and productive fashion

e leads or supports professiona
colleagues in creating
opportunities to reflect,
problemsolve, and share new
ideas and experiences; seeks
and gives feedback to improv
student performance and
teaching practices.

e leadsor engages
collaboratively in the
schoolwide effort to build a
shared vision and supportive
culture, identify common
goals, and monitor and
evaluate progress towards
those goals.

21
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B AMERICAN INSTITUTES FOR RESEARCH

Lesson plans

sinclude all of the necessary
content and connet it across
disciplines with connections
that are consistently clear,
meaningful, and relevant to
students” lives,

o demonstrate appropriate

Lesson plans: Lesson plans:

* do not include the necessary | o include only pert of the
content and do not connectit | necessary content and/or (g
across disciplines. not connect it across

odo notor racly demonstrate | - disciplines.
appropriale sequencing of demonsirte i o
fearning experiences ot
provide ways to demonstrate

knowledge and skill. sequencing of learning

o does not or rarely demonsirate experiences and provide
appropriate choice of multiple and varied ways to
strategies, accommodations, know edge and skill, demonstrate knowledge and
resourees, and materials to skill,

differentiate instruction for
individuals and groups.of s
learners, does o dmtmte iyi

L %demonslrate appropriate choice | o demonstrate collaboration
| ofsrateges, accommodations, | yith specialied professionals’
o kfesourcgs and materialst0 | in making the appropriate
differentiate istruction for choice of strategies,
;ndividuais ?gd gromt)s of accommodations, resources,
arners, but dogs nol and materials to differentiate
JeR llaboaton vith | - instrucion for ndividuals and

sigs | specialized professionals. groups of leamers
N lg ﬂlﬁhnl,gﬁ o 1g
shidertsneedsandenrntne sutdenis neods-anelearning
styles: styles:
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1. Plans lessnns that meet the dwersxty of students’ backgmunds, cultures, slulls, learmng levels, language proﬂclencles, mterests,
and S]lBCIﬂl needs, -

Unsatisfactory
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Teacherbesserplers: Teacherk-sseplns: Teachesk-essortples: Teacherbesses-plass:
o dogs not use data (formal or | ¢ sporadically or o consistently and + consistently and
informal) about thestudents® | - inappropriately uses | appropriatelvefiectively uses | appropriatelyefiestively uses
prior experiences, language | data (formal and informal) data (formal and informal) | multiple and varied data
proficiencies, achievement about thestedests” prior about-students” prior sources (fornal and
levels, and special needs of the | - experiences, language experiences, language informal)of-data about the
class.c proficiencies, achievement proficiencies, achicvement studets- prior experiences,
« dogs not o raely incorporates | Jevels, and special needs of the | evels, and special eeds of language proficiencies,
the classesstudents’ questions | - class- the class.: achievement levels, and special
and inferess by collaborating |  sporadicallyinesnsistently | econsistently and effeetively | needs of the class:
with students to desipnand | and/or ieffectively incorporateg the classestedests” | o consistently and effectively
implement relevant leaing | incorporates the questions and interests by incorporates the
experiences. fd-terosts: classesstudomts’ questionsand | - collaborating with studentsto | classesséulents” questions and
% -510@ noF orrare‘ly@ggg interestsbygnal_]L(nathlg,w_ith @mlm_em;ﬂelam interesmmw
= | instructionpreride students fo design and learning experiences. biteoes |  students fo design and
% epportunitiosfor sedentsto | Implement relvant leamning | ok-use-these oot implement televant learning
<€ | build oncennecthe-cuiculym |  eXperiences. subsequentlessenplans experiences while leveraging
é with the classes'- theseprior | o provide-fimited-or sporadically | o family and community
~ | knowledge, experience, andlor | or inappropriately desions | #o nsistentlyand appropriately resources if the process. -4d
cultural background; does not | instructioniifequent designs instruction to build tses-this-nformation-o-talors
allow learmers to accelerate as | epportemitiesTorshudenisto | onprovide-multiple stbsequeni-lesson-phas
they demonstrate their build on -connect-the eppertunities formost students | & consistently and appropriately
understandings. curvicwlum-with the classes # | to- the classes’eomectho designs instruction :
prior knowledge, experience, | curtoubusmwiththeir prior | o provide multiple-eppertunities
andlor cultural backgromnd; | knowledge, experience, andior | ferhskudentsto build on the
does not allow leamners to cultural background; chasses connect he curticulun
acceletate as they demonstrate | inconsistently allows leamers | itk prior knowledge,
their understandings. - fo acoelerate as they experience, and/or culfural
demonsrate their background:; allows learners to
understandings, - accelerate as they demonstrate

their understandings.
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i

3. Selects instructional goals that incorporate higher-level learning for ol students

4

PLA
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Lesson plans:

o donot include instructional
goals that incorporate higher-
level leaming for all students.

o o not include instructional
goals appropriate for
students.

o do not demonstrate that teacher
considers students’ individual
skill levels when selecting
instructional goals and
strategies.

* do not include instructional
goals that align with state
content standards, or when
applicable, the CCSS.

2| formal and informal assessments, pre-

Lesson plans:

o include instructional goals that
incorporate higher-level
learning for most students.

+ include instructional goals, but
goals are not appropriate for all
students.

einconsistently demonstrate that
teacher consider students’
individual skill levels when
selecting instructional goals
and sirategies.

einclude instructional goals that
only partially align with state
content standards, or when
applicable, the CCSS,

Bssessments, classroom questions and b

[ Lesson plans:

+ include instructional goals that
incorporate higher-level
learning for all students.

+ include tnstructional goals
appropriate for all students, but
goals are not specific,
measureable, or time-bound,

o demonstrate that teacher
considers students’ individual
skill levels when selecting
instructional goals and
strafegies.

vinclude instructional goals that
fully align-akign with state
content standards, or when
applicable, the CCSS, but do
not culminate in a performance

ehz}\}a%(rg%)fc.)

Lesson plans:

¢ include instructional goals that
incorporate higher-level
learning for all students and
are connected o previous unifs
and content.

sinclude instructional goals that
are specific, measurable, time-
bound, and appropriate for all
students.

» demonstrate that the teacher
analyzes tses-dae-driven
processes-Hrongh-multiple and
appropriate data sources”of
evidence to deferming students’
skill levels and considers those
levels when selecting
instructional goals and
strategles.

sinclude instructional goals that
fully align with state content
standards, or when applicable,
the CCSS, and cnlminate in a
performance task(s)
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Lesson plans:

+o not include knowledge and
skills necessary for expected
student performance

appropriatespecified in the
Mississippi Curriculum
Framework (MCF), or when
applicable, the CCSS. to-the
ik

'

o rarely or does not include
opportunities for the students
to solve problems, manage
themselves, analyze, creale
and crifique content, work
teatns, Or communicafe?
each other,

o do not include or rarely”
student activities and tasks
align to the appropriate
expectations or ate rigorous
and relevant,

it COHCR
standards; o wher-apphoable;
ot the

Lesson plans:

einclude only part of the
knowledge and skills nec
for expected student

performance specified in the
Mississi iCu% i

ud‘eﬁ%%mles and

guel%ja% tothe

“ pectati %g and

and skills necessay fo

Gl

115, Manags themselves,
analyze, create, and critique
content, work in teams, or

4 communicate with each other,

tasks that align, but not fully or
clearly, to the appropriate
expectations, but are rigorous
and relevant.

fullv-ehonwith-staecomtent
” . "

Lesson plans:

o inchude all the knowledge and
skills necessary for expected
student performance specified
in the Mississippi Curriculum
Framework (MCE), or when

applicable, the CCSS.,
cioto ot

o regularly include multiple and
varied opportunities for all

students to solve problems,
manage themselves, analyze,
create, and critique content,
work in teams, or
communcate with each other.
vinclude student activities and
tasks that align fully and
clearly to the appropriate
expectations and are tigorous
and relevant.
Gl ol i
) i ¢]
s i hm. aypieel

i
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1, ASSESSMENT

Ot o o
ecessary(i] e i e URN 2 st
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Teacher: Teacher:
does-hoborrarely- - assessirent works independently and
tasko and taale. collaborafively to appro riatell

+ ingflectively or inaccurately
uses assessment sults fo
n&.

 does not or rarely uses
assessment results to adjust
individual or whole-class

instructional strategies.

% a@?

idual or whole-class ‘an omsistently -uses assessment

results to adjust individual or

# does not maintain accurate whole-class instructional
tecords of student work and strategies
performance * maintaing accurate and
sdloes not o rarely provides complete records of student
students with feedback on their work and performance that

demonstrate student progress

o consistently provides clear and
actionable feedback to enable

students to improve their
performance

performance.
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Teacher:
¢ develops or selects a limi

Teacher:
o develops or selects a limited

variety of appropriate
assessments and ineffectively

variety of appropriate

assessments and

4N ] ¢ 11

e off@fﬂmatlve smﬁﬁ‘ﬁe

Teacher:

o develops or selects appropriate
assessments and balanices the
use of formative, summative,

and pre assessmeiits to support
and verifv learning to high

smments fo support and

o ehesappropriaterdogs not
useinelude assessments that

align with the MCF or CCSSs
framewerk (when applicable)
or are not rigorous and -
relevant,

cotnbines formative inappropriately combines
summative, and pre formative, sum% and pre

S

ext ﬁetatlom' occasionall
seeks%g o Hiate ways to

MCQSS% famework
when applicable) and are

expectations: continually seeks

appropriate ways to employ
technology to support
assessiment practice,

d dlealyalign
the MCF or CCSS's
framework and are rigorous
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3. INSTRUCTION

7, Demonstrates deep knowledge of content during instruction -
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Teacher:

«goes not or rarely uses
representations and
explanations that capture key
ideas in the discipline; does not
promote each student’s
achievement of content

standards by anticipating
common misconceptions in

Teacher:
1ses limited or ingufficie

representations and

learning the discipline.
sresentseonlenthatis
ineoroek-or-not-current:
+does not or rarely relates
content o classes' prior
content knowledge, links new

and makes approprite
connections to the students’

experiences. relate-content-o
T
dos-notuserelevant
exizples:
« does not connect the content o
other subject areas.

concepts to familiar concepts, i

o relates 'ﬁ%ent to classes’ prior

Teacher:

» uses multiple representations
and explanations that capture
key ideas in the discipfine and

promote each student’s
achievement of content
standards by consistently

anficipating common
misconceptions it leaning the

content knowledge, links new

concepts to familiar concepts,

“omnections to the students’
experiences. relates-eontertto

¢ e conten to-oe
other subject areas butaadior
connections are ineffective or
unclear.

ost-of students™ife
experiences-and-ses-siple
relevitennales

» connects the content to other
appropriate twe-other-subject
area{s))a 15] connections are
generally effective and clear.

discipline.
stimulates class reflection on
prior content knowledge, links
new concepts fo familiar

goncepts, and makes clear and
televant connections to the

students’ experiences through
real-life applications and tasks,

presents-confer-thatisfactual

* dssists stud‘ents i

eonneetsdeveloping 2 deep
understanding by engaging
students in <connecting the
content to other appropriate
subject areas and applying

eontent 1o enlving fimely real.
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